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Emergent Learner Beliefs

1. Introduction

With the appearance of Communicative Language Teaching (CLT) in the late 1970s and
early 1980s and language being viewed as means of communication and negotiation of
meaning, language learners have been recognized to play central and pivotal roles in the
complex and multifaceted process of language development. Equally important are their needs,
perspectives, and experiences (Kalaja & Barcelos, 2013, p. 1). In the study of Second Language
Acquisition (SLA), learner beliefs about language learning, along with other factors such as
affective factors (anxiety, attitudes, and so on.) and personal factors (age, aptitude, learning
style, motivation, and so on), are considered important factors contributing to individual learner
differences, which interact reciprocally with learner strategy choice and learning outcomes
(Ellis, 1999, pp. 472-474). Learner beliefs have been extensively researched since the mid-
1980s and their significance lies in understanding the implications for instructional practices,
choice of learning strategies, anxiety and self-regulated learning (Kalaja & Barcelos, 2003, p.
1). These “definite preconceived notions” (Horwitz, 1988, p. 293) or philosophies learners
bring into the language development process may have profound impact on how effective and
sustainable the ongoing learning process is. If the ultimate goal of language development is
bound for success and achievements, investigation into learners’ belief system and its
interrelationship with other variables is of paramount importance. As Kalaja and Barcelos
(2013) concluded,

the current state of affairs is further characterized by the recognition by most
researchers that learner beliefs about aspects of language learning are much more
crucial than was thought before in determining how learners approach their learning of

second or foreign languages and as such are complex mediational tools intertwining
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with learner action in complex ways. (p. 5)

Even though considerable research has been carried out to understand and interpret the
nature of learner beliefs, for example, the relationship between beliefs and strategies (Wenden,
1987), a range of common beliefs and instructional implications (Horwitz, 1988), the
relationship between beliefs and learner autonomy (Cotterall, 1999), and the mismatch and
similarities between teachers’ and students’ beliefs (Barcelos, 2000), insufficient knowledge
has been gained to understand how beliefs may change according to the learning and social
context over time, which was also called for by Kalaja and Barcelos (2013) as one of the under-
researched aspect- “Change in learner beliefs: How do learner beliefs change and develop (or
transform)? What factors influence this change? How can teachers help in the development of
learners’ beliefs” (p. 5). Some recent research may have investigated how the language learning
belief changes among Chinese learners either during a transitional period to tertiary study (Peng,
2011) or in an English as the Medium of Instruction (EMI) context in China (Li & Ruan, 2015).
The effects of studying abroad on changes of learner beliefs have also been explored in ESL
students (Amuzie & Winke, 2009). Relatively little is known, however, about how beliefs
during pre-university, university stages gradually change over time. To be more specific, how
beliefs of teenage Chinese learners who are preparing to study different majors at tertiary level
abroad may change as they receive increasing exposure to content-based learning, how the
beliefs of the students who are already studying abroad have changed in comparison. These
students are the main force of a much larger scale of social movement. According to a recent
report from the Ministry of Education of China (2019), 662,100 Chinese students embarked on
the pursuit of overseas studies in 2018, a continuous 8.83% increase from the previous year
2017 (608, 400), which had already witnessed an 11.74% increase from the year 2016. China
has been ranked as the largest source country of international students in the world, with the

U.S. and Western European countries being the most popular destinations (MOE, 2018). Given
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the social context of this unstoppable momentum, it is of unprecedented significance to get an
insight into the dynamics and evolution of these learners’ belief systems, their perspectives of
English language learning situated in a more comprehensive academic context. The present
study is an attempt to investigate the potential changes in learner beliefs about English language
learning among Chinese pre-university stage students and current overseas university students.
It is hoped that this investigation will provide a different dimension to the accumulated wealth

of more than three decades of empirical studies on learner beliefs.

2. Theoretical framework of learner beliefs

The following literature review first covers the evolution and diversity of the concept of
learner beliefs, then pioneering classic research and more recent research and framework of
learner beliefs, which can be categorized as “the normative approach,” “the metacognitive
approach,” “the contextual approach” (Barcelos, 2003, p. 11), an ecological framework (Peng,
2011), and socio-cultural perspective (Li & Ruan, 2015). Research on the role of learner beliefs,
on study abroad and beliefs will be analyzed. Then the focus narrows down to research on
learner belief changes. Current understanding of the key characteristics of learner beliefs is also

specified.

2.1 The concept of learner beliefs

To begin with, learners’ beliefs or non-experts’ beliefs used to be overlooked or
undervalued. Initially, their contribution to the learning process and experience were not
properly recognized. The unfair preconception of the lack of their validity was criticized, for
example, by Allwright (1984) and Barkhuizen (1988). Even Wenden considered their
knowledge to be “sometimes incorrect” (as cited in Barcelos, 2003, p. 9). In addition, Horwitz

(1988) also described some learner beliefs as “an impediment to successful language learning,”
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“limited knowledge,” “erroneous,” or “naive,” which needed modification and expert
intervention (p. 292).

As far as the perception and definition of learner beliefs is concerned, it varies according
to the researcher’s perspective. The meaning lies in the beholder. It ranges from “metacognitive
knowledge” (Wenden, 1986b), “learner representations” (Holec, 1987), “folklinguistic theories
of learning” (Miller & Ginsberg, 1995), or “the culture of learning languages” (Barcelos, 1995).
Despite the differentiation in the terminology, the commonality seems to center around the
unique qualities of language and language learning, and the social and cultural characteristics

of beliefs, not only featuring learners’ cognitive awareness but also social and cultural contexts.

(Barcelos, 2003, p. 8).

2.2 Studies following diverse approaches

Learner beliefs have been extensively researched since the 1980s. In Barcelos’ (2003)
critical and comprehensive review of studies on SLA learner beliefs, she categorized these
studies into three groups based on their methodology. These are “the normative approach,” “the
metacognitive approach,” and “the contextual approach” (Barcelos, 2003, p. 11). With the
sociocultural approach being a recent “off-shoot” (Barcelos & Kalaja, 2011, p. 281) of the
contextual approach, it is also included in the review. Closely related to the contextual approach
is another spin-off, the ecological perspective which prioritizes the interaction between the

learner and the social and cultural environment (Peng, 2011, p. 315).

2.2.1 Normative approach

According to Barcelos (2003), the early normative methodology took a descriptive and
classifying approach towards learner beliefs, which basically addressed the what question. It
may also draw a connection between beliefs and learner autonomy (p. 11) with the most

commonly used instrument, a Likert-scale type of questionnaire. The most classic and widely
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used one was developed by Horwitz (1985, 1988), the Beliefs About Language Learning
Inventory (BALLI). Variation, adaptation or extension of this questionnaire has been done by
different researchers to achieve their specific purposes of investigating what learners believed
(Cotterall, 1999; Mantle-Bromley, 1995). In addition, qualitative measures such as interviews
have also been complementary to validate results obtained by questionnaires (Sakui & Gaies,
1999). Studies using the normative approach seem to suggest a link between beliefs and
autonomy or strategy use. For example, Yang (1999) suggested a strong correlation between
beliefs and strategy use and “cyclical relationships” (p. 515) between them. In other words, not
only beliefs influence strategy choice, but also strategies influence belief formation. However,
there was a lack of direct and sufficient evidence to suggest a straightforward causative
relationship between beliefs and behaviors. Other contextual factors would have to be
considered. The relationship between beliefs and actions can be interactive and dynamic
instead of linear and static (Barcelos, 2003, p. 15). The interpretation of learner beliefs would

need to be contextualized. The why question remained to be explored.

2.2.2 Metacognitive approach

In contrast to the external descriptive normative approach, the metacognitive approach
emphasized the understanding of learners’ internal perspectives and reflections of their own
learning experience, in other words, their operationalized theories or self-awareness from first-
hand experience (Wenden, 1987). Retrospective verbal accounts were analyzed in order to
understand what knowledge learners had gained about language and language learning.
According to Barcelos (2003), studies within this methodology suggested a stronger connection
between beliefs and learner autonomy (p. 17). Wenden (1986b) pointed out that learners were

29 ¢

aware of the “language (designating),” “language proficiency (diagnosing),” “outcome of

29 ¢

strategies (evaluating),” “personal factors (self-analysing),” and “beliefs about how best to

approach language learning (theorizing)” (pp. 197-198). Wenden (1999) suggested that
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“learners' acquired knowledge about learning has been shown to influence two key phases in
self-regulation: task analysis and monitoring” (p. 437). In other words, this insider knowledge
the learner possessed served as a self-assessing, self-managing, self-monitoring, self-analyzing
and self-regulating mechanism, either “consciously or unconsciously,” which contributed to
learner autonomy (Wenden, 1986a, p. 4). However, the limitation of this approach seemed to
be that despite its validity, only indirect inferences could be drawn from learners’ narrations
and reflections, leaving their actions unchecked (Barcelos, 2003, p. 19). The how question
remained unanswered, as questioned in Wenden’s (1986b) own words,
does learners' knowledge and understanding of language determine (a) the degree to
which they utilize their social environment as a source of information on the language?
(b) what they deem useful to attend to as they interact in their social environment? (c)
the variety of strategies they develop to learn and use the language? And if so, how? (p.

198)

2.2.3 Contextual approach

The contextual approach interprets learner beliefs as context dependent. Context is socially
interactive and dynamic in nature. According to Goodwin and Duranti (1992), context is a
“socially constituted, interactively sustained, time-bound phenomenon” within which “each
additional move within the interaction modifies the existing context while creating a new arena
for subsequent interaction” (pp. 5-6). Therefore, within this approach, learner beliefs are
characterized as ‘“contextual, dynamic and social” (Barcelos, 2003, p. 20), which are
conditioned by situations (Sakui & Gaies, 1999, p. 48), and context-related (Benson & Lor,
1999, p. 464). Although learners’ own interpretations are still highly valued in this approach,
more diverse methodologies have been instrumented to get in-depth insights into the what, why,

and /how of learner belief mechanism, taking almost every contextual clue into consideration.
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New approaches like case study (Barcelos, 2000), diaries (Nunan, 2000) and metaphor analysis
(Ellis, 2001) offer intimate, unique, personal, and creative angles to see beliefs from new and
exciting perspectives, getting unexpected results, such as seeing paradoxes or conflictions in

learners’ belief system.

