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IMPORTANCE The health consequences of excessive screen media use in children and
adolescents are increasingly being recognized; however, the association between screen
media use and academic performance remains to be elucidated.

OBJECTIVES To estimate the association of time spent on screen-based activities with specific
academic performance areas in children and adolescents and to examine this association
separately in these populations.

DATA SOURCES MEDLINE, Scopus, Web of Science, Cochrane Database of Systematic
Reviews, and ERIC were searched from database inception through September 2018.

STUDY SELECTION Cross-sectional studies of the association between time or frequency of
screen media use and academic performance in children and adolescents were independently
screened by 2 researchers. A total of 5599 studies, published between 1958 and 2018 from
23 countries, were identified.

DATA EXTRACTION AND SYNTHESIS Data were processed according to the Preferred
Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA). Random-effects
models were used to estimate the pooled effect size (ES).

MAIN OUTCOMES AND MEASURES Academic performance areas included composite scores,
language, and mathematics. Screen media measurements included time or frequency of
computer, internet, mobile phone, television, video game, and overall screen media use.

RESULTS In total, 58 cross-sectional studies (1.0%) of 5599 articles were included in the
systematic review, of which 30 (52%) were included in the meta-analysis. The systematic
review studies involved 480 479 participants aged 4 to 18 years, ranging from 30 to 192 000
people per study, and the meta-analysis studies involved 106 653 total participants, ranging
from 70 to 42 041 people per study. Across studies, the amount of time spent on overall
screen media use was not associated with academic performance (ES = −0.29; 95% CI, −0.65
to 0.08). Individually, television viewing was inversely associated with composite academic
performance scores (ES = −0.19; 95% CI, −0.29 to −0.09), language (ES = −0.18; 95%
CI, −0.36 to −0.01), and mathematics (ES = −0.25; 95% CI, −0.33 to −0.16). Video game
playing was inversely associated with composite scores (ES = −0.15; 95% CI, −0.22 to −0.08).
Subgroup analyses found that television viewing was inversely associated with language only
in children (ES = −0.20; 95% CI, −0.26 to −0.15), whereas both television viewing
(ES = −0.19; 95% CI, −0.30 to −0.07) and video game playing (ES = −0.16; 95% CI, −0.24 to
−0.09) were inversely associated with composite scores only in adolescents.

CONCLUSIONS AND RELEVANCE Findings from this study suggest that each screen-based
activity should be analyzed individually for its association with academic performance,
particularly television viewing and video game playing, which appeared to be the activities
most negatively associated with academic outcomes. Education and public health
professionals should consider supervision and reduction to improve the academic
performance of children and adolescents exposed to these activities.
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S edentary behaviors, defined as sitting or lying-down ac-
tivities involving an energy expenditure of 1.0 to 1.5 basal
metabolic equivalents,1 are considered the fourth great-

est risk factor of mortality worldwide.2 Specifically, screen me-
dia use is the most popular leisure-time sedentary behavior
among children and adolescents. Screen media use includes
screen-based activities such as internet surfing, computer use,
mobile phone use, television viewing, and video game playing.3

On average, during their free time, children and adolescents
watch television between 1.8 and 2.8 hours, play video games
for 40 minutes, and use a computer 34 minutes per day.3 Over-
all, 28% of children and adolescents are engaged in these
screen-based activities more than 4 hours per day, with higher
prevalence among boys than girls (30% vs 25%).3 Along with
screen media’s advantages of access to a wide variety of re-
sources and fast communication, use of screen media has been
associated with adverse physical, psychological, and social
health consequences.4,5

A growing body of evidence suggests that screen media use
could play a key role in cognition (ie, brain processes in-
volved in knowledge, intellect, and action) and academic per-
formance (ie, academic achievement and abilities) in chil-
dren and adolescents.6,7 For instance, recent empirical research
has reported that screen media use may reduce functional con-
nectivity between cognitive areas.7 However, studies into the
association between screen media use and academic perfor-
mance have shown controversial results, reporting not only
negative6-9 but also positive10,11 and null associations.12,13

Previous systematic reviews in children and adolescents
have focused on the association of television viewing and video
game playing with academic performance, showing a nega-
tive association.14,15 More than 2 hours per day of television
viewing has been associated with lower academic perfor-
mance in children and adolescents.14 However, to our knowl-
edge, no previous systematic review and meta-analysis has
examined the association of several screen-based activities
with different academic performance areas in these age
populations.

Given the increasing time spent on screen-based activi-
ties among children and adolescents, elucidating the associa-
tion between sedentary behaviors and academic perfor-
mance, which has been shown as a factor in future health16 and
work opportunities, is important.17 Thus, the aim of this sys-
tematic review and meta-analysis was 2-fold: (1) to estimate
the association of time spent on screen-based activities with
specific academic performance areas in children and adoles-
cents and (2) to examine this association separately in chil-
dren and adolescents.

Methods
This systematic review and meta-analysis was conducted ac-
cording to the Preferred Reporting Items for Systematic Re-
views and Meta-Analyses (PRISMA)18 and the Cochrane
handbook.19 The study protocol was registered on the
International Prospective Register of Systematic Reviews
(PROSPERO reference number CRD42018090388).

Search Strategy and Inclusion Criteria
We systematically searched MEDLINE (via PubMed), Scopus,
Web of Science, Cochrane Database of Systematic Reviews, and
ERIC databases from their inception through September 2018.
The search strategy included the following relevant terms:
screen time, screen media, electronic media, internet use, com-
puter use, mobile phone use, television watching, TV watching,
television viewing, TV viewing, television programs, video game,
and video viewing; scholastic, academic performance, aca-
demic achievement, school grades, mathematics, language, read-
ing, and writing; and children, childhood, preschooler, school-
children, preadolescent, adolescent, and youth. In addition, the
reference lists of the articles included in this review and the
references from previous systematic reviews and meta-
analyses were reviewed to identify other relevant studies.

Primary source articles published in peer-reviewed jour-
nals were eligible for inclusion if the data were in regard to
the association between screen media use time or fre-
quency and academic performance in children and adoles-
cents. Specific inclusion criteria were as follows: (1) partici-
pants: children and adolescents aged 4 to 18 years or
primary, elementary, and secondary school students; (2)
exposure: usage time or frequency of screen-based activi-
ties; (3) outcomes analyzed: academic performance
assessed by school grades, standardized tests, or other mea-
surements, such as school performance or academic failure;
(4) study design: cross-sectional studies; and (5) language:
articles published in English or Spanish.

Studies were excluded if they did not meet the inclusion
criteria or did not report findings concerning the association
between time or frequency of screen media use and
academic performance (ie, measurements of screen media
use time or frequency and academic performance were
included, but their association was not analyzed). Inclusion
of toddlers or participants with disorders that could limit
the generalization of the data was also a reason for
exclusion.

Data Extraction and Quality Assessment
Two of us (M.A-R., C.A-B.) independently screened the full
texts of selected studies. One of us (M.A-R.) extracted data from

Key Points
Question What is the association between screen-based activities
and academic performance areas among children and
adolescents?

Findings In this systematic review and meta-analysis of 58
cross-sectional studies, television viewing and video game playing
(but not overall screen media) were inversely associated with the
academic performance of children and adolescents. In addition,
the negative association between these screen-based activities
and academic performance seemed greater for adolescents than
for children.

Meaning This study suggests that education and public health
professionals should consider screen media use supervision and
reduction as strategies to improve the academic success of
children and adolescents.
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the selected studies, and another (C.A-B.) checked the data for
accuracy. A standardized data extraction table was created
(eTable 1 in the Supplement) and included the following data
from all eligible articles: author, year of publication, country
of the study, sample size (with percentage of girls), age of par-
ticipants, main exposures (screen-based activities), main
outcomes (academic performance indicators), and control
variables.

