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RELATIONSHIP BETWEEN SELF-ESTEEM, SELF-EFFICACY,
OUTCOME EXPECTATIONS AND PERFORMANCE IN
SECONDARY SCHOOL STUDENTS.

EXTENDED SUMMARY

INTRODUCTION

At the secondary school stage, the physical and cognitive changes experienced by students create
an identity crisis that can negatively affect motivation and, therefore, learning. In this context,
self-esteem and self-efficacy are personal variables that play a key role in motivation. School
motivation is the internal force that drives students to engage in school and academic activities,

including learning.

The Educational Situation Quality Model (MOCSE, acronym in Spanish) explains the functioning
of a formal educational situation by organizing and analyzing the variables that constitute school
learning. Contextual variables (from the teacher, peers and curriculum content) and personal
variables (such as self-esteem and self-efficacy) set the parameters that encourage students to
learn from the beginning to the end of the teaching-learning process. The intention to learn, which
can also be called motivation to learn, is flexible and can be weakened or strengthened depending
on the students’ perception of their academic situation and their own personal variables or self-
beliefs such as self-esteem and self-efficacy. The consequences are determined by the motivation
of the students, so that the greater the eagerness to learn, the better the results will be, while the
less the student is willing to learn, the worse the results obtained will be, which leads this type of

students to school failure.

The variables to be studied are self-esteem, self-efficacy, expectations of success and
achievement. Self-esteem and self-efficacy (personal variables), and expectations of success are
those which have been used as independent variables (antecedents), whereas performance in this

work was used as a dependent variable (consequents).



HYPOTHESIS

The main objective of this study is to analyze the relationship between personal variables (self-
esteem and self-efficacy) and expectations of success with the academic performance of high

school students.

Hypothesis 1 (H1): A positive and significant relationship is predicted between personal

variables (self-esteem and self-efficacy) and academic achievement.

Hypothesis 2 (H2): A positive and significant relationship is predicted between outcome

expectations and students' performance on the subject studied.

METHOD

The study is based on a sample of 487 high school students from IES F.R. de Castellon, a
multilingual public school. The sample includes 235 males and 252 females between the ages of
12 and 17.

A two-phase questionnaire was conducted to assess motivational variables related to learning
intention and personal variables, as well as students' academic performance.

The study used scales of self-esteem, self-efficacy and outcome expectations to assess the
students. The self-esteem and self-efficacy scales were divided into several factors and Likert
scale items were used to score the responses. Academic performance was measured through their

test scores.

RESULTS

In this study, personal and motivational variables (self-esteem, self-efficacy and outcome
expectations) and their relationship with the students' academic performance were analyzed.
Scales with different items were used and descriptive and reliability statistics were obtained. It
was found that personal variables are positively and significantly related to academic
performance, and that the scales used are reliable. In addition, it was observed that 2 factors of
self-efficacy (interpersonal relationships and technology management) are more positively related
to academic performance over time. Hypothesis 1 (positive and significant relationship between
personal variables and academic performance) was completely fulfilled, and hypothesis 2
(positive and significant relationship between outcome expectations and academic performance)

was also fulfilled, with a high Pearson's correlation.



DISCUSSION

The study shows a positive and significant correlation between self-esteem, self-efficacy and
success expectations with academic performance of high school students in a specific subject.
The results support the motivational theory of The Educational Situation Quality Model
(MOCSE).

To improve academic outcomes and student satisfaction, students' self-esteem, self-efficacy and
expectations must be encouraged. Suggestions for faculty include getting to know their students,
encouraging active learning, providing regular feedback, using educational technology,
encouraging teamwork, setting clear expectations, providing emotional support and developing

social-emotional skills in the classroom.



Este trabajo basado en el Modelo MOCSE (Doménech-Betoret, 2017, 2021), estudia las relaciones entre algunas variables personales-motivacionales y el
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rendimiento académico que obtiene un alumno en una asignatura especifica cursada.

H1: Se pronostica una relacién positiva y significativa entre las variables de autocreencias (autoestima y autoeficacia) y el rendimiento académico.

H2: Se pronostica una relacién positiva y significativa entre las expectativas de resultado y el rendimiento de los estudiantes sobre la asignatura cursada.

La motivacion se refiere a la fuerza interna que impulsa a los estudiantes a participar en actividades escolares y académicas, incluyendo el aprendizaje.
Durante la pubertad, los estudiantes enfrentan una crisis de identidad que afecta negativamente en la motivacién y, por ende, en el aprendizaje. La

autoestima y la autoeficacia son variables personales que juegan un papel importante en la motivacion escolar.
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pruebas paramétricas.

METODOLOGIA

Muestra: 487 alumnos, 235 G y 252 Q del IES F.R. (Castelldn).

Instrumentos:
Escalas proporcionadas por el Dr. Fernando Doménech, todas estas
debian ser contestadas con la escala Likert.
« Escala autoestima: Compuesta por 10 items.
« Escala de autoeficacia: Compuesta por 27 items divididos en 7
factores.
« Cuestionario de intencidn de aprender: Solo se utilizé el factor de
expectativas de resultado, formado por tres items.

« Rendimiento académico: Notas finales de cada trimestre.

Las escalas se administraron durante el primer trimestre y las notas de

los 2 exdmenes se recogieron al final del segundo trimestre.

Cdlculos estadisticos: Se utilizd el programa estadistico SPSS para
realizar un analisis factorial exploratorio con el objetivo de examinar la

estructura factorial, determinar la fiabilidad mediante el coeficiente
alpha de Cronbach y evaluar la correlacion bivariada de Pearson.
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n estas dos tablas podemos ver como hay una mayor correlacién en
las expectativas de resultado (motivacidn) que en las variables
personales (autoestima y autoeficacia). Sin embargo, para que haya
un mejor rendimiento son necesarias tanto la variables personales
como las expectativas de éxito en el alumnado de secundaria, ya que,
también se aprecia una alta correlacidn entre las variables personales

y el rendimiento académico.

DISCUSION DE LOS RESULTADOS
Y CONCLUSION

Este estudio investiga la relacion entre variables personales-motivacionales
(autoestima, autoeficacia y expectativas de resultado) y el rendimiento
académico de estudiantes de secundaria en una asignatura especifica. Las
hipétesis planteadas muestran una relacidn positiva y significativa entre las
variables personales y el rendimiento académico, asi como entre las
expectativas de resultado y el rendimiento. Los resultados indican que para
tener un buen rendimiento académico es crucial tener una buena
autoestima, autoeficacia y alta expectativa de éxito. Los analisis estadisticos
demuestran que las escalas utilizadas en el estudio son fiables y los
resultados apoyan la teoria motivacional del Modelo de Calidad de Situaciéon
Educativa (MOCSE). Los hallazgos destacan la importancia de las variables
personales y las expectativas de resultado para mejorar la educacion vy
fomentar el éxito académico de los estudiantes de Educacién Secundaria.
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