2.2.4 Sociocultural/ecological approach

A more recent development of approach to study learner beliefs 1is the
sociocultural/ecological framework, which is a “complementary path to exploring beliefs as
contextually situated social meaning emerging in specific sense-making activities”
(Negueruela-Azarola, 2011, p. 368). Studies within this framework emphasize how beliefs
mediate “in cognition, in change and in the macro-political context” (Barcelos & Kalaja, 2011,
p. 286) when considering language construction within the interaction with its social
environment (Peng, 2011, p. 315). Learner beliefs emerge from, respond to, react with the
environment, and transform. The exact reactive and interrelated mechanism amongst beliefs,
context, and actions have been interpreted differently within this framework. For example, in
Yang and Kim’s (2011) case study, they found that learner beliefs constantly evolved according
to learning goals and within social interaction (p. 332), while Peng’s (2011) study suggested
that changes in learner beliefs were “mediated by classroom affordances” (p. 314), which could

result in “affirmative” or “counterproductive” beliefs (p. 321).

2.3 Research on the role of learner beliefs in language acquisition

Given the importance of beliefs that individual learners bring into the learning process,
together with other variables, such as affective factors and personal factors, their perceptions,
attitudes, and metacognitive knowledge, learner beliefs about language learning contribute to
individual differences, which interact with learning strategy and learning outcomes (Ellis, 1999,

pp. 472-474). What was preconceived by learners may have an impact on their attitudes or
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motivation, which may eventually lead to success or failure in their language acquisition
(Kuntz, 1996, p. 4). To be more specific, learner beliefs have been found to have facilitative or
debilitative effects on language learning (Bernat & Gvozdenko, 2005, p. 8).

On the one hand, positive or supportive beliefs would guide learners to deploy problem
solving strategies, help keep them motivated, and help them become autonomous learners.
Awareness of language learning can improve metacognitive knowledge and task participation.
“Autonomous learners use their experience of attempting tasks, employing strategies and
solving problems to develop their understanding of how language learning works” (Cotterall,
1995, p. 202). Similarly, Yang’s (1999) study also suggested that EFL learners' self-efficacy
beliefs were strongly correlated with their use of various learning strategies and that “learners'
beliefs about the value and nature of learning spoken English were closely linked to their use
of formal oral-practice strategies” (p. 515).

Moreover, learner beliefs may have great impact on learner behaviors. As McDonough
(1995) pointed out, they could influence decision and stimulate action, since

...what we believe we are doing, what we pay attention to, what we think is important,

how we choose to behave, how we prefer to solve problems, form the basis for our personal

decisions as to how to proceed. An important fact about this argument is that it is not
necessary for these kinds of evidence to be true for them to have important consequences

for our further development. (p. 9)

In addition, some evidence of the relationship between learner beliefs and learning
outcomes was provided by Abraham and Vann’s (1987) comparative case study of two learners.
It was suggested that the wider philosophy of language learning held by one learner might have
contributed to his higher standardized test score while the better performance of the other
learner in a speaking test suggested that the difference in views about language learning may

result in difference in success. Furthermore, Park’s (1995) investigation of the relationship
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among beliefs, strategy use, and L2 proficiency with 332 Korean university EFL students
suggested learners who had confidence in English learning and intended to communicate with
others in English tended to be more active users of English, especially outside class, and careful
monitors of their own progress. These behaviors were suggested to be related to the
improvement in their language proficiency.

On the other hand, in terms of learning outcomes, while insightful learner beliefs were said
to associate with successful learning, restrictive or negative beliefs would be counterproductive
or detrimental to learning. Mantle-Bromley (1995) proposed that learners who enrolled in
language courses with misconceptions about language learning would be frustrated and
hindered in their language development and progression (p. 372). This assumption was testified
by Peacock’s (1999) empirical study which concluded that certain learner beliefs were harmful
to language learning, and that they caused dissatisfaction and frustration in students because
these students were not able to comprehend the purpose of the language tasks in class (p. 247).

Additionally, according to Victori and Lockhart (1995),

if students develop or maintain misconceptions about their own learning, if they
attribute undue importance to factors that are external to their own action. . .they are
not likely to adopt a responsible and active attitude in their approach to learning and
may never become autonomous. (p. 225)
These destructive and negative ideas may result in indifferent attitudes toward learning, poor
performance in cognition, anxiety in class, or negative attitude toward autonomy (Victori &
Lockhart, 1995, p. 225). In fact, Horwitz, Horwitz, and Cope (1986) pointed out that some
learner beliefs could induce students' anxiety in the classroom as their beliefs and expectations
may be in conflict (p. 127). Additionally, when there were discrepancies between learner beliefs
and teacher beliefs, tensions in the classroom may arise. As suggested by Horwitz (1990), in

communicative language teaching, learners who valued grammar accuracy and error
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corrections may be confronted with teaching approaches that focused more on meaning and
communication, and therefore may feel unconfident in and dissatisfied with the class while
other students who believed in communication may feel offended when being over corrected
(pp. 24-25). When learner beliefs or their prior experience were incompatible with the teaching
approach, learners may reject the activities or ideas presented in class (Cotterall, 1995, p. 203).
Just as what Riley (1996) asserted, learner beliefs play an influential role in learning
because
what they believe will influence their learning much, much more than what we believe,
because it is their beliefs that hold sway over their motivations, attitudes and learning
procedures. And obviously if there is a misfit between what learners believe and the
beliefs embedded in the instructional structure in which they are enrolled, there is

bound to be some degree of friction or dysfunction. (p. 128)

2.4 Research on study abroad and beliefs

It is generally believed that natural settings provide more opportunities for language
acquisition than formal educational settings since they involve informal and incidental learning
through contact with the target language and social interaction language community, which
leads to higher level proficiency. Therefore, study-abroad is considered valuable and
advantageous because it provides abundant informal learning opportunities (Tanaka & Ellis,
2003, p. 66). In Tanaka and Ellis’ (2003) empirical research of a 15 weeks’ study-abroad
program in the U.S. for Japanese university students, changes in learners’ beliefs about English
learning and improvement in their English proficiency were investigated (p. 63). Two TOEFL
tests were administered at two different times, the first one three months before the program,
and the second one thirteen and a half weeks after the program. Furthermore, a learner belief
questionnaire was administered at two time periods as well, the first three weeks before the

students left for the program and the second one three days before they returned. The results
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indicated that the most pronounced change in beliefs concerned “Self-Efficacy and Confidence”
(Tanaka & Ellis, 2003, p. 79). It was suggested that the study and living abroad experience
seemed to have had a major positive effect on learners’ beliefs about their capacity to
communicate in English with increased confidence and lower apprehension, about feeling less
concerned about mistakes while speaking, and about their overall improvement.

In addition, in Tanaka’s (2004) twelve-week longitudinal study of Japanese ESL students
in New Zealand, changes from idealistic to realistic beliefs were identified, from initially
believing in picking up the language quickly once they were in the target language country to
eventually realizing that it was unlikely; from rejecting grammar to accepting the need for

grammar (as cited in Ellis, 2014, p. 701).

2.5 Research on learner belief changes

The understanding of the characteristics of learner beliefs has shifted from being stable
and static to dynamic and emergent (Hosenfeld, 2003), from decontextualized to contextualized,
from preconceived and internal to experience-based and perceived. “Learner beliefs are
situation specific and dynamic” (Ellis, 2014, p. 701). Changes in learner beliefs have been
observed within different learning contexts mostly involving the same group of subjects.

First, according to Kern’s (1995) study, changes were reported in the beliefs of 180
university students learning first-year level French in the U.S. over the course of 15 weeks
when individual responses of a pre-test and post-test administration of Horwitz’s BALLI were
compared. It was found that 35 percent to 59 percent of the responses changed on any given
item and a 52 percent change when considering all items. The most noticeable shift was found
in Item 19 (“If you are allowed to make mistakes in the beginning, it will be hard to get rid of
them later on’) with 37% of students shifting to greater agreement and 15% to lesser agreement
with the statement, which suggested that a lot of students became increasingly aware of their

own mistakes and they experienced difficulty unlearning them or accepting allowing them
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uncorrected from the beginning (p. 79). Item 20 (“Learning a foreign language is mostly a
matter of learning a lot of grammar rules’) also experienced major shift of beliefs. Thirty two
percent of the students shifted toward greater agreement while twenty percent toward lesser
agreement, which resulted a twelve percent shift toward greater agreement with the importance
of learning grammar rules (pp. 79-80).

In contrast, Riley (2009) reported significant negative changes in learner beliefs in his
investigation of 661 first-year university students over nine months of English study in Japan
by administering Sakui and Gaies’ (1999) beliefs survey at two different times. Changes were
found in almost 15 percent of 45 items (p. 102). The most significant negative change between
Time 1 and Time 2 was found in Item 4 (“/ believe that someday I will speak English very well”)
with a decreasing mean and a 16% drop in the number of students who agreed and strongly
agreed with this statement, which may suggest a weakening perception of self-efficacy (p. 112).

In a different comparative study by Rifkin (2000), it involved more than 1000 learners of
10 different languages from three different institutions over a three-year period. They were
enrolled in different levels of language courses starting from year one. When comparing beliefs
held by first-year learners with those held by learners at other levels, differences were found.
More specifically, in 11 out of 33 items, first-year learners held significantly different beliefs
from those held by their higher-level peers (pp. 397-399). It was claimed that “one third of all
the items is a sufficiently large proportion of all the items for us to conclude that we cannot
assume that beliefs held by learners at the first-year level are always similar to beliefs held by
learners at other levels” (p. 399).

In the Chinese EFL context, Peng’s (2011) longitudinal and qualitative study of one first-
year college student during a transition period from secondary school to tertiary study reported
significant fluctuations in the participant’s belief systems as a possible response to “the

mediation of classroom affordances” (p. 314), which shaped and reconstructed his beliefs (p.
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322). Another more recent large-scale longitudinal study about Chinese university students’
belief changes in an English as Medium of Instruction (EMI) context, Li and Ruan (2015)
reported significant changes in learner beliefs about the nature of language learning, the
difficulty of language learning, and learner autonomy. Four main causes to the changes were
identified, i.e. “the changes in assessments, teachers' role, the study of content subjects in
English, and extracurricular activities” (p. 50).

In terms of the effects of study abroad on belief changes, Amuzie and Winke’s (2009) study
of 70 international students (28 ESL students and 42 university degree students) in the U.S.
reported that learners changed their beliefs significantly on learner autonomy and the teacher’s
role due to study abroad; the length of study abroad also strengthened their beliefs in learner
autonomy (p. 366). Similarly, the findings from Yang and Kim’s (2011) case study of two ESL
learners suggested that the learners’ beliefs continuously change according to their learning
objectives and experiences (p. 325).