After concealing information about authors, affiliations,
date, and source of each article included in the review, 2 of us
(M.A-R., C.A-B.) independently evaluated their methodologi-
cal quality. Discrepancies were settled by consensus.

The Quality Assessment Tool for Observational Cohort and
Cross-sectional Studies was used to evaluate the risk of bias.20

The checklist comprised 14 items for longitudinal research, of
which only 11 could be applied to cross-sectional studies. Each
item of methodological quality was classified as yes, no, or not
reported.

Statistical Analysis
Detailed statistical procedures used in this meta-analysis
followed the recommendations of previous protocols.21 Aca-
demic performance indicators were classified according to 3
main areas: composite scores, language, and mathematics.
In addition, screen-based activities were classified as com-
puter use, internet surfing, mobile phone use, television
viewing, video game playing, and overall screen media (a
composite measure of 2 or more screen-based activities). At
least 3 observations in each academic performance area or
in each screen-based activity were requested for conducting
the meta-analysis, and only unadjusted correlations and
regression coefficients were considered for these analyses.

The effect size was calculated with Cohen d index22 by
using random-effects models based on the Der Simonian
and Laird method, considering each screen-based activity
and academic performance area. Heterogeneity was
assessed with the I2 statistic, and its values were classified
as not important (0%-40%), moderate (30%-60%), substan-
tial (50%-90%), or considerable (75%-100%)23; the corre-
sponding P values were also considered. When studies
included 2 or more cohorts or groups, their data were ana-
lyzed as independent samples.

Analyses of the association between screen-based
activities and academic performance areas were performed
by subgroups of age: children were between 4 and 11.9 years
of age, and adolescents were between 12 and 18 years of age.
In addition, random-effects meta-regression analyses were
conducted to examine whether age (in years) was a factor in
these associations. At least 10 observations for each associa-
tion were required to conduct random-effects meta-
regression analyses. Sensitivity analyses were performed to
estimate the association of each study with the pooled
effect size. The Egger regression asymmetry test was con-
ducted to assess publication bias, considering P < .10 to be
statistically significant.24

Statistical analyses used StataSE software, version 14
(StataCorp LLC). A 2-sided P < .05 indicated statistical
significance.

Results

A total of 5599 records were identified after literature search
(Figure 1). Fifty-eight cross-sectional studies (1%) 8-13,25-76 were
selected from these records for inclusion in this systematic re-
view, of which 30 (52%) were included in the meta-analysis.

A summary of the cross-sectional studies included in this
review is provided in eTable 1 in the Supplement. Articles were
published between 1958 and 2018, and the studies involved
participants aged 4 to 18 years from 23 countries. Eighteen stud-
ies originated from 10 European countries, 14 from 8 Asian
countries, 23 from 2 North American countries, 2 from 2 South
American countries, and 1 from a country in Oceania. Studies
included in the systematic review involved a total of 480 479
participants, ranging from 30 to 192 000 people per study,
whereas the studies included in the meta-analysis involved
106 653 total participants, ranging from 70 to 42 041 people per
study.

Of the 58 studies in the systematic review, 4 studies (7%)
reported data on computer use, 9 (15.5%) on internet surfing,
5 (9%) on mobile phone use, 36 (62%) on television viewing,
23 (40%) on video game playing, and 10 (17%) on overall screen
media time or frequency. Regarding the outcomes analyzed,
most studies used school grades (n = 25 [43%]) or standard-
ized academic achievement tests (n = 21 [36%]), whereas other
studies reported academic failure data (n = 4 [7%]) or self-
reported academic achievement (n = 6 [10%]) or school per-
formance (n = 6 [10%]).

Study Quality
Studies met from 27.3% to 81.8% of the quality criteria, with
36 studies (62%) meeting more than 50% of the quality crite-
ria as assessed by the Quality Assessment Tool for Observa-
tional Cohort and Cross-sectional Studies20 (eTable 3 in the

Figure 1. Flow Diagram
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from other sources

715 Duplicate records 
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30 Studies included in 
meta-analysis

4770 Records excluded after title 
and abstract review
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6 Included toddlers or 

college students
5 Did not include screen-based 

activities time or frequency
13 Did not include academic 

performance measurements
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Supplement). Most studies clearly stated the main aim and
plainly defined the exposure variables. However, 23 studies
(40%) did not include objectively measured outcomes, and 23
(39%) did not use key potential confounders in the analyses.
For instance, 30 (52%) of the 58 included studies did not con-
sider potential confounders associated with home environ-
ment and parental characteristics.

Systematic Review
Among the 58 included studies, 47 (81%) examined the linear
associations or mean differences between time spent on screen-
based activities and academic performance in children and ado-
lescents (eTable 2 in the Supplement). Cross-sectional data
from these studies showed that time spent on overall screen
media, specifically television viewing, was inversely associ-
ated with academic performance in most unadjusted and ad-
justed analyses.

Regarding video game playing, results were controversial
because studies mainly reported an inverse association or a lack
of association with composite scores. Lack of association also
predominated in those studies analyzing the association of
video game playing with language and mathematics.

Studies of the association between internet surfing and aca-
demic performance reported an inverse association with com-
posite scores and mathematics and divergent results regard-
ing language. Regarding computer use, only 2 studies analyzed
this screen-based activity and showed divergent results: no
association44 and positive association.56 Overall, mobile phone
use was not associated with academic performance
indicators.40,44

In addition, other studies included in this systematic re-
view reported odds ratios (n = 8) and difference of propor-
tions (n = 3). Among these studies, 2 assessed the association
between time spent on overall screen media and academic
performance.32,74 Wang et al74 showed an inverse associa-
tion, whereas Faught et al32 reported a positive association of
screen media with academic performance when adolescents
spent from 2 to 4 hours on screen-based activities, but a nega-
tive association was found when they spent 7 or more hours
per day. Four studies investigating whether time or fre-
quency of television viewing was associated with academic
performance showed divergent results: a lack of association52,65

or a negative association.69,76 Three studies analyzed the
association between video game playing and academic
performance 4 1 , 4 7, 5 3 : Jar uratanasir ikul et al 4 1 and
Muñoz-Miralles et al53 reported an inverse association, whereas
Kovess-Masfety et al47 found that high use was associated with
1.88 times the odds of high overall school competence. Two
studies examined the association between internet use time
and academic performance.45,61 Kim et al45 found a negative
association between internet surfing for entertainment pur-
poses and academic performance, but a positive association
was found when the internet was used for educational activi-
ties. Sánchez-Martínez and Otero Puime61 showed that high
internet surfing frequency and no internet use were both as-
sociated with academic failure.

Meta-analysis
The pooled effect size estimation for the association between
overall screen media time or frequency and composite scores

Figure 2. Pooled Estimated Effect Size (ES) of the Association Between Overall Screen Media Time
or Frequency and Composite Scores of Academic Performance
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Regondola and Barbado,13 2017, 4 boys
Regondola and Barbado,13 2017, 3 girls
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Regondola and Barbado,13 2017, 2 girls
Regondola and Barbado,13 2017, 2 boys
Peiró-Velert et al,56 2014
Morita et al,8 2016, girls
Morita et al,8 2016, boys
Kiatrungrit and Hongsanguansri,44 2014
García-Hermoso and Marina,35 2017, girls
García-Hermoso and Marina,35 2017, boys

Screen media use vs academic performance
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–0.63 (–1.79 to 0.53)
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Positive ES values indicate direct
association, whereas negative ES
values indicate inverse association.
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was −0.29 (95% CI, −0.65 to 0.08). This estimate showed a con-
siderable heterogeneity among studies (I2 = 96.4%; P < .001)
(Figure 2).

In the analysis of the association between duration of tele-
vision viewing and academic performance areas, the pooled
effect sizes were −0.19 (95% CI, −0.29 to −0.09) for compos-
ite scores, −0.18 (95% CI, −0.36 to −0.01) for language, and
−0.25 (95% CI, −0.33 to −0.16) for mathematics (Figure 3). Con-
siderable heterogeneity was found among the included stud-
ies for the association of duration of television viewing with
composite scores (I2 = 97.5%; P < .001) and language
(I2 = 95.5%; P < .001), whereas substantial heterogeneity was
observed for mathematics (I2 = 70.7%; P = .002).

Data for the association between duration of video game
playing and composite scores showed a pooled effect size of
−0.15 (95% CI, −0.22 to −0.08). A large heterogeneity was found
among studies (I2 = 63.0%; P = .004) (Figure 4).

Subgroup analyses conducted separately in children and
adolescents (Table) showed that, in children, the duration of
television viewing was inversely associated with language (ef-
fect size = −0.20; 95% CI, −0.26 to −0.15) and mathematics (ef-
fect size = −0.36; 95% CI, −0.66 to −0.07). However, in ado-
lescents, the duration of television viewing was inversely
associated with composite scores (effect size = −0.19; 95% CI,
−0.30 to −0.07) and mathematics (effect size = −0.21; 95% CI,
−0.26 to −0.15). In addition, the duration of video game play-

Figure 3. Pooled Estimated Effect Size (ES) of the Association Between Television Viewing Time
or Frequency and Composite Scores, Language, and Mathematics
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100.00
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Walberg and Tsai,73 1984
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Adelantado-Renau et al,25 2019

Television viewing vs language composite scores

–0.18 (–0.36 to –0.01)

0.28 (0.21 to 0.35)
–0.20 (–0.31 to –0.09)
–0.28 (–0.50 to –0.06)
–0.30 (–0.43 to –0.16)
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–0.77 (–1.17 to –0.37)
–0.18 (–0.22 to –0.14)
–0.22 (–0.45 to 0.01)

100.00
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9.54
14.60
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23.41
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Subtotal (I2 = 70.7%; P = .002)

Shin,67 2004

Ridley-Johnson et al,60 1983
Ribner et al,59 2017
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Positive ES values indicate direct
association, whereas negative ES
values indicate inverse association.
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ing was inversely associated with the composite scores of ado-
lescents (effect size = −0.16; 95% CI, −0.24 to −0.09).

The random-effects meta-regression model showed that
the associations of overall screen media (β, −0.0005; 95% CI,
−0.131 to 0.130; P > .99), television viewing (β, −0.056; 95%
CI, −0.117 to 0.006; P = .07), and video game playing
(β, −0.009; 95% CI, −0.121 to 0.104; P = .82) with composite
scores were not associated with the age of children and
adolescents (as a continuous variable) (eTable 4 in the
Supplement).

Sensitivity analyses suggested that the pooled effect size
estimation for the association between television viewing and
language was slightly modified when data from several stud-
ies were removed, with effect size ranging from −0.21 to

−0.13.25,34,55,57,59,60,67 The pooled effect sizes for the remain-
ing associations were not modified by the one-by-one re-
moval of the included cohorts (eTable 5 in the Supplement).

Funnel plots and the Egger asymmetry test indicated
statistically significant publication bias only for the pooled sub-
group analyses of the association between overall screen me-
dia and composite scores (effect size = 0.80; 95% CI, 0.16-
1.43; P = .02; eFigure in the Supplement).

Discussion
To our knowledge, this systematic review and meta-analysis
is the first to synthesize the evidence on the cross-sectional

Figure 4. Pooled Estimated Effect Size (ES) of the Association Between Video Game Playing Time
or Frequency and Composite Scores of Academic Performance

–1.2 –0.4 0.4–0.8 0
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%
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Sharif and Sargent,63 2006, weekend day
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Jeong and Kim,42 2011
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–0.18 (–0.65 to 0.29)
–0.10 (–0.26 to 0.06)
–0.17 (–0.41 to 0.06)

Positive ES values indicate direct
association, whereas negative ES
values indicate inverse association.

Table. Subgroup Analysis of the Association Between Duration of Screen-Based Activities and Academic
Performance Areas in Children and Adolescents

Activity
No. of Studies Included in
Subgroup Analysis Effect Size (95% CI) Heterogeneity, I2

Children, 4-11.9 y

Screen mediaa

Composite scores 11 −0.15 (−0.52 to 0.23) 42.4

Television viewing

Composite scores 3 −0.22 (−0.59 to 0.16) 97.1

Language 3 −0.20 (−0.26 to −0.15)b 29.1

Mathematics 2 −0.36 (−0.66 to −0.07)b 92.1

Video game playing

Composite scores 2 0.04 (−0.18 to 0.26) 12.0

Adolescents, 12-18 y

Screen mediaa

Composite scores 6 −0.50 (−1.11 to 0.10) 98.4

Television viewing

Composite scores 14 −0.19 (−0.30 to −0.07)b 97.8

Language 5 −0.18 (−0.47 to 0.12) 94.3

Mathematics 5 −0.21 (−0.26 to −0.15)b 9.7

Video game playing

Composite scores 7 −0.16 (−0.24 to −0.09)b 68.9

a Screen media indicates a composite
measure of 2 or more screen-based
activities.

b Statistically significant values.
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associations between time spent on overall screen media, dif-
ferent screen-based activities, and specific academic perfor-
mance areas in children and adolescents. The meta-analysis
indicates a lack of association between the amount of time
spent on overall screen media use and the academic perfor-
mance of children and adolescents. However, when the asso-
ciation between each screen-based activity and academic per-
formance was analyzed, television viewing was inversely
associated with composite scores, language, and mathemat-
ics, whereas video game playing was inversely associated with
composite scores. In addition, subgroup analyses conducted
separately in children and adolescents showed that the dura-
tion of these screen-based activities may have a greater asso-
ciation with the academic performance of adolescents than
children.

The lack of association between the overall time spent on
screen-based activities and academic performance does not
concur with previous research reporting a negative associa-
tion between overall screen media time and academic
performance.7-9,30,56 One study found that adolescents who
spent more than 7 hours per day on overall screen media were
40% less likely to achieve high academic performance, whereas
those who spent 2 to 4 hours per day had 1.23 times the odds
of achieving excellent grades compared with those who spent
fewer than 2 hours per day.32 We speculate that the lack of as-
sociation between overall screen media use and academic per-
formance found in this meta-analysis as well as the lack of
agreement among studies could be partially the result of sev-
eral aspects of the overall screen media time measure that are
not captured, such as the specific device used, the purpose of
the task, the content, and the context in which children and
adolescents use screen media.

Regarding the association between the duration of indi-
vidual screen-based activities and academic performance, our
results concur with previous research showing an inverse as-
sociation of television viewing with composite scores,29,64,66,71

language,59,67 and mathematics.59,77 Previous research has sug-
gested that television viewing replaces other activities such as
physical activity, verbal interaction, studying, or sleeping (ie,
the time-displacement hypothesis)6 and reduces mental effort
(ie, the passivity hypothesis), which might affect school
performance.67 In addition, excessive television viewing time
among children has been shown to decrease attention and
cognitive functioning78 and to increase behavioral problems and
unhealthy eating habits,67 which may also impair academic
outcomes.