To sum up, currently interpreted as socially constructed and contextually situated, learner
belief system is a complex and multifaceted construct that has been researched extensively
following diverse methodologies, and changes or fluctuations in learner beliefs have been
observed in different contexts. Not only do learner beliefs depend on context, they also interact
with and change according to the environment and learning context. The changes in beliefs
tend to be situation specific. The dynamics between the learner and language learning are
perplexing yet intriguing. The previous findings have further confirmed the importance of
understanding leaner beliefs as an important individual difference factor and its impact on
learning and the learner cannot be underestimated. The what, why, and how questions are still
standing valid inquiries. The more it is investigated, the more complex the nature and process
of SLA seems to be. Learner beliefs do not form in vacuum. When they are studied in context,

they seem to propagate towards different directions.
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Experts like Kalaja and Barcelos (2013) have been calling for further studies in the
development and evolution in learner beliefs, more specifically, “how do learner beliefs change
and develop (or transform)” (p. 5). Furthermore, Wesley (2012) has proposed that research on
learner beliefs could focus on under-researched groups such as high school students or
unconventional programs like “hybrid courses” or “immersion programs” (p. 112). Despite
considerable research on learner belief changes in different contexts, little is known about the
change in learner beliefs amongst the steadily growing number of Chinese international high
school students who are preparing to study at overseas universities and how these beliefs
continue to develop or transform once they commence their higher education in the destination
country, given that these students are not simply EFL learners but more importantly majors in
various core academic subjects. How would these learner beliefs evolve from an EFL context
to a study-abroad context, from high school to university?

In light of the above literature review and inspired by Wesley’s (2012) proposed research
questions (pp. 111-112), the current study sets out to investigate the potential changes in learner
beliefs during transitional stages in an international high school extending to university and
explore the most salient changes and their contributing factors. The following research
questions are proposed:

RQI: Do learner beliefs change according to learning context?

RQ2: What are the most salient changes in learner beliefs? What contributes to these changes?

3. The study

3.1 Setting

The study was situated at an international high school in Guangzhou City, the capital of

Guangdong Province in southern China. The school consists of nearly 400 full-time students



EMERGENT LEARNER BELIEFS 15

and over 150 part-time language students. The full-time international program is a 3-year
pathway program- an Advanced Placement (AP) program (from Grade 10 to Grade 12) for
progression to universities in the U.S., Canada, and other countries or regions. Students on this
program continue their Chinese high school curriculum in Grade 10 and undertake AP courses
in Grades 11 and 12. Overall, the Grade 10 curriculum is more Chinese math and science
intensive while the Grade 11 and 12 curricula is more western and diversified based on students’
course choices. The English instruction in Grade 10 is limited and less demanding than those
subjects taught in Grade 11 and 12: three English subjects in Grade 10 (Pre-AP English, English
for Academic Purposes, General English 10), but at least four in Grade 11 or 12, including one
to two English subjects (General English 11, English 11, English 12, AP English Language and
Composition, AP English Literature and Composition) plus three other electives with
instruction in English, such as math (AP Calculus, Advanced Calculus, AP Statistics), science
(AP Physics, AP Chemistry, AP Biology, AP Environmental Science, AP Computer Science),
social science (AP Economics, AP Psychology, AP World History, AP US History, AP European
History, AP Human Geography), history (AP Art History), or drama. The AP accredited
subjects are of university introductory level. To fulfil graduation requirements, Grade 11 and
12 students must take English plus two to three AP subjects every year, and study and pass both
math/science and social science subjects over the final two years of their study. Additionally,
the part time program offers language courses: English for Academic Purposes (EAP)
foundation courses and second foreign language courses such as German.

The school currently has 30 academic teaching staff, 18 of whom are native English
speakers, 12 Chinese. The teaching styles vary. The Chinese teachers tend to be more teacher-
centered and practice-oriented, while expat teachers are characterized by student centeredness
with discussion, group work, or hands-on projects. The school endorses the philosophy of

assessment for learning. Assessments include formative assessments such as quizzes,
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homework, coursework, projects, presentations, poster projects, and portfolio, and summative
assessments such as unit tests, end of semester exams, essays, research paper, lab reports, group
debates, presentations, projects, and so on. Students also voluntarily and actively take part in
various extra-curricular academic and non-academic activities involving English on and off
campus, for example, speaking contests, debate tournaments, international competitions,

summer school programs, among others.

3.2 Participants

A total of 214 students participated in the study, including current and former students who
are either studying at overseas universities or working. The subjects were categorized into four
subgroups according to their grade levels. Among them were 105 Grade 10 students, 54 Grade
11 & 12 students, 13 EAP language students, and 42 former students. The native language for
all participants is Mandarin Chinese. In terms of their foreign language background, apparently
Former Students, which is the most senior group, are the most experienced (93%) in getting
English exposure and English education, and nearly half (48%) of them are learning other
foreign languages apart from English. In contrast, among the current student participants, the
youngest group, EAP students seem to outrun the other two groups in the experience of
studying in English speaking countries/regions (62%) and learning other foreign languages
besides English (39%). Interestingly, it seems the younger the current student participants are,
the higher the percentage of experience of studying in English speaking countries is. Their

foreign language background is shown in Figure 1 by group.
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Figure 1. Foreign Language Background of Participants

As far as length of studying in English speaking countries is concerned, among the current
student participants, nearly a third of Grade 10 (28%) or Grade 11 &12 students (28%) have
studied in English speaking countries/regions for less than a month. Again, the youngest group,
EAP students have outrun the other two current student groups as one fourth of them (25%)
have studied in English speaking countries/regions for more than nine months, as shown in

Figure 2.
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Figure 2. Time Spent Studying in English Speaking Country/Region

3.3 Instrument

In order to establish common ground for the analysis of potential changes among the
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subgroups of participants, the BALLI (Horwitz, 1988) questionnaire was adopted, slightly
modified, and instrumented. There were two nearly identical versions, A and B. The first
version was designed for Grade 10 students (See Appendix A for Learner Beliefs Questionnaire
A). It had 40 items in total, which included the 34 items from the original BALLI and six
additional author-designed questions (Yes/No questions and specific open questions). The
second version was designed for Grade 11 &12, EAP, and Former Students (See Appendix B
for Learner Beliefs Questionnaire B). It had 43 items. The first 39 items were nearly identical
to version A (except for Item 22, which had to be rephrased in order not to alienate the subjects),
and the last four items were additional specific open-ended questions (Items 40-43). Item 40 in
Version B was specifically designed to probe the cause of any belief change.

The first part of both versions of the questionnaire is to elicit quantitative data. It consists
of the classic 34 items from the BALLI. It was adapted to accommodate the EFL learning
context for Chinese students in China. It consists of statements related to language learning
covering five categories: “1) difficulty of language learning; 2) foreign-language aptitude; 3)
the nature of language learning; 4) learning and communication strategies; and 5) motivation
and expectations” (Horwitz, 1988, p. 284). The questionnaire was translated into Chinese and
instrumented bilingually for clarity and more importantly for higher data quality (Dérnyei &
Csizér, 2012, p. 79). The questionnaire kept the original 5-point Likert-scale rating.

The second part of the questionnaire in both versions elicits qualitative data and asks for
background information. First, it consists of Yes/No questions and multiple choice questions
asking for information about their language background, for example Item 35 “Besides English,
are you learning any other foreign languages,” Item 36 “How long have you been learning
English,” Ttem 37 “Have you studied in an English speaking country/region,” and Item 38
“How long did you study there.” Furthermore, to elicit qualitative responses about personal

beliefs, one guided open question (Item 39) asked about “From your experience, what do you
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believe to be the most important thing in learning a foreign language well.” In questionnaire
Version B specifically targeting Grade 11 & 12, EAP, and former students, one explicit open
question (Item 40) about change of belief and the perceived cause of change was added, i.e.
“Have your beliefs of English language learning dramatically changed over the years you have
studied it? If yes, what caused them to change? What did you believe in before and what about
now? If no, what keeps you believing in what you believe?” Item 41 asked for additional
comments. Two additional background information questions were also added, one to
differentiate students from different subgroups (Item 42) and the other to ask whether they are
working or studying (Item 43). Finally, through online personal communication, specific
follow-up questions were designed and posed to a few selected individual students who had

left outstanding comments to Item 40 for more in-depth understanding of the change.

3.4 Data collection

As an attempt to investigate the what, how, and why questions about learner beliefs and
potential belief changes, the current study adopted a combined method in order to collect both
quantitative and qualitative data after taking into consideration the advantages of three of the
approaches previously reviewed, namely normative, metacognitive, and contextual. The study
intended to collect descriptive, reflective, and contextual evidence to address the research
questions.

The procedures of data collection are as follows. First, Version A of the questionnaire was
created on an online survey platform, SurveyMonkey (SurveyMonkey). Then it was
administered to Grade 10 participants in late March 2019 during the second semester, which
was nearly 30 teaching weeks into the first year of the AP program. Students needed internet
connection to complete and submit their responses directly online. In the end, 105 valid
responses were collected out of 120 students (88% return rate) for Version A. Later in April,

Version B was created and modified based on Version A and administered to the other three
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subgroups. Finally, 54 Grade 11 and Grade 12 students, 42 former students, and 13 EAP
students responded voluntarily. The average time completing the survey was approximately 7
minutes.

Raw data were collected electronically. Questionnaire data were collected and stored
automatically by SurveyMonkey (see Survey Monkey link for full results). As for the follow-
up questions, personal communication was used to get responses from a few focus individual

students.

3.5 Data analysis procedures

Since the sample size of participants from the EAP group was disproportionate compared
to the other three (n=13, as opposed to Grade 10, n=105; Grade 11&12, n=54; Former students,
n=42), and it was substantially below the suggested number of 50 to be of any statistical
significance (Dornyei & Csizér, 2012, p. 82), it was excluded from the inter-group quantitative
data analysis but included in the overall analysis and qualitative content analysis.

Before directly addressing the research questions, an overview of all the participants was
provided for contextualized understanding of the features of learner beliefs of subgroups later
and for meaningful analysis of potential changes and contributing factors. The overview is
presented in percentages by item. The five scales have been collapsed into three for simplicity
and clarity of reporting (Bernat, 2006; Peacock, 1999). Percentages of “Strongly agree” and
“Agree” were combined as “Agree,” and percentages of “Strongly disagree” and “Disagree”
were combined as “Disagree” in the analysis.