The analysis of video game revealed an inverse association
between the duration of video game playing and composite
scores, in consonance with previous research.42,44,50,63 Previous
studies have shown that playing video games is inversely asso-
ciated with emotional and social health, triggering psychologi-
cal and behavioral problems15,79 that may have implications for
overall academic outcomes. Conversely, because playing video
games requires interaction with the task, it could also be posi-
tively associated with academic outcomes depending on the
game content. Evidence has indicated that playing video games
requires players to successfully understand the language70 and
might increase their engagement with text online.80

Regarding internet surfing, few studies have analyzed its
association with academic performance in children and ado-
lescents. Most studies showed an inverse association be-
tween internet overuse and academic performance, al-
though they did not consider the device used (ie, computer,
smartphone, or tablet) or the purpose of internet use.25,26,31,61

Kim et al45 showed that internet use time was inversely asso-
ciated with academic performance when used for leisure ac-
tivities but was positively associated when used for educa-
tional purposes. With regard to the device used, the association
between time of computer use and academic performance in
children and adolescents remains equivocal, with both
negative53 and positive 39 associations found, whereas the du-
ration of mobile phone use has been poorly investigated, sug-
gesting a lack of association with academic performance.39,40,44

Overall, this systematic review and meta-analysis highlights
the need for further research into individual types of screen-
based activities given their varying associations with the aca-
demic performance of children and adolescents.

Subgroup analyses conducted separately in children and
adolescents indicated an inverse association between the du-
ration of television viewing and language only in children,
showing that time spent on screen-based activities was mostly
associated with negative implications for academic perfor-
mance in adolescents. These findings agree with those in pre-
vious studies, suggesting that only young children (aged 2-3
years) may gain an advantage from watching educational pro-
grams because they learn from repetitions.6 However, this
method is not efficient for developing more complex aca-
demic abilities during late childhood, when high exposure to
television viewing has been shown to increase the risk of lan-
guage-derived problems.81 Among adolescents, the facili-
tated and simultaneous access to different screen-based ac-
tivities for different purposes (eg, social communication, online
networking, and playing games), which is a signature of con-
temporary society, could explain the greater negative associa-
tion of these activities with academic performance.

Although the data show that the association between
screen media use and academic performance seems to de-
pend on the age of children and adolescents and the type of
device they used, the exact nature of these associations still
needs a more nuanced consideration. In addition to these 2 fac-
tors, screen media use content, context, and task should be ana-
lyzed given that each sedentary screen-based activity (eg, talk-
ing to someone, looking at magazines, or playing) might have
a different implication for academic performance.82,83 More-
over, previous studies have suggested that the home environ-
ment and parental characteristics (eg, socioeconomic status
and parental support) may be stronger factors in academic per-
formance compared with the amount of screen media use per
se.28 A restricted budget likely does not allow children and ado-
lescents to buy books or to participate in out-of-school edu-
cational activities. At the same time, parents with high edu-
cational level and knowledge of pediatric media guidelines as
well as parents who support and have high expectations for
their children’s future might discourage activities with low edu-
cational value,6 such as television viewing or video game play-
ing. However, these factors were considered in only 48% of in-
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cluded studies in the present systematic review. Thus, further
investigations of these potential aspects are needed to clarify
the association between screen media use and academic per-
formance in children and adolescents.

These findings have public health implications for the pre-
vention of academic failure in children and adolescents as well
as support the need for designing interventions to reduce
screen media use beginning in early childhood. Given that pre-
vious systematic reviews and meta-analyses have shown that
the effectiveness of interventions to reduce screen time is
higher when including health promotion curricula or
counseling,84 teachers and public health professionals should
collaborate to achieve better results. Thus, in addition to con-
trolling access to screen media and reducing the exposure to
screen-based activities, particularly to television and video
games, interventions should include the promotion of active
and healthy lifestyles. More in-depth studies of the conse-
quences of excessive screen media use and its association with
health and cognition are warranted, which will inform the
advice provided to families, educators, and health
policymakers.

Limitations and Strengths
This systematic review and meta-analysis have some limita-
tions. First, the cross-sectional design of the included studies
prevents causal inferences. Second, the questionnaires to as-
sess screen media use and the variety of tools to measure aca-
demic performance, as well as the inclusion of articles pub-
lished only in English or Spanish, could have altered the results.
Third, subgroup analyses could not be conducted for some of
the screen-based activities and/or academic performance areas.

Fourth, the purpose, content, and context of screen media use;
socioeconomic status; and/or parental support were not taken
into account in the analyses.

Nonetheless, this systematic review and meta-analysis
have several strengths, including the inclusion of a wide range
of screen-based activities and different academic perfor-
mance areas. In addition, only 22 studies met less than 50%
of quality criteria, and subgroup analyses were conducted to
examine the implication of age for the studied associations.

Conclusions
The findings from this systematic review and meta-analysis
suggest that each screen-based activity should be analyzed in-
dividually because of its specific association with academic per-
formance. Television viewing and video game playing seem
to be the activities most negatively associated with academic
performance, particularly among adolescents. Moreover, this
study highlights the need for further research into the asso-
ciation of internet, computer, and mobile phone use with aca-
demic performance in children and adolescents. These asso-
ciations seem to be complex and may be moderated and/or
mediated by potential factors, such as purpose, content, and
context of screen media use. Given that both academic per-
formance and sedentary behaviors can be factors in future
health, education and public health professionals should con-
sider supervision and reduction as strategies for television
viewing and video game playing to improve both the health
status and academic performance of children and adoles-
cents exposed to these activities.

ARTICLE INFORMATION

Accepted for Publication: May 29, 2019.

Published Online: September 23, 2019.
doi:10.1001/jamapediatrics.2019.3176

Author Contributions: Ms Adelantado-Renau and
Dr Álvarez-Bueno had full access to all of the data in
the study and takes responsibility for the integrity
of the data and the accuracy of the data analysis.
Concept and design: Adelantado-Renau,
Moliner-Urdiales, Beltran-Valls, Martínez-Vizcaíno,
Álvarez-Bueno.
Acquisition, analysis, or interpretation of data:
Adelantado-Renau, Moliner-Urdiales,
Cavero-Redondo, Martínez-Vizcaíno,
Álvarez-Bueno.
Drafting of the manuscript: Adelantado-Renau,
Martínez-Vizcaíno, Álvarez-Bueno.
Critical revision of the manuscript for important
intellectual content: All authors.
Statistical analysis: Adelantado-Renau,
Cavero-Redondo, Martínez-Vizcaíno,
Álvarez-Bueno.
Obtained funding: Moliner-Urdiales.
Administrative, technical, or material support:
Moliner-Urdiales, Beltran-Valls.
Supervision: Moliner-Urdiales, Beltran-Valls,
Martínez-Vizcaíno, Álvarez-Bueno.

Conflict of Interest Disclosures: None reported.

Funding/Support: Ms Adelantado-Renau was
funded by predoctoral research grant PREDOC/
2015/13 from the University Jaume I.

Role of the Funder/Sponsor: The funder had no
role in the design and conduct of the study;
collection, management, analysis, and
interpretation of the data; preparation, review, or
approval of the manuscript; and decision to submit
the manuscript for publication.