To address Research Question 1, “Do learner beliefs change according to learning context,”
quantitative data underwent basic statistical analysis. Collapsed percentages of highlighted
items of three subgroups (Grade 10, Grade 11&12, and Former Students) were compared and
contrasted, and the upward or downward trends were identified and analyzed by category and

item. Then means of Likert-scale response scores between neighboring groups (Grade 10 and
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Grade 11&12, Grade 11&12 and Former Students) were compared and trends were also
identified. Since the five-point Likert scale is a summated rating scale, it is possible that the
responses have approximately equal intervals and intensities and therefore viewed as interval
data (Riley, 2009, p. 107). It is important to note that the EAP group was excluded from this
part of analysis due to the disproportionate number compared to the other three groups. Since
the focus of the study mainly concerned the international program in the full-time curriculum,
EAP students’ responses were to provide prototypical perspective to the understanding of
learner beliefs.

As stated in the research question the independent variable “learning context” is broadly
categorized and generalized as a complex one. From the researcher’s teaching experience and
observation it is assumed to change from Grade 10 to Grade 11 &12 and surely to university
because of the unique university pathway curriculum design in the international school. It is
designed to be gradually more progressive and more academically demanding to meet
university standards and demands. Students build up their university readiness as they progress.
Therefore, the focus of the study was to examine if beliefs of students with experience studying
in this particular institution and situation gradually would change, to what extent they changed,
and what changed. In this sense, the change of “learning context” was generally defined as
global change affected by a number of tangible and intangible factors: the nature of medium of
instruction (from Chinese plus western curriculum in Grade 10 to totally western curriculum
in Grade 11 & 12, to total immersion in universities), exposure to English (from partially in
English to totally in English), English proficiency (from intermediate to advanced and mastery),
language in use (from pragmatic use to real-life application), learning experience, foreign
language related social experience.

To address Research Question 2, “What are the most salient changes in learner beliefs?

What contributes to these changes,” qualitative data were analyzed. Content analysis was
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applied to all individual responses to two explicit open questions, first to identify common
themes of current beliefs about the key factor in successful foreign language learning within
each subgroup, which were then coded, tagged, and categorized. The frequencies of these
themes that were mentioned in the responses were then counted and compared among four
subgroups. The emerging themes were discussed. After that, the narratives of dramatic changes
in beliefs and their contributing factors were analyzed individually and categorized, with a
selected few extended to responses to follow-up questions. The younger EAP group’s responses

have also been included in the analysis.

3.6 Results and discussion

3.6.1 An overall view of all participants

Before the results were analyzed in between subgroups, a general view of all the
participants’ beliefs was necessary in order to get the global picture of this particular mixed
levels of subjects, to understand them in context. The results indicated that the participants
were mostly skewed towards the majority of the 34 Likert-scale statements from all five
categories. In fact, in 29 out of 32 “Agree/Disagree” statements, they either mostly agreed
(“Strongly agree” and “Agree” combined) or disagreed (“Disagree” and “Strongly disagree”
combined), in only one opinion rating statement they mostly chose ‘“Neither”, as shown in
Table 1 (See Appendix A for questionnaire items). These learner belief characteristics, despite
some variations in percentages, were strikingly similar to those found in Peacock’s (1999)
BALLI study of university EFL students in Hongkong, which reported that “27 out of the 34
items generated high levels of either agreement or disagreement” (p. 253), even though the two
studies were two decades apart. This may suggest that Chinese EFL or ESL learners’

characteristics have not undergone dramatic changes even though time has changed.
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Table 1

Belief Percentages by Category and Item

Category Item 1. SA 2.A 3.N 4.D 5.SD 1+22 4+5°
I° 3 34 50 12 3 1 84¢ 4
44 7 23 54 14 2 30 16
6 36 51 9 1 3 87 4
14¢ 15 37 29 12 7 52f 19
24 10 31 33 19 7 41 26
28 8 23 28 31 9 31 40
II 1 48 41 8 3 0 89 3
2 32 54 10 4 0 86 4
10 8 47 36 8 1 55 9
15 6 31 39 17 7 37 24
22 4 6 24 33 33 10 66
29 1 0 12 42 44 1 86
32 9 39 33 14 6 48 20
33 4 26 51 13 5 30 18
34 12 38 30 16 4 50 20
III 5 1 4 19 47 29 5 76
8 34 52 9 4 1 86 5
11 38 44 15 3 0 82 3
16 10 36 30 19 4 46 23
20 4 31 34 22 8 35 30
25 18 51 20 10 1 69 11
26 1 6 21 47 25 7 72
v 7 30 47 16 5 2 77 7
9 2 2 12 45 39 4 84
12 4 14 32 36 13 18 49
13 25 57 14 3 1 82 4
17 52 46 2 0 0 98 0
18 4 16 33 36 12 20 48
19 9 23 25 33 10 32 43
21 28 59 10 2 1 87 3
A% 23 46 42 9 2 0 88 2
27 36 50 12 2 0 86 2
30 20 57 19 2 2 77 4
31 11 32 32 21 4 43 25

Note. a. 1+2 are collapsed Agree combing Strongly Agree and Agree; 4+5 are collapsed Disagree
combining Disagree and Strongly disagree.

b.The five categories are: 1. Difficulty of Language Learning, II. Foreign Language Aptitude, I11. Nature
of Language Learning, [V. Learning and Communication Strategies, V. Motivation and Expectations.
c. The percentages were rounded to the nearest whole number. The highest collapsed score of
percentages of each item was highlighted in bold.

d. Difficulty level: 1=very difficult, 2=difficult, 3=medium difficulty, 4=casy, 5=very easy.

e. Time to study the language: 1=less than a year, 2=1-2 years, 3=3-5 years, 4=5-10 years, 5=you can’t
learn a language in 1 hr /day.

f. 1+2 are combined percentages of less than a year and 1-2 years.

Looking at the five categories, some general trends were apparent, as shown in Table 1.

First, starting from the first category, as far as Difficulty of Language Learning is concerned,
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over half of the students (54%) rated English of medium difficulty (Item 4) and the majority
(87%; SA 36%; A 51%) have confidence in themselves to eventually speak it well (Item 6).
More than half in total (52%) predicted that it will only take only less than a year (“17=15%)
or one to two years (“2”=37%) to become fluent in a foreign language if someone studies it an
hour daily (Item 14). A difficulty hierarchy in language learning (Item 3) was also endorsed by
the majority (84%; SA 34%; A 50%). In terms of the difficulty of language skills (Items 24 &
28), the opinions were split three ways.

Second, with regard to Foreign Language Aptitude, participants’ self-evaluation of their
own foreign language aptitude (Item 15) were also almost split in three, i.e. 37% agreed, 39%
neither agreed nor disagreed, 24% disagreed. However, the majority (86%; SA 32%; A 54%)
endorsed the idea of other people having the innate aptitude (Item 2), more than half (55%)
believed that knowing a foreign language would facilitate the learning of another (Item 10),
and half (50%) were optimistic about all people’s potential of learning a foreign language (Item
34). Overwhelmingly, nearly 9 in 10 (89%; SA 48%, A 41%) students supported the common
belief that children were more superior in learning foreign languages than adults (Item 1). As
for whether other personal factors like gender is relevant to the success or failure of foreign
language learning (Item 22) or whether people who are strong in logical and abstract thinking
may be poor in foreign language learning (Item 29), more than half to the majority objected,
66% (SD 33%) and 86% (D 42%; SD 44%) respectively. Moreover, approximately half (48%)
believed that people who are multilingual have high intelligence (Item 32). However, more
than half (51%) were uncertain whether Chinese have strong foreign language aptitudes (Item
33).

Third, when it comes to the Nature of Language Learning, cultural contact (Item 8, SA
34%; A, 52%) and a naturalistic immersion language environment (Item 11, SA 38%; A 44%)

were viewed by most as necessary and preferable (86% and 82% respectively). In comparison,
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the importance of Chinese as their first language in facilitating foreign language learning has
been downplayed (Item 26) by more than two-thirds (72%). Structural differences between
Chinese and English (Item 5) were recognized by most students (76%) and more than two
thirds (69%) believed that there was a difference between learning foreign language and other
subjects (Item 25). As for elements of language learning, the importance of learning new
vocabulary when learning a foreign language (Item 16) was endorsed by nearly half (46%, SA
10%; A 36%) while approximately a third (30%) were unsure. In contrast, the opinions
regarding the importance of learning grammar rules when learning foreign languages (Item 20)
were nearly equally divided three ways (35% agreed, 34% neither agreed nor disagreed, 30%
disagreed).

Fourth, as for Learning and Communication Strategies, repetition and practice (Item 17),
including in-class practice (Item 21, SA 28%; A 59%) was strongly supported by a landslide
majority (98% and 87% respectively). Strategies of dealing with the meaning of unknown
vocabulary by guessing (Item 13) were commonly acknowledged by the majority (82%, SA
25%; A 57%;). Many students (77%, SA 30%; A 47%) also highly valued native-like accents
(Item 7). The idea of absolute accuracy prioritizing fluency (Item 9) was rejected by most (84%,
D 45%; SD 39%). However, mixed opinions were found about the contention that mistakes
would stick and would be hard to unlearn them if they were allowed at the beginning stage
(Item 19), with 32% accepted, 25% neutral, and 43% objected. As for interpersonal
communication strategies, around half students (49%) would not choose to approach English
speaking people and practice speaking with them when they heard them speaking (Item 12)
while around a third (32%) were uncertain about this approach. The perception of self-
consciousness speaking English in front of others (Item 18) was felt differently (20% agreed,
33% neutral, 48% disagreed).

Finally, regarding Motivation and Expectations, the majority were optimistic about the
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opportunities to use the English language (Item 23, SA 46%; A 42%) and the possibilities of
getting a decent job if they could speak it well (Item 27, SA 36%; A 50%), 88% and 86%
respectively. Over three fourths (77%) also considered Chinese people would value learning
foreign languages (Item 30, A 57%). However, opinions about whether learning English is for
getting to know English speaking people (Item 31) were split three ways (43% agreed, 32%
neutral, 25% disagreed).

In summary, the characteristics of this group of participants are noteworthy. First, the
majority of this particular mixed group of participants were optimistic about the difficulty of
foreign language learning and they were quite confident in their abilities to eventually speak
English well. Second, although they were not so sure about their own aptitudes in foreign
language learning, they tended to believe that those who succeed have innate abilities and
probably everyone has the potential of learning a foreign language. Their beliefs in that the
younger the more advantageous in learning a foreign language and that multilinguals are more
intelligent seemed consistent with common folklinguistic beliefs even though they mostly
discarded the relevance of the role of gender in the success of foreign language learning. Third,
the majority of them believed in the importance of learning the culture and being in the target
country when learning a foreign language. They also seemed to differentiate Chinese and
English as two distinct languages, as well as the study of foreign language and other school
subjects. Forth, they also tended to attach greater importance to acquiring vocabulary than
learning grammar rules while approximately a third were unsure. The overwhelming majority
highly valued repetition and practice. Native accents were also regarded important by many.
Strategies like guessing the meaning of unfamiliar words were believed to be appropriate and
acceptable although many participants may not necessarily think it is appealing to approach
strangers for the purpose of practicing oral English. Fifth, they generally held positive

expectations for the opportunities and possibilities a good English level may bring even though
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their motive of learning the language may not solely be to integrate into the target language
community.

Although it seems both reassuring and rather concerning to acknowledge that this group
of participants generally held positive, optimistic, practical, and mature yet somewhat over-
simplistic or idealistic, slightly underconfident, unfounded, or even seemingly inhibiting
beliefs, other than prematurely stereotyping these negative beliefs as erroneous or
counterproductive preconceptions that they brought into the learning process, perhaps it would
be better to understand them in the context of their origins. Some of these beliefs may have
reflected their current stage of learning and their experience in language learning and have been

influenced by a constellation of contextual factors.

3.6.2 Results for Research Question 1

Taking all the participants’ language belief characteristics into perspective, it provides a
comprehensive baseline which may facilitate the understanding of the subgroups’ perspectives
in investigation of the first research question. If the learning context of these participants is
assumed to change from one grade level to another, transiting from a hybrid Chinese and
western curriculum to a western curriculum finally to total immersion, will their perceptions of
language learning change accordingly? As reflected by Rifkin (2000), “[l]earners change by
virtue of the instruction they receive and we can only hope that the beliefs of students in
intermediate, advanced, or even graduate level classes are different from the beliefs held by
their peers in the introductory courses” (p. 395). However, even if they do change, will the
change be definite?

The answer to the first research question (Do learner beliefs change according to the
learning context?) is not a straightforward yes-or-no but a yes-and-no. This will be elaborated
in detail by looking at frequency patterns, i.e. percentages of certain responses to each selected

item from a lower level group to a higher level group and means between neighboring groups.
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Firstly, the positive part of the answer can be drawn from observation of consistent and
gradual strengthening or weakening of learner beliefs in 22 out of 34 (68%) of the Likert-scale
items in the BALLI questionnaire in all five categories. When comparing percentages of
responses to “Agree” and “Disagree,” consistent linear upward or downward trends could be
observed across three ascending groups, i.e. from Grade 10 to Grade 11 & 12 to Former
Students.

To begin with, in terms of the first category, the Difficulty of Language Learning, upward
trends of learner belief strengthening could be observed in three out of six items (Items 3, 6,
and 14). Additionally, both upward and downward trends could be observed in one item (Item
4) from lower level group to higher level group, i.e. from Grade 10 to Grade 11 & 12 to Former
Students, as their learning context was supposed to continue to change. On the one hand, in the
first category, responses to “Agree” to Item 3 (“Some languages are easier to learn than
others”), Item 6 (“I believe that I will ultimately learn to speak English very well”’), and Item
14 (“If someone spent one hour a day learning a language, how long would it take him/her to
become fluent ) witnessed a consistent upward trend: Item 3 from 81% in Grade 10 to 91% in
Grades 11 &12 to 93% in Former Students; Item 6 from 84% to 85% to 93%. As for Item 14
regarding the length of time to learn to speak a language fluently, an increasing number of
learners chose less than two years (from 45% to 54% to 62%). This was consistent with Tanaka
and Ellis’ (2003) finding that suggested SA improved students’ confidence.

On the other hand, responses to “Agree” and “Disagree” to one item, Item 4 saw both
consistent downward and upward trends across the three subgroups. As students’ grade level
increased, a decreasing number of students considered English difficult (38%, 24%, 19%).
Unsurprisingly, as their grade level increased, a reverse increasing number of students
considered it easy (9%, 22%, 29%), while the amount of students who considered it of medium

difficulty remained relatively stable (53%, 54%, 52%). This also resonated with Tanaka and
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Ellis’ (2003) study that found SA affected students’ perception of self-efficacy. The upward and

downward trends indicated by increasing or decreasing percentages are shown in Figure 3.
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Figure 3. Strengthening or Weakening Beliefs in Category I in Percentages
For Category 11, Foreign Language Aptitude, five out of nine items witnessed a consistent
upward trend and another a near-upward trend in two items also suggested strengthening of
certain beliefs across the three subgroups. To begin with, a near-upward trend was visible in
the beliefs in children superiority over adults in foreign language learning (Item 1, from 87%
to 93% and maintained 93%) and multilinguals’ high intelligence (Item 32, from 42% to 50%
and maintained 50%). In addition, an increasing number of students believed that “I¢ is easier
for someone who already speaks a foreign language to learn another one” (Item 10), “I have
a foreign language aptitude” (Item 15) and “Everyone can learn to speak a foreign language”
(Item 34). In comparison, there was also an increasing number of students who disagreed with
the statement that “Whether someone is good at learning foreign languages is gender-based”
(Item 22). Moreover, there were gradually more students who disagreed with the statement that
“Chinese are good at learning foreign languages” (Item 33). The upward or near upward

trends represented by percentages are shown in Figure 4.



EMERGENT LEARNER BELIEFS 30

100 9393

90 83
80 74
70
60 5456 50 3 5050
5
4 3235
3
2
1 |I
0

[tem1A Iltem10A Item15A Item?22D Iltem32A Item33D Item 34 A

O O O o O

mGrade 10 mGrade 11 & 12 Former students

Figure 4. Strengthening Beliefs in Category Il in Percentages

With regard to Category IlI, the Nature of Language Learning, there were also observable
strengthening of beliefs. An increasing number of students disagreed with three out of seven
items, i.e. Items 8, 11, and 26, while a steady increase in “Agree” could only be observed in 1
item (Item 25). Surprisingly, growth was marginally visible in a small number of students who
did not consider that “it is necessary to know the foreign culture in order to speak the foreign
language” (Item 8) as their exposure to the language environment and culture were supposed
to increase. They may consider communicating in the language independent of having
knowledge of the culture. An equally interesting result was that there was also a slight increase
across the three groups in the number of students who did not believe that “it is better to learn
a foreign language in the foreign country” (Item 11). They may gradually realize that learning
a foreign language in the target language country may be favorable but not absolutely necessary.
They may increasingly believe naturalistic environment may not be a guarantee of success in
language learning. This seems consistent with the view that SA alone may not automatically
produce proficiency (Tanaka, 2004). As for Item 26, gradually more students disagreed that
“learning a foreign language is mostly a matter of translating from Chinese.” On the other
hand, there were gradually more students believing that “learning a foreign language is

different from learning other school subjects” (Item 25). These upward trends are shown in
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Figure 5.
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Figure 5. Strengthening Beliefs in Category III in Percentages

In the fourth category, Learning and Communication Strategies, upward or downward
trends were identifiable in the percentages of responses to all the items across the three
subgroups, which was another indication of some beliefs becoming stronger or weaker. First,
on the consistent upward side, gradually more and more students believed that “it is important
to repeat and practice often” (Item 17, 96% to 98% to 100%). The increase from a high
majority to an absolute 100 percent was a clear indication of the firmer belief in the significance
of repetition and frequent practice. Furthermore, an increasing number of students disagreed
with the statement that said “if you are allowed to make mistakes in the beginning it will be
hard to get rid of them later on” (Item 19, 40% to 44% to 48%), which could imply that students
may have gradually realized that making mistakes was an inescapable part of the learning
process. This provided counterevidence to Kern’s (1995) study that identified a 22% shift to
agreement at the end of an intensive language program. However, this appeared to confirm
what Tanaka and Ellis (2003) found about SA easing students’ concerns about making mistakes.

Second, on the consistent downward side, fewer and fewer students thought that “it is
important to speak a foreign language with an excellent accent” (Item 7, 80% to 78% to 67%).

This may suggest that as students progressed in their learning experience, their idealization of
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native-speaker like accents gradually weakened. Additionally, there was a marginal downward
slip in the percentage of students who agreed that “it’s important to practice in language class”
(Item 21), although the percentages remained high (86%) and the slide was probably
statistically insignificant.

In contrast, a gradual increase or near gradual increase could be observed in both “Agree”
and “Disagree” in Item 12 (“If [ heard someone speaking English. I would go up to the so that
I could practice speaking it”) although “Disagree” remained high. A near linear decrease and
increase trend was also noticeable in responses of “Agree” and “Disagree” to Item 18 (“/ fee!
conscious speaking English in front of other people”) even though “Disagree” was still high,
which may indicate that as their grade level increased, their self-confidence seemed to improve
as well. Given the increased opportunities to apply English in different academic contexts, such
as giving public presentations and speeches, group debates, pair and group discussions,
students may also have changed the feeling of self-consciousness when speaking in public.
They may have gradually learnt to overcome the uneasy feeling as their language ability
improved. This seemed to offer additional support to Tanaka and Ellis’ (2003) finding that SA
had positive impact on lowering students’ apprehension when communicating in English. The

changing trends are shown in Figure 6.
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Figure 6. Strengthening and Weakening Beliefs in Category IV in Percentages



EMERGENT LEARNER BELIEFS 33

Finally, a firmer belief was observable in the fifth category, Motivations and Expectations.
University students or former students who have completed their higher education and had
working experience (93%) seemed to affirm more strongly than high school students (81-89%)
that “if I learn to speak English well, it will help me get a good job” (Item 27). This upward

trend is shown in Figure 7.
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Figure 7. Strengthening Belief in Category V in Percentages

In conclusion, these linear upward or downward trends as previously discussed could not
be mere coincidences but telltale signs of belief strengthening or weakening, a type of changes
in belief strengthen possibly as response to the assumed changes in the predetermined learning
context. This provides insight into the first Research Question (Do learner beliefs change
according to the learning context?). Investigation in “differences in belief strength” is valuable
in understanding learner beliefs (Horwitz, 1999, p. 575). It could be inferred that as students
came into closer contact with increasing amount of exposure to formal instructions in English,
more immersive language environment, and more demanding and authentic application of the
language in different academic subjects, such as the situation in the international school being
studied, international program students’ as well as university majors’ beliefs in language and

language learning would be susceptible to change, in this case some grew stronger or waned.
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These findings corroborate some previously reviewed studies in the Chinese EFL context (e.g.
Li & Ruan,2015; Peng, 2011) where learner beliefs tended to change according to the context.
However, they provided counterevidence to Bernat’s (2006) conclusion that learner beliefs are
resistant to change from one context to another and her argument that instead, a more complex
factor may be at play, “the individuals’ complex metacognitive structure, as affected by a
number of social, cultural, contextual, cognitive, affective, and personal factors that is
responsible for the shaping nature and strength of these beliefs” (p. 222).