REFERENCES

1. Pate RR, O’Neill JR, Lobelo F. The evolving
definition of “sedentary.” Exerc Sport Sci Rev. 2008;
36(4):173-178. doi:10.1097/JES.0b013e3181877d1a

2. World Health Organization. Global
Recommendations on Physical Activity for Health.
Geneva, Switzerland: WHO; 2010.

3. Marshall SJ, Gorely T, Biddle SJH. A descriptive
epidemiology of screen-based media use in youth:
a review and critique. J Adolesc. 2006;29(3):333-349.
doi:10.1016/j.adolescence.2005.08.016

4. de Rezende LFM, Rodrigues Lopes M, Rey-López
JP, Matsudo VKR, Luiz OdoC. Sedentary behavior
and health outcomes: an overview of systematic
reviews. PLoS One. 2014;9(8):e105620. doi:10.
1371/journal.pone.0105620

5. Lissak G. Adverse physiological and
psychological effects of screen time on children and
adolescents: literature review and case study.

Environ Res. 2018;164:149-157. doi:10.1016/j.envres.
2018.01.015

6. Kostyrka-Allchorne K, Cooper NR, Simpson A.
The relationship between television exposure and
children’s cognition and behaviour: a systematic
review. Dev Rev. 2017;44:19-58. doi:10.1016/j.dr.
2016.12.002

7. Horowitz-Kraus T, Hutton JS. Brain connectivity
in children is increased by the time they spend
reading books and decreased by the length of
exposure to screen-based media. Acta Paediatr.
2018;107(4):685-693. doi:10.1111/apa.14176

8. Morita N, Nakajima T, Okita K, Ishihara T, Sagawa
M, Yamatsu K. Relationships among fitness, obesity,
screen time and academic achievement in Japanese
adolescents. Physiol Behav. 2016;163:161-166. doi:
10.1016/j.physbeh.2016.04.055

9. Syväoja HJ, Kantomaa MT, Ahonen T, Hakonen
H, Kankaanpää A, Tammelin TH. Physical activity,
sedentary behavior, and academic performance in
Finnish children. Med Sci Sports Exerc. 2013;45(11):
2098-2104. doi:10.1249/MSS.0b013e318296d7b8

10. Özmert E, Toyran M, Yurdakök K. Behavioral
correlates of television viewing in primary school
children evaluated by the Child Behavior Checklist.
Arch Pediatr Adolesc Med. 2002;156(9):910-914.
doi:10.1001/archpedi.156.9.910

11. Skoric MM, Teo LLC, Neo RL. Children and video
games: addiction, engagement, and scholastic

Research Original Investigation Screen Media Use vs Academic Performance in Children and Adolescents

E8 JAMA Pediatrics Published online September 23, 2019 (Reprinted) jamapediatrics.com

© 2019 American Medical Association. All rights reserved.

Downloaded From: https://jamanetwork.com/ by a Trinity College Dublin User  on 09/23/2019

https://jama.jamanetwork.com/article.aspx?doi=10.1001/jamapediatrics.2019.3176&utm_campaign=articlePDF%26utm_medium=articlePDFlink%26utm_source=articlePDF%26utm_content=jamapediatrics.2019.3176
https://dx.doi.org/10.1097/JES.0b013e3181877d1a
https://dx.doi.org/10.1016/j.adolescence.2005.08.016
https://dx.doi.org/10.1371/journal.pone.0105620
https://dx.doi.org/10.1371/journal.pone.0105620
https://dx.doi.org/10.1016/j.envres.2018.01.015
https://dx.doi.org/10.1016/j.envres.2018.01.015
https://dx.doi.org/10.1016/j.dr.2016.12.002
https://dx.doi.org/10.1016/j.dr.2016.12.002
https://dx.doi.org/10.1111/apa.14176
https://dx.doi.org/10.1016/j.physbeh.2016.04.055
https://dx.doi.org/10.1249/MSS.0b013e318296d7b8
https://jama.jamanetwork.com/article.aspx?doi=10.1001/archpedi.156.9.910&utm_campaign=articlePDF%26utm_medium=articlePDFlink%26utm_source=articlePDF%26utm_content=jamapediatrics.2019.3176
http://www.jamapediatrics.com/?utm_campaign=articlePDF%26utm_medium=articlePDFlink%26utm_source=articlePDF%26utm_content=jamapediatrics.2019.3176


achievement. Cyberpsychol Behav. 2009;12(5):567-
572. doi:10.1089/cpb.2009.0079

12. Drummond A, Sauer JD. Video-games do not
negatively impact adolescent academic
performance in science, mathematics or reading.
PLoS One. 2014;9(4):e87943. doi:10.1371/journal.
pone.0087943

13. Regondola EN, Barbado LN. Media habits and
academic performance of elementary pupils of the
Camarines Norte State College Laboratory School.
IJIR. 2017;3(11):216-224. http://www.imperialjournals.
com/index.php/IJIR/article/view/5906.

14. Tremblay MS, LeBlanc AG, Kho ME, et al.
Systematic review of sedentary behaviour and
health indicators in school-aged children and youth.
Int J Behav Nutr Phys Act. 2011;8(98):98. doi:10.
1186/1479-5868-8-98

15. Ferguson CJ. Do angry birds make for angry
children? a meta-analysis of video game influences
on children’s and adolescents’ aggression, mental
health, prosocial behavior, and academic
performance. Perspect Psychol Sci. 2015;10(5):646-
666. doi:10.1177/1745691615592234

16. Lê-Scherban F, Diez Roux AV, Li Y, Morgenstern
H. Does academic achievement during childhood
and adolescence benefit later health? Ann Epidemiol.
2014;24(5):344-355. doi:10.1016/j.annepidem.2014.
02.008

17. French MT, Homer JF, Popovici I, Robins PK.
What you do in high school matters: high school
GPA, educational attainment, and labor market
earnings as a young adult. East Econ J. 2015;41(3):
370-386. doi:10.1057/eej.2014.22

18. Moher D, Liberati A, Tetzlaff J, Altman DG;
PRISMA Group. Preferred Reporting Items for
Systematic Reviews and Meta-analyses: the
PRISMA statement. Int J Surg. 2010;8(5):336-341.
doi:10.1016/j.ijsu.2010.02.007

19. Higgins JPT, Green S, eds. Cochrane Handbook
for Systematic Reviews of Interventions. Chichester,
UK: Wiley-Blackwell; 2008. doi:10.1002/
9780470712184

20. National Heart, Lung, and Blood Institute.
Quality Assessment Tool for Observational Cohort
and Cross-sectional Studies. https://www.nhlbi.nih.
gov/health-topics/study-quality-assessment-tools.
Accessed May 10, 2018.

21. Álvarez-Bueno C, Pesce C, Cavero-Redondo I,
Sánchez-López M, Pardo-Guijarro MJ,
Martínez-Vizcaíno V. Association of physical activity
with cognition, metacognition and academic
performance in children and adolescents:
a protocol for systematic review and meta-analysis.
BMJ Open. 2016;6(6):e011065. doi:10.1136/
bmjopen-2016-011065

22. Cohen J. Statistical Power Analysis for the
Behavioral Sciences. New York, NY: Academic Press;
1977.

23. Higgins JPT, Thompson SG. Quantifying
heterogeneity in a meta-analysis. Stat Med. 2002;
21(11):1539-1558. doi:10.1002/sim.1186

24. Sterne JA, Egger M, Smith GD. Systematic
reviews in health care: investigating and dealing
with publication and other biases in meta-analysis.
BMJ. 2001;323(7304):101-105. doi:10.1136/bmj.323.
7304.101

25. Adelantado-Renau M, Diez-Fernandez A,
Beltran-Valls MR, Soriano-Maldonado A,
Moliner-Urdiales D. The effect of sleep quality on

academic performance is mediated by internet use
time: DADOS study. J Pediatr (Rio J). 2019;95(4):
410-418. doi:10.1016/j.jped.2018.03.006