The unique educational context in this particular international school may explain the
change. In Grade 10 in this international school curriculum, students had only three English
subjects and a total of 12 English language instruction hours per week, while students from
Grade 11 and 12 received a significantly larger amount of instruction in English, mostly in
subjects such as AP English, Math, Science, History, and Social Science subjects, which are of
demanding university introductory level delivered only in English by native English speaking
teachers. The material, subject content, and language were not specifically tailored for EFL
learners. They were as authentic as they could be. What this may suggest for the learners was
that English language learning in content-based learning context may have become incidental
while the subject knowledge and skills were primary learning objectives. This would have a
major impact on how they would approach language learning, as a means to an end but not an
end in itself. Moreover, suffice to say that the amount of language exposure, academic
requirements, standards, and challenges at the university level were even more substantial and
overwhelming for university students in comparison, which may also have greatly influenced
how these advanced level students would approach their language learning, perceive the nature
of language learning, refine their learning and communication strategies, and adjust their
expectations and motivations, and so on.

To summarize, as the results may have shown, to a certain extent there seemed to be
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gradual changes in learner beliefs across the three subgroups. The participants’ self-confidence
in mastering the English language gradually grew as their self-evaluation of the difficulty level
lowered over the years, which may also lead to their strengthening belief that fluency would
be achievable in less than two years if one spent an hour a day studying a foreign language. As
their experience of language learning grew, they also held stronger and stronger belief in
children’s advantage over adults in learning a foreign language as well as a possible facilitative
effect of knowing one foreign language in learning a second foreign language. At the same
time, they may also become more self-assured that they may possess the innate ability for
foreign language learning and become more optimistic that all may have foreign language
aptitude. Moreover, an increasing number of students across the three groups disbelieved in the
relevance of gender in foreign language learning. Although still a majority of students within
the three groups considered culture inseparable from language learning and it would be more
favorable to learn the foreign language in the target language country, a gradually bigger
percentage of students negated its absolute necessity and language-environment
interdependence.

Additionally, they continuously downplayed the importance of translating English into
Chinese for comprehension and recognized the difference between studying English and the
other subjects. The importance of speaking like a native-speaker was gradually decreasing, so
was the necessity for integration through approaching native-speakers as their self-
consciousness of speaking in front of the others dwindled. The most overpowering shift was
the belief in repetition and practice. All former students reached a consensus on this golden
rule of thumb. Making mistakes has also been gradually accepted as inevitable. Their optimism
in enhanced future job prospects brought by strong English communication skills also grew
stronger from lower level group to higher level group. All in all, participants’ self-belief, self-

confidence, and self-comfort in the control of the language seemed to have improved, their
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perception of the nature of language learning have become progressively more realistic and
less L1 dependent, their learning strategies tended to be more reliant on self-autonomy and
self-efficacy through repetition and practice, and their interpersonal communication strategies
appeared to concern less about sounding like natives.

However, these global trends of growth and wane in belief strength only revealed part of
the bigger picture. The complex learning context may provide some explanation to the
interpretation of results. It may need some backup from another dimension that involves all
participants’ opinions. In fact, when triangulating data using a different analysis procedure,
investigating more closely the differences between group means of 21 out of the 22 items that
experienced upward or downward trends (except for Item 14 about time needed to be fluent in
a foreign language), other patterns were revealed in between ascending neighboring groups,
specifically between Grade 10 and Grade 11&12, between Grade 11&12 and Former Students.
Table 3 shows the three subgroups’ beliefs, i.e. Grade 10 (n=105), Grade 11&12 (n=54), Former
students (n=42), in terms of means of responses weighted on a five-point scale. It is important
to note that the lower the numeric value of the mean, the stronger the belief due to the weighting
scheme of the questionnaire (1=Strongly Agree, 2=Agree, 3=Neither agree nor disagree,
4=Disagree, 5=Strongly Disagree). To provide a more straight forward impression, obvious
trends in changes of average have been presented in arrows: an upwards arrow (1) signifying a
continuous increase between two neighboring groups, a downwards arrow () signifying a
continuous decrease between two neighboring groups, a combination of the two (|1 or 1))
signifying a fluctuation, and an equal symbol (=) signifying no change between two
neighboring groups. In this part of the analysis, the no change pattern (=) lends important
insights into understanding the No part of the answer to the first research question. These trends

are shown in Table 2.
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Table 2

Belief Change Trends in Neighboring Groups

Cate- Item Mean Trend
gory No.
G10 Gl1&12 Former Ss
I? 3 2.00 1.57 1.74 1
4> 2.61 2.96 3.12 ™
6 1.92 1.74 1.74 1=
II 1 1.77 1.43 1.60 1
10 2.50 2.44 2.36 1
15 3.00 2.83 2.60 1
22 3.53 4.17 4.17 =
32 2.71 2.74 2.69 1
33 2.83 2.98 2.95 1
34 2.78 243 243 =
111 8 1.90 1.74 1.93 1
11 1.82 1.69 1.98 7
25 2.27 2.31 2.21 1
26 3.80 3.83 4.00 N
v 17 1.55 1.50 1.45 1
21 1.93 1.91 1.88 1
7 1.96 2.00 2.33 "
12 3.44 3.37 343 1
18 3.23 3.54 343 1
19 3.00 3.24 3.24 1=
\Y 27 1.86 1.76 1.74 1l

Note. a. The five categories are: I. Difficulty of Language Learning, II. Foreign Language Aptitude,
III. Nature of Language Learning, IV. Learning and Communication Strategies, V. Motivation and
Expectations.

b. 1=very difficult, 2=difficult, 3=medium difficulty, 4=easy, S=very easy.

Indeed, when including all participants from each group and taking their opinions into
consideration, the group means provided a different lens in understanding the consistent
upward or downward belief change patterns in neighboring groups, which were observable in
eight items (Items 4, 7, 10, 15, 17, 21, 26, and 27) across all five categories, which were
representative features in the language belief construct, indicating their ideas about the
difficulty of the English language, their own foreign language aptitude, people’s ability to learn
an additional foreign language, whether translation from the first language is the main approach

to learning English, the importance of recycling and practice, and their expectations of future

job prospects in relation to a good level of English speaking skills. This provides additional
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support to confirm the Yes part of the answer to the research question and the previous
statistical analysis.

First, as far as Difficulty of Language Learning is concerned, the change in the perceptions
of the difficulty level of English (Item 4, M=2.61 to 2.96 to 3.12, difficult to medium difficulty)
was probably due to the significant changes in instructions and academic demands among these
groups, from a moderate amount of English instruction to mostly EMI. As students’ proficiency
level and their command of the language improved as result of overall academic advancement,
their self-perceptions of difficulty level seemed to change from rather difficult to moderately
difficult. A side note is that it represented a substantial 19% drop (from 38% to 19%) in
agreement with difficulty from Grade 10 to Former Students.

Second, with regard to Foreign Language Aptitude, interestingly, high school students’
self-evaluation of their own foreign language aptitudes (Item 15) underwent subtle changes
when they became university students (M=3.00 to 2.83 to 2.60, neutral to somewhat agree),
which was probably because they started out as generally uncertain or not very confident in
their own aptitudes. However, as new opportunities and challenges arose and their command
of the English language improved, as well as experiences with other foreign languages
increased, their confidence in their own innate abilities was enhanced and reassured, so was
the belief in the increasing easiness of learning a second foreign language (Item 10, M=2.50 to
2.44 to 2.36, increasingly agree).

Third, as for the Nature of Language Learning, unsurprisingly, students across neighboring
groups attached less and less importance (M=3.80 to 3.83 to 4.00, increasingly disagree) to the
translation approach in learning a foreign language (Item 26). This may seem plausible since
students may have gradually discovered the differences between Chinese and other foreign
languages, especially English, and that learning a foreign language through translation is not

as effective as they instinctively thought and their learning experience in gradually more
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immersive academic courses and curriculum that require spontaneous and instantaneous
thinking in and using English at all times and discourage overreliance on Chinese translation
would also have attributed to this positive change. English acquisition in this international
school resembles an immersive program since the immediate language environment is
primarily in English.

Fourth, when it comes to Learning and Communication Strategies, repetition, practice
(Item 17), and in-class practice (Item 21) were consistently viewed as key learning strategies
(M=1.55 to 1.50 to 1.45, M=1.93 to 1.91 to 1.88 respectively, consistently towards strongly
agree). Similarly, the importance of native accents (Item 7) was consistently highly valued
(M=1.96 to 2.00 to 2.33, strongly agree to agree). However, the more socially and
communication adept learners may hold stronger beliefs that accents were increasingly less
important compared to other aspects of communication possibly due to their accumulated
social and learning experience, as well as adjusted expectations and positive feedback from
others.

Fifth, regarding Motivation and Expectations, their expectations of good command of
English leading to promising future job prospects (Item 27) remained consistently high
(M=1.86to 1.76 to 1.74, strongly agree). This positively high expectation may be related to the
conventionally more instrumental orientations and motivations of Chinese English learners. It
supports Dornyei’s (1990) conceptualization that for EFL students instrumental motivations
play a major role in helping them achieve a reasonable proficiency level (pp. 45-46). The
association between good English skills and well-paid jobs are palatable in students who invest
in studying overseas and hoping to gain an edge in the future job market.

These trends appear to provide additional support to validate the previous analysis of item
percentages in that they appear consistent with the prevalent emerging trends observed before.

In addition, they seem to verify the assumption and speculation that beliefs do change, but only
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to a certain extent. Generally speaking, these changes would seem positive. From a lower grade
level to a higher grade level, English seemed to become relatively easier, and they grew more
confident in their own foreign language aptitude, became less dependent on L1 when learning
English, but still endorsed repetition and practice. There were signs that they attached less and
less importance to sounding like natives although it was still highly admired. They also held
high hopes for job opportunities that strong English speaking skills may bring.

Finally, from a statistic point of view, it is intriguing to note that in four items Grade 11 &
12 students have developed similar views to those of the university students’, which were
beliefs regarding their ultimate achievement, other people’s foreign language ability, relevance
of gender in foreign language learning, and attitudes towards making and learning from their
own mistakes. For example, views in people’s foreign language aptitude (Item 34, both group
M=2.43, agree), as well as views in their own success in long-term learning outcome (Item 6,
both M=1.74, strongly agree). As for whether foreign language learning is gender related (Item
22, M=4.17, disagree), the equivalent high group mean suggested that higher level students
may have developed similar unprejudiced view as university students as their personal learning
or social experience accumulated. Additionally, to seniors and university students, the idea of
allowing mistakes seemed slightly less daunting and more acceptable as part of the learning
process, especially at the beginning stage (Item 19, M=3.24, in between neutral and disagree).

The above findings were consistent with what Rifkin (2000) found in his study which
reported that to a certain extent first-year foreign language students held different beliefs from
their advanced counterparts (in 11 out of 33 items). In other words, more advanced and
experienced learners tended to disagree more that foreign language learning is mostly a matter
of translating from the first language (Item 26), that allowing mistakes at the early stage will
cause problems later on (item 19); and tended to be more optimistic that they will eventually

learn to speak the target language well (Item 6), that they themselves have foreign language



EMERGENT LEARNER BELIEFS 41

aptitude (Item 15), and that learning to speak the target language will help them get a good job
(Item 27), among other beliefs.

Thus far, as the results seem to indicate, junior and senior students have developed beliefs
more similar to those of university students’ because the learning environment and demands in
Grade 11 and 12 are a major step-up from Grade 10 but a close simulation to and preparation
for the universities, such as the university introductory level AP courses, elective curriculum,
assessment methods, study of subject content via EMI, independent learning, and so on, all of
which require them great efforts and commitment in achieving their goals, confidence in their
equal capacity to achievement, and continuous development despite mistakes or temporary
setbacks.

In sum, the two step quantitative data analysis in item percentages and group means has
suggested that consistent strengthening or weakening of certain beliefs covering the majority
of BALLI items were indeed apparent across three subgroups, which may be a manifestation
of the underlying differences and progressive changes in the learning context within these
groups. This finding may echo the implications from Li and Ruan’s (2015) and Peng’s (2011)
research findings which suggested that EFL learners’ change or (re)formulation of beliefs were
mediated by socio-cultural factors, such as immediate classroom environment, study of subject
content via EMI, teacher’s role, extracurricular activities, changes in assessment format, among
others. Moreover, the analysis seems to provide evidence to an emergent, dynamic, and
contextual concept of learner beliefs (Amuzie & Winke, 2009; Barcelos, 2003, 2015).

However, the non-linear change or minor fluctuations or inconsistencies in some items
between subgroups may be attributed to individual differences or other factors instead of one
single contextual factor, for example, learning strategies, proficiency level, motivation, cultural
or family background, significant others, gender, maturity, personality, affective state, among

others. The fluctuations may be marginal and are still within the same scale range if analyzed
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more closely. Non-change between the two most advanced groups happened to reflect the
similarities in the leaning context between Grade 11 & 12 and Former Students.

All taken into consideration, it would still be premature to jump to the conclusion that
learning context alone is the contributing factor of the changing trends. To some extent, the
findings may have confirmed Bernat’s (2006) speculation that instead of a single contextual
setting learner beliefs variations could be “due to the effects of individuals’ complex
metacognitive structure (as affected by a number of social, cultural, contextual, cognitive,
affective, and personal factors) that is responsible for the nature and strength of these beliefs”
(p- 202). The analysis so far has focused on collective statistical trends other than individual
changes, and quantitative data other than qualitative data. Individuals’ changes or perspectives

or their own contexts and situations have not yet been explored or taken into consideration.

3.6.3 Results for Research Question 2

Even if numbers do not lie, statistics may entail only one type of impersonal interpretation
while self-reports may reveal other truths that will co-construct and validate the whole picture.
Analysis of the responses to specific open questions (Items 39 & 40) provides valuable insights
into individual students’ own belief systems and belief developments in answer to Research
Question 2 (What are the most salient changes in learner beliefs? What contributes to these
changes?). First, the frequencies of common themes of beliefs about the key factor in
successful foreign language learning have shown emergent insightfulness in certain beliefs
from lower level students to higher level students. In addition, some individuals have indicated
changes or (re)formations of some specific beliefs that are personally significant to them. The
contributing factors to these changes are situation dependent and case specific. The following
qualitative data analysis is organized by item.
3.6.3.1 Item 39 about the most important elements

While analyzing the responses to Item 39, From your experience, what do you believe to
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be the most important element(s) in learning the English language well, respondents’ free
responses revealed some commonalities that are close to their core personal beliefs (See
Appendix C for all responses). Five common themes that students identified as the most
important elements in foreign language learning have been categorized, i.e., Practice, Learning
Strategies, Learner Qualities, Language Environment, and Communication Strategies. These
responses reflected participants’ diverse learning experience and individual differences. The
open interpretation of “element” from the question has taken on different dimensions, including
external and internal factors. Some obvious tendencies were visible among subgroups, as
shown in Figure 8. The numbers signify the frequency in total counts a particular theme has

occurred in the responses within each group.
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Figure 8. Common Themes in Responses to Item 39 in Frequencies

Firstly, different grade levels seemed to prioritize slightly different elements. Although
practice was a recurrent theme in all four groups, novice EAP students seemed to prioritize
certain learning strategies (50% of total counts) and certain learner qualities (19% of total
counts) in the success of foreign language learning, such as memorizing new vocabulary daily,
understanding the language structure, learning pronunciation and grammar, writing, listening,

speaking, and reading; as well as effort, persistence, strength, and willingness to learn. For
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language learners mainly focusing on the different academic language skills, priority in
strengthening strategies seem inevitable if this is what the EAP language course’s main learning
objectives are. General good learner qualities would also associate with success in the process.

In contrast, Grade 10 students seemed to focus more on practice (38% of total counts),
learning strategies (28% of total counts) as well as autonomous learner qualities, strategies such
as practicing the four language skills, learning and memorizing vocabulary and grammar, using
Chinese appropriately to facilitate learning, watching TV shows, expressing one’s ideas in the
foreign language while emphasizing on essential learner characteristics such as perseverance,
being brave and not being afraid of making mistakes or being fearless, being thick-skinned,
humble, being interested, confident, hard-working, having good attitudes, enjoying and being
focused. Some of them also recognized the importance of getting exposure from the
environment, learning the culture and historical background, watching TV shows, and
communicating with native speakers. English language learning is more diversified in the
Grade 10 curriculum and academic demands and standards are higher compared to that in the
part-time EAP language program. Therefore, students are expected to be more resourceful in
terms of strategies and conducive learner qualities and develop more autonomy. The exposure
to western style teaching may also contribute to their recognition of the importance of building
a language learning friendly environment.

Similarly, in Grade 11 and 12 the importance of learning strategies dominated (42% of
total counts), such as imitation, memorization, creating the right context, learning the logic and
structure behind the language. One even mentioned the age factor saying that it is better to start
earlier since it helps build a good sense of the language. Apart from practice (24% of total
counts), they also emphasized the significance of a wide variety of good learner qualities (23%
of total counts) that associate with ultimate success, such as confidence, determination,

persistence, courage, willingness to learn, effort, diligence, patience, interest, hard-working



EMERGENT LEARNER BELIEFS 45

spirit, passion, motivation, bravery, and not being afraid of making mistakes. In the Grade 11
and 12 curricula, the academic standards and criteria are much higher, comparable to those at
the university level. In order to succeed, students are expected to have a more effective set of
strategies to cope with the demands and endurance qualities that will sustain their motivation
and dedication. Students are fully aware that competition is high and their future is at stake.
Anything that gives them an edge over the others will be worth trying and doing.

In contrast, for students who have already had first-hand experience studying at tertiary
level or even working language environment, culture (21% of total counts), and integrative
communication strategies (9% of total counts) emerged as important factors in successful
foreign language learning, while learning strategies (30% of total counts) and practice (23% of
total counts) were also highlighted. Integrative communication strategies included talking with
native speakers or expert users of English, integrating the language into one’s mind, applying
the language in different context on a daily basis, expressing one’s own opinions, observing
how native speakers interact and making an effort to try it themselves, being thick-skinned.
Direct full exposure to the language environment and experience in daily communication using
the language may have attributed to these more insightful beliefs. Language has become an
integrated part of their life, social, academic, or professional. University students are no longer
under the pressure of imminent application and admission. Their focus has shifted to academic
exploration and fortification following their own interests and passion. It is understandable that
they begin to attach more importance to the environment since they have benefited from it.

To a certain extent, these common themes appear to corroborate the opinions that the
participants have expressed previously in the response to the Likert-scale questions, especially
with regard to the high emphasis on practice, effective learning and communication strategies,
the nature of language learning concerning naturalistic language environment. Even though

previously they have expressed rather high disagreement (49% Disagree) with the strategy of
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practicing oral English with English-speaking strangers and showed relatively divided views
(43% Agree, 32% Neither agree nor disagree, 25% Disagree) about the motive of learning
English is to get to know its speakers better, they do seem to value truly integrative
communicative strategies in a natural social environment and the benefits that this could bring
to language acquisition. The contradiction may be due to the wording and interpretation of the
question itself or reflect a mixed integrative-instrumental orientation towards English learning
in this group of Chinese EFL learners. In this integrated multilingual world, they may choose
to maintain their Chinese identity and keep some distance between themselves and total
acculturation.