26. Busch V, Laninga-Wijnen L, Schrijvers AJP, De
Leeuw JRJ. Associations of health behaviors, school
performance and psychosocial problems in
adolescents in The Netherlands. Health Promot Int.
2017;32(2):280-291. doi:10.1093/heapro/dav058

27. Caldas SJ, Bankston C. Black and white tv: Rac,
television viewing, and academic achievement.
Sociol Spectr. 1999;19(1):39-61. doi:10.1080/
027321799280299

28. Clarke AT, Kurtz-Costes B. Television viewing,
educational quality of the home environment, and
school readiness. J Educ Res. 1997;90(5):279-285.
doi:10.1080/00220671.1997.10544584

29. Cooper H, Valentine JC, Nye B, Lindsay JJ.
Relationships between five after-school activities
and academic achievement. J Educ Psychol. 1999;91
(2):369-378. doi:10.1037/0022-0663.91.2.369

30. Dumuid D, Olds T, Martín-Fernández J-A, Lewis
LK, Cassidy L, Maher C. Academic performance and
lifestyle behaviors in Australian school children:
a cluster analysis. Health Educ Behav. 2017;44(6):
918-927. doi:10.1177/1090198117699508

31. Esteban-Cornejo I, Martinez-Gomez D, Sallis JF,
et al; UP & DOWN Study Group. Objectively
measured and self-reported leisure-time sedentary
behavior and academic performance in youth: the
UP&DOWN Study. Prev Med. 2015;77:106-111. doi:
10.1016/j.ypmed.2015.05.013

32. Faught EL, Gleddie D, Storey KE, Davison CM,
Veugelers PJ. Healthy lifestyle behaviours are
positively and independently associated with
academic achievement: an analysis of self-reported
data from a nationally representative sample of
Canadian early adolescents. PLoS One. 2017;12(7):
e0181938. doi:10.1371/journal.pone.0181938

33. Ferguson CJ. The influence of television and
video game use on attention and school problems:
a multivariate analysis with other risk factors
controlled. J Psychiatr Res. 2011;45(6):808-813.
doi:10.1016/j.jpsychires.2010.11.010

34. Fetler M. Television viewing and school
achievement. J Commun. 1984;34(2):104-118. doi:
10.1111/j.1460-2466.1984.tb02163.x

35. García-Hermoso A, Marina R. Relationship of
weight status, physical activity and screen time
with academic achievement in adolescents. Obes
Res Clin Pract. 2017;11(1):44-50. doi:10.1016/j.orcp.
2015.07.006

36. Hastings EC, Karas TL, Winsler A, Way E,
Madigan A, Tyler S. Young children’s
video/computer game use: relations with school
performance and behavior. Issues Ment Health Nurs.
2009;30(10):638-649. doi:10.1080/
01612840903050414

37. Hartanto A, Toh WX, Yang H. Context counts:
the different implications of weekday and weekend
video gaming for academic performance in
mathematics, reading, and science. Comput Educ.
2018;120:51-63. doi:10.1016/j.compedu.2017.12.007

38. Inal S, Kelleci M, Canbulat N. Internet use and
its relation with the academic performance for a
sample of high school students. HealthMed. 2012;6
(5):1643-1650. https://acikerisim.cumhuriyet.edu.tr/
xmlui/handle/20.500.12418/9327

39. Jackson LA, Zhao Y, Kolenic A III, Fitzgerald HE,
Harold R, Von Eye A. Race, gender, and information

technology use: the new digital divide.
Cyberpsychol Behav. 2008;11(4):437-442. doi:10.
1089/cpb.2007.0157

40. Jackson LA, Von Eye A, Fitzgerald HE, Witt EA,
Zhao Y. Internet use, videogame playing and cell
phone use as predictors of children’s body mass
index (BMI), body weight, academic performance,
and social and overall self-esteem. Comput Human
Behav. 2011;27(1):599-604. doi:10.1016/j.chb.2010.
10.019

41. Jaruratanasirikul S, Wongwaitaweewong K,
Sangsupawanich P. Electronic game play and school
performance of adolescents in southern Thailand.
Cyberpsychol Behav. 2009;12(5):509-512. doi:10.
1089/cpb.2009.0035

42. Jeong EJ, Kim DH. Social activities,
self-efficacy, game attitudes, and game addiction.
Cyberpsychol Behav Soc Netw. 2011;14(4):213-221.
doi:10.1089/cyber.2009.0289

43. Keith T, Reimers T, Fehrmann P, Pottebaum S,
Aubey L. Parental involvement, homework, and tv
time: direct and indirect effects on high school
achievement. J Educ Psychol. 1986;78(5):373-380.
doi:10.1037/0022-0663.78.5.373

44. Kiatrungrit K, Hongsanguansri S.
Cross-sectional study of use of electronic media by
secondary school students in Bangkok, Thailand.
Shanghai Arch Psychiatry. 2014;26(4): 216–226.
doi:10.3969/j.issn.1002-0829.2014.04.005

45. Kim SY, Kim MS, Park B, Kim JH, Choi HG. The
associations between internet use time and school
performance among Korean adolescents differ
according to the purpose of internet use. PLoS One.
2017;12(4):e0174878. doi:10.1371/journal.pone.
0174878

46. Kovacs FM, Del Real MTG, Gestoso M, López J,
Mufraggi N, Palou P. Relació entre hàbits de vida i
qualificacions escolars en adolescents. Apunt Med
l’Esport. 2008;43(160):181-188. doi:10.1016/S1886-
6581(08)70097-5

47. Kovess-Masfety V, Keyes K, Hamilton A, et al. Is
time spent playing video games associated with
mental health, cognitive and social skills in young
children? Soc Psychiatry Psychiatr Epidemiol. 2016;
51(3):349-357. doi:10.1007/s00127-016-1179-6

48. Kristjánsson ÁL, Sigfúsdóttir ID, Allegrante JP,
Helgason ÁR. Adolescent health behavior,
contentment in school, and academic achievement.
Am J Health Behav. 2009;33(1):69-79. doi:10.
5993/AJHB.33.1.7

49. Kureishi W, Yoshida K. Does viewing television
affect the academic performance of children? Soc
Sci Jpn J. 2013;16(1):87-105. doi:10.1093/ssjj/jys020

50. Leng Y, Zah W, Baki R. Form one students’
engagement with computer games and its effect on
their academic achievement in a Malaysian
secondary school. Comput Educ. 2009;53(4):1082-
1091. doi:10.1016/j.compedu.2009.05.013

51. Malhi P, Bharti B, Sidhu M. Use of electronic
media and its relationship with academic
achievement among school going adolescents.
Psychol Stud (Mysore). 2016;61(1):67-75. doi:10.
1007/s12646-015-0346-2

52. Martínez-Gómez D, Veiga OL, Gómez-Martínez
S, et al; AFINOS Study Group. Gender-specific
influence of health behaviors on academic
performance in Spanish adolescents: the AFINOS
study. Nutr Hosp. 2012;27(3):724-730. doi:10.3305/
nh.2012.27.3.5633

Screen Media Use vs Academic Performance in Children and Adolescents Original Investigation Research

jamapediatrics.com (Reprinted) JAMA Pediatrics Published online September 23, 2019 E9

© 2019 American Medical Association. All rights reserved.

Downloaded From: https://jamanetwork.com/ by a Trinity College Dublin User  on 09/23/2019

https://dx.doi.org/10.1089/cpb.2009.0079
https://dx.doi.org/10.1371/journal.pone.0087943
https://dx.doi.org/10.1371/journal.pone.0087943
http://www.imperialjournals.com/index.php/IJIR/article/view/5906
http://www.imperialjournals.com/index.php/IJIR/article/view/5906
https://dx.doi.org/10.1186/1479-5868-8-98
https://dx.doi.org/10.1186/1479-5868-8-98
https://dx.doi.org/10.1177/1745691615592234
https://dx.doi.org/10.1016/j.annepidem.2014.02.008
https://dx.doi.org/10.1016/j.annepidem.2014.02.008
https://dx.doi.org/10.1057/eej.2014.22
https://dx.doi.org/10.1016/j.ijsu.2010.02.007
https://dx.doi.org/10.1002/9780470712184
https://dx.doi.org/10.1002/9780470712184
https://www.nhlbi.nih.gov/health-topics/study-quality-assessment-tools
https://www.nhlbi.nih.gov/health-topics/study-quality-assessment-tools
https://dx.doi.org/10.1136/bmjopen-2016-011065
https://dx.doi.org/10.1136/bmjopen-2016-011065
https://dx.doi.org/10.1002/sim.1186
https://dx.doi.org/10.1136/bmj.323.7304.101
https://dx.doi.org/10.1136/bmj.323.7304.101
https://dx.doi.org/10.1016/j.jped.2018.03.006
https://dx.doi.org/10.1093/heapro/dav058
https://dx.doi.org/10.1080/027321799280299
https://dx.doi.org/10.1080/027321799280299
https://dx.doi.org/10.1080/00220671.1997.10544584
https://dx.doi.org/10.1037/0022-0663.91.2.369
https://dx.doi.org/10.1177/1090198117699508
https://dx.doi.org/10.1016/j.ypmed.2015.05.013
https://dx.doi.org/10.1371/journal.pone.0181938
https://dx.doi.org/10.1016/j.jpsychires.2010.11.010
https://dx.doi.org/10.1111/j.1460-2466.1984.tb02163.x
https://dx.doi.org/10.1016/j.orcp.2015.07.006
https://dx.doi.org/10.1016/j.orcp.2015.07.006
https://dx.doi.org/10.1080/01612840903050414
https://dx.doi.org/10.1080/01612840903050414
https://dx.doi.org/10.1016/j.compedu.2017.12.007
https://acikerisim.cumhuriyet.edu.tr/xmlui/handle/20.500.12418/9327
https://acikerisim.cumhuriyet.edu.tr/xmlui/handle/20.500.12418/9327
https://dx.doi.org/10.1089/cpb.2007.0157
https://dx.doi.org/10.1089/cpb.2007.0157
https://dx.doi.org/10.1016/j.chb.2010.10.019
https://dx.doi.org/10.1016/j.chb.2010.10.019
https://dx.doi.org/10.1089/cpb.2009.0035
https://dx.doi.org/10.1089/cpb.2009.0035
https://dx.doi.org/10.1089/cyber.2009.0289
https://dx.doi.org/10.1037/0022-0663.78.5.373
https://dx.doi.org/10.3969/j.issn.1002-0829.2014.04.005
https://dx.doi.org/10.1371/journal.pone.0174878
https://dx.doi.org/10.1371/journal.pone.0174878
https://dx.doi.org/10.1016/S1886-6581(08)70097-5
https://dx.doi.org/10.1016/S1886-6581(08)70097-5
https://dx.doi.org/10.1007/s00127-016-1179-6
https://dx.doi.org/10.5993/AJHB.33.1.7
https://dx.doi.org/10.5993/AJHB.33.1.7
https://dx.doi.org/10.1093/ssjj/jys020
https://dx.doi.org/10.1016/j.compedu.2009.05.013
https://dx.doi.org/10.1007/s12646-015-0346-2
https://dx.doi.org/10.1007/s12646-015-0346-2
https://dx.doi.org/10.3305/nh.2012.27.3.5633
https://dx.doi.org/10.3305/nh.2012.27.3.5633
http://www.jamapediatrics.com/?utm_campaign=articlePDF%26utm_medium=articlePDFlink%26utm_source=articlePDF%26utm_content=jamapediatrics.2019.3176


53. Muñoz-Miralles R, Ortega-González R,
Batalla-Martínez C, López-Morón MR, Manresa JM,
Torán-Monserrat P. Access and use of new
information and telecommunication technologies
among teenagers at high school, health
implications. JOITIC Study [in Spanish]. Aten Primaria.
2014;46(2):77-88. doi:10.1016/j.aprim.2013.06.001

54. Özmert EN, Ínce T, Pektas A, Özdemir R,
Üçkardes Y. Behavioral correlates of television
viewing in young adolescents in Turkey. Indian
Pediatr. 2011;48(3):229-231. doi:10.1007/s13312-011-
0048-3

55. Peirce BK. Relation between time spent
viewing television and children’s writing skills.
Journal Q. 1983;(September):445-448. doi:10.1177/
107769908306

56. Peiró-Velert C, Valencia-Peris A, González LM,
García-Massó X, Serra-Añó P, Devís-Devís J. Screen
media usage, sleep time and academic performance
in adolescents: clustering a self-organizing maps
analysis. PLoS One. 2014;9(6):e99478. doi:10.1371/
journal.pone.0099478

57. Potter WJ. Does television viewing hinder
academic achievement among adolescents? Hum
Commun Res. 1987;14(1):27-46. doi:10.1111/j.1468-
2958.1987.tb00120.x

58. Poulain T, Peschel T, Vogel M, Jurkutat A, Kiess
W. Cross-sectional and longitudinal associations of
screen time and physical activity with school
performance at different types of secondary
school. BMC Public Health. 2018;18(1):563. doi:10.
1186/s12889-018-5489-3

59. Ribner A, Fitzpatrick C, Blair C. Family
socioeconomic status moderates associations
between television viewing and school readiness
skills. J Dev Behav Pediatr. 2017;38(3):233-239. doi:
10.1097/DBP.0000000000000425

60. Ridley-Johnson R, Cooper H, Chance J. The
relation of children’s television viewing to school
achievement and I.Q. J Educ Res. 1983;76(5):294-297.
doi:10.1080/00220671.1983.10885469

61. Sánchez-Martínez M, Otero Puime A. Internet
and associated factors in adolescents in the
Community of Madrid [in Spanish]. Aten Primaria.
2010;42(2):79-85. doi:10.1016/j.aprim.2009.05.004

62. Scott LF. Relationships between elementary
school children and television. J Educ Res. 1958;52
(4):134-137. doi:10.1080/00220671.1958.10882553

63. Sharif I, Sargent JD. Association between
television, movie, and video game exposure and
school performance. Pediatrics. 2006;118(4):e1061-
e1070. doi:10.1542/peds.2005-2854

64. Sharma B, Cosme Chavez R, Jeong AS, Nam
EW. Television viewing and its association with
sedentary behaviors, self-rated health and
academic performance among secondary school
students in Peru. Int J Environ Res Public Health.
2017;14(4):E383. doi:10.3390/ijerph14040383

65. Shashi Kumar R, Das RC, Prabhu HRA, et al.
Interaction of media, sexual activity and academic
achievement in adolescents. Med J Armed Forces
India. 2013;69(2):138-143. doi:10.1016/j.mjafi.2012.
08.031

66. Shejwal BR, Purayidathil J. Television viewing
of higher secondary students: does it affect their
academic achievement and mathematical
reasoning? Psychol Dev Soc J. 2006;18(2):201-213.
doi:10.1177/097133360601800203

67. Shin N. Exploring pathways from television
viewing to academic achievement in school age
children. J Genet Psychol. 2004;165(4):367-381.
doi:10.3200/GNTP.165.4.367-382

68. Syväoja HJ, Kankaanpää A, Kallio J, et al. The
relation of physical activity, sedentary behaviors,
and academic achievement is mediated by fitness
and bedtime. J Phys Act Health. 2018;15(2):135-143.
doi:10.1123/jpah.2017-0135

69. Trinh L, Wong B, Faulkner GE. The independent
and interactive associations of screen time and
physical activity on mental health, school
connectedness and academic achievement among
a population-based sample of youth. J Can Acad
Child Adolesc Psychiatry. 2015;24(1):17-24.

70. Van Schie EGM, Wiegman O. Children and
videogames: leisure activities, aggression, social
integration, and school performance. J Appl Soc
Psychol. 1997;27(13):1175-1194. doi:10.1111/j.1559-1816.
1997.tb01800.x

71. Vassiloudis I, Yiannakouris N, Panagiotakos DB,
Apostolopoulos K, Costarelli V. Academic
performance in relation to adherence to the
Mediterranean diet and energy balance behaviors
in Greek primary schoolchildren. J Nutr Educ Behav.
2014;46(3):164-170. doi:10.1016/j.jneb.2013.11.001

72. Walberg HJ, Weinstein T. The production of
achievement and attitude in high school social
studies. J Educ Res. 1982;75(5):285-293. doi:10.
1080/00220671.1982.10885396

73. Walberg HJ, Tsai S. Reading achievement and
diminishing returns to time. J Educ Psychol. 1984;76
(3):442-451. doi:10.1037/0022-0663.76.3.442

74. Wang H, Zhong J, Hu R, Fiona B, Yu M, Du H.
Prevalence of high screen time and associated
factors among students: a cross-sectional study in

Zhejiang, China. BMJ Open. 2018;8(6):e021493.
doi:10.1136/bmjopen-2018-021493

75. Welch WW, Walberg HJ, Fraser BJ. Predicting
elementary science learning using national
assessment data. J Res Sci Teach. 1986;23(8):699-
706. doi:10.1002/tea.3660230805

76. Yan H, Zhang R, Oniffrey TM, et al. Associations
among screen time and unhealthy behaviors,
academic performance, and well-being in Chinese
adolescents. Int J Environ Res Public Health. 2017;14
(6):1-15. doi:10.3390/ijerph14060596

77. Yang S-J, Stewart R, Lee J-Y, et al. Prevalence
and correlates of problematic internet experiences
and computer-using time: a two-year longitudinal
study in Korean school children. Psychiatry Investig.
2014;11(1):24-31. doi:10.4306/pi.2014.11.1.24

78. Nathanson AI, Aladé F, Sharp ML, Rasmussen
EE, Christy K. The relation between television
exposure and executive function among
preschoolers. Dev Psychol. 2014;50(5):1497-1506.
doi:10.1037/a0035714

79. Carson V, Kuzik N, Hunter S, et al. Systematic
review of sedentary behavior and cognitive
development in early childhood. Prev Med. 2015;78:
115-122. doi:10.1016/j.ypmed.2015.07.016

80. Bowers AJ, Berland M. Does recreational
computer use affect high school achievement? Educ
Technol Res Dev. 2013;61(1):51-69. doi:10.1007/
s11423-012-9274-1

81. Rosenqvist J, Lahti-Nuuttila P, Holdnack J,
Kemp SL, Laasonen M. Relationship of tv watching,
computer use, and reading to children’s
neurocognitive functions. J Appl Dev Psychol. 2016;
46:11-21. doi:10.1016/j.appdev.2016.04.006

82. Jackson LA, Samona R, Moomaw J, et al. What
children do on the internet: domains visited and
their relationship to socio-demographic
characteristics and academic performance.
Cyberpsychol Behav. 2007;10(2):182-190. doi:10.
1089/cpb.2006.9970

83. Wright JC, Huston AC, Murphy KC, et al. The
relations of early television viewing to school
readiness and vocabulary of children from
low-income families: the early window project.
Child Dev. 2001;72(5):1347-1366. doi:10.1111/1467-
8624.t01-1-00352

84. Wu L, Sun S, He Y, Jiang B. The effect of
interventions targeting screen time reduction:
a systematic review and meta-analysis. Medicine
(Baltimore). 2016;95(27):e4029. doi:10.1097/MD.
0000000000004029

Research Original Investigation Screen Media Use vs Academic Performance in Children and Adolescents

E10 JAMA Pediatrics Published online September 23, 2019 (Reprinted) jamapediatrics.com

© 2019 American Medical Association. All rights reserved.

Downloaded From: https://jamanetwork.com/ by a Trinity College Dublin User  on 09/23/2019

https://dx.doi.org/10.1016/j.aprim.2013.06.001
https://dx.doi.org/10.1007/s13312-011-0048-3
https://dx.doi.org/10.1007/s13312-011-0048-3
https://dx.doi.org/10.1177/107769908306
https://dx.doi.org/10.1177/107769908306
https://dx.doi.org/10.1371/journal.pone.0099478
https://dx.doi.org/10.1371/journal.pone.0099478
https://dx.doi.org/10.1111/j.1468-2958.1987.tb00120.x
https://dx.doi.org/10.1111/j.1468-2958.1987.tb00120.x
https://dx.doi.org/10.1186/s12889-018-5489-3
https://dx.doi.org/10.1186/s12889-018-5489-3
https://dx.doi.org/10.1097/DBP.0000000000000425
https://dx.doi.org/10.1080/00220671.1983.10885469
https://dx.doi.org/10.1016/j.aprim.2009.05.004
https://dx.doi.org/10.1080/00220671.1958.10882553
https://dx.doi.org/10.1542/peds.2005-2854
https://dx.doi.org/10.3390/ijerph14040383
https://dx.doi.org/10.1016/j.mjafi.2012.08.031
https://dx.doi.org/10.1016/j.mjafi.2012.08.031
https://dx.doi.org/10.1177/097133360601800203
https://dx.doi.org/10.3200/GNTP.165.4.367-382
https://dx.doi.org/10.1123/jpah.2017-0135
https://www.ncbi.nlm.nih.gov/pubmed/26336376
https://www.ncbi.nlm.nih.gov/pubmed/26336376
https://dx.doi.org/10.1111/j.1559-1816.1997.tb01800.x
https://dx.doi.org/10.1111/j.1559-1816.1997.tb01800.x
https://dx.doi.org/10.1016/j.jneb.2013.11.001
https://dx.doi.org/10.1080/00220671.1982.10885396
https://dx.doi.org/10.1080/00220671.1982.10885396
https://dx.doi.org/10.1037/0022-0663.76.3.442
https://dx.doi.org/10.1136/bmjopen-2018-021493
https://dx.doi.org/10.1002/tea.3660230805
https://dx.doi.org/10.3390/ijerph14060596
https://dx.doi.org/10.4306/pi.2014.11.1.24
https://dx.doi.org/10.1037/a0035714
https://dx.doi.org/10.1016/j.ypmed.2015.07.016
https://dx.doi.org/10.1007/s11423-012-9274-1
https://dx.doi.org/10.1007/s11423-012-9274-1
https://dx.doi.org/10.1016/j.appdev.2016.04.006
https://dx.doi.org/10.1089/cpb.2006.9970
https://dx.doi.org/10.1089/cpb.2006.9970
https://dx.doi.org/10.1111/1467-8624.t01-1-00352
https://dx.doi.org/10.1111/1467-8624.t01-1-00352
https://dx.doi.org/10.1097/MD.0000000000004029
https://dx.doi.org/10.1097/MD.0000000000004029
http://www.jamapediatrics.com/?utm_campaign=articlePDF%26utm_medium=articlePDFlink%26utm_source=articlePDF%26utm_content=jamapediatrics.2019.3176