From the common themes and the frequencies, it was evident that the more experienced
the learners became in foreign language learning, the more importance they seemed to attach
to environment and communication strategies than learning strategies, even though they were
still a consistently strong theme across all groups. This may imply that students who are aiming
at success will deploy strategical resources to maximize the effect while having heightened
awareness of an immersive language environment and communication-oriented approach. In
contrast, practice might become comparatively less prioritized. Communication strategies,
which were not mentioned in the younger EAP group, were identified in the other groups. The
finding of this emerging belief and the coexistence of other themes would also provide support
to Yang and Kim’s (2011) case study in a study abroad context which suggested that the
alignment and synchronization of internalized language beliefs and “meaningful L2
environment” play an influential role in the success and sustainability of language learning.
Almost all the participants in the current study are planning to study overseas or are currently
studying overseas, and some may have finished their tertiary education overseas. They seem to
have an increasingly balanced and realistic view of the different variables contributing to

language proficiency.
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The above analysis revealed the factors that individual students identified as the key to
successful English language learning, presented in groups. This provides a basis for
understanding more in-depth personal truths in flesh and blood, Ais/her truths.
3.6.3.2 Item 40 about change in beliefs

When analyzing the qualitative responses to Item 40 (See Appendix D), which explicitly
asked for the change of beliefs and the contributing factors, EAP, Grade 11 & 12 and Former
Students revealed more in-depth reflections of their own personal paths of the endeavor of
English learning and various contributing factors. It is important to note that for this part of the
study Grade 10 students were not included in this question due to the questionnaire design and
the assumption that in this international school obvious changes in learning context start from
Grade 11 onwards. A total of 32% of participants (33 out of 104 valid responses) reported Yes
to dramatic changes in their beliefs.

To begin with, four EAP students (n=13) mentioned changes in their beliefs in the approach
to learning English, difficulty of English, and motivation. One reported that before the primary
goal in learning used to be building general interest in the English but now he has taken a more
analytical approach in order to understand the similarities and differences between Chinese and
English. The causes to this change were knowledge of the history of the two different languages
and gradual realization of the distinction between the two languages. Another student has
changed the perception of the level of difficulty of English due to the one-year study in the
part-time language program, the presence of significant others like the teachers and friends,
and the learning atmosphere. This student has found English less difficult than previously. A
third student mentioned that he had to study English because of the need to study abroad.
Another student was pushed to improve her English because a teacher had made somewhat
negative comments on her low English level.

For Grade 11 and 12 students (n=54), eleven of them reported change in their beliefs
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regarding attitudes, expectations, motivation, drive, the language and learning. One admitted a
complete change in attitude, from loathing English to loving it now all because of one TV series
the Big Bang Theory. It was a 180-degree change. Another student reported change in the
purpose of learning. The student started learning English for exams and considered Chinese
and English the same after translation. However, this student is now attracted to the differences
between the two cultures and history after the exposure to English literature and way of
thinking behind the language. Similarly, another student suggested that learning English used
to be a mundane task but now he has learned to enjoy it because more can be comprehended
and appreciated. One compared what was believed in primary/high school and what is believed
now saying that she once believed that the improvement of English could be achieved in the
short term through memorization but now because of the teaching style in the international
school she believed that English learning was more than just memorization of certain patterns
and that progress could be achieved through long-term reading and studying. In addition, one
student was not aware of the importance of reading before but is now.

Furthermore, changes to instrumental motives were also self-reported in Grade 11 and 12
group. One student said that to him English has become a tool. One admitted a positive change
in belief with regard to motivation and confidence for learning saying that she is now more
driven to learn English well by the Scholastic Assessment Test (SAT, an equivalent to a
university admission test) and learning English used to be just out of interest and now for the
future. Another used to learn English to understand lectures and not to be embarrassed in class
but now for the appreciation of the charm of the language. Besides, a reverse culture shock was
experienced by one participant who had studied in the U.S. when he was young has also
realized the different approaches of teaching English and grammar in the U.S. and China and
found it difficult to adapt to and accept the Chinese approach. Another student was even forced

to learn English because of the necessity to study abroad even though he did not particularly
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like language learning.

To sum up, these changes of perceptions seem to have emerged from the changes in
learning and education context, from self-reflection, experience, acquired appreciation and
knowledge of the language, culture and history, change in motives, or even comments from
others. These findings add weight to Bernat and Gvozdenko’s (2005) conclusion that a
multitude of factors besides contextual, such as socio-cultural, cognitive, emotional, and
personal, past experience, among others, shape and form beliefs (p. 12).

When moving on to more mature, advanced, and experienced Former Students group
(n=42), the university level students, the responses disclosed even more revealing and
insightful personal narratives. More than 40% of former students reported changes between
their previous and current beliefs, some regarding learning strategies, motivation,
communication strategies and integrative orientations.

First, one vivid narrative of these was a dramatic shift of focus from grammar-oriented
study to deep appreciation of culture, as shown in Response Sample 1.

Response Sample 1

Before I studied abroad, I focused a lot in grammar studying and neglected the cultural
aspect of English. It wasn't until I came to America and had lots of opportunity to speak
the language and meet the natives that I developed a deeper understanding of the
importance of culture, including how people view time, the gender power dynamic,
social and political issues and history, as well as pop culture and the slangs people use
in different region. (Appendix D, Former Students, Item 40, Response No. 1)

A similar shift in learner belief regarding approach to learning vocabulary and reformation
of new beliefs and strategies was reported in Response Sample 2.

Response Sample 2

1 used to think that learning to speak English is about vocabs and learning to use them
in various ways. Then I realized that, no, the daily vocab of an average adult is about
5 thousand words, and learning how to use these most-used words is more important
than delving into more obscure vocabulary, which should be determined by your area

of specialization and based on need. Also, the accuracy in using newly learned

vocabulary is more important than anything else. (Appendix D, Former Students, Item
40, Response No. 13)
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As this seemed to be an outstanding dramatic change, specific follow-up questions were
posed to this individual student and she gave detailed and insightful explanations to the
contributing factors that caused this salient change in beliefs (see Appendix E for follow-up
questions and responses via personal communication, Respondent 13). It was reported that the
changes happened during two time periods, first at the international school and then after going
abroad. English was primarily treated as a school subject to be studied via preview and review.
As aresult, vocabulary and grammar rules were content to be specifically memorized for exam
purposes. However, she gradually realized that English at most is a communication tool (or a
medium for appreciating literature), whose main feature is practicality and efficiency. The
example provided in the narration was that her major is related to computer science and biology.
Therefore, it is natural that she is exposed to specialized major related technical terms more
than other types of vocabulary through extensive reading and written assignments. In contrast,
vocabulary associated with legal terms or finance, for example, is not familiar to her and not
necessitated. She thinks time will be better spent on developing mastery in her major. The
importance of accuracy in vocabulary use was also highlighted for a simple reason that
sometimes it would be fatal to misunderstand the meaning by only guessing and worst of all
not knowing the guessing could be a total misinterpretation. An example would be that it is
most probable that the effort would be fruitless if the misinterpretation happened during an
exam. It was also stated that the interest in getting to know English-speaking people is not that
strong. Learning is mostly for academic needs since most research articles are in English. To
sum up, the change in this participant’s belief about the purpose of learning English and the
emergence of the belief in the primacy of applying and understanding accurate meaning of
vocabulary were mainly due to the changes in her learning context and current academic
requirements and demands.

In addition, an altered view on the difficulty level of the language and improved confidence
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was narrated and the cause for the change identified in Response Sample 3.
Response Sample 3
I was not very interested in learning English and considered it as a tedious mandatory
course in school. After I went to [the international school], however, I was somehow
forced to speak/read/write English everyday. I gradually got used to it and found it was
not as difficult as I thought, I also built up some confidence during the high school
years. (Response No.23)

Furthermore, change in beliefs regarding motivation and drive was also evident. These
were mainly because of inspiration from reading, development of intrinsic motivation, real-life
social communication, even retaliation to negative comments from others, as shown in
Response Samples 4-10.

First, one change in belief was ignited by inspiration from reading and resolution to learn
more about the world through the world’s lingua franca, as narrated in Response Sample 4.

Response Sample 4

1 got more motivated to learn English after reading John Locke's essay about the social
contract. As I realized that the mainstream of nowadays social science and philosophy
stems from the West, which widely utilizes English as the media for communication and
expression, [ was resolved to [learn] English well to get to know the outside world better.
(Response No. 4)

Another change from extrinsic to intrinsic motivation was caused by the respondent’s need
for English in his/her personal development. This has transformed how she sees herself as a
language learner, aspired to speak like a native. This transformation was shown in Response
Sample 5.

Response Sample 5

At the beginning, I had to learn English because of my parents’ request even though [
wasn’t good at it. Later, since English became a necessary part of my upbringing, [
wanted to become a native speaker myself, like this is my native language. I became
fond of English then and not just English. I liked learning different languages. Now, 1

think having an extra language is one of the pluses of self-added value. [Translation]
(Response No. 5)

A similar experience of transition from extrinsic to intrinsic motivation was resonated by
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another respondent, as shown in Response Sample 6.
Response Sample 6

Learning languages is very useful. I used to learn languages for exams, however, now
I learn languages, for myself. (Response No. 16)

Higher expectations for better opportunities and better personal development have also
emerged from learning experience, as explained in Response Sample 7.
Response Sample 7
I can have more opportunities to read more information since I know more than one
language. I strongly agree that learning English can broad my view and pave my future
development. (Response No. 14)
Another respondent reported a contrast between the motive she had learning English before
and now. Although she had not felt particularly passionate about it and had not been very

successful before, now that she has learned it reasonably well it has pathed the way to learning

other languages. This learning path is described in Response Sample 8.

Response Sample 8

1 used to learn English as a normal school subject, then had to learn it even though I
wasn’t good at it, now I have learned it and can learn other foreign languages.
[Translation] (Response No. 24)

This participant’s experience may have reflected many students’ pragmatic approach to
learning English. Through follow-up questions (see Appendix E, Respondent 24), it was
revealed that this respondent did not feel she had any choice at the beginning since English
learning was compulsory. It was simply regarded as a normal school subject. The study was
mainly to fulfil education purposes. However, later because of the decision to study abroad,
she had to improve her English. She now believes English is useful for students studying
overseas. At the moment, she is confident to say that she has mastered English well enough to

begin learning other foreign languages since only English is not sufficient for her future career

development. That is exactly what she is doing now, studying other foreign languages.
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Besides, change in perspective regarding communication strategies was also evident when
students’ positive social encounters boosted their confidence. This positive change was narrated
in Response Sample 9.

Response Sample 9
1 used to think that if I couldn’t speak it well then it would be better not to speak at all.
Then I realized that actually many foreigners were very friendly and could get what 1
was saying. So now I am braver to speak than before even if I don’t speak perfectly.
[Translation] (Response No. 6)

Positive change led by positive experience aside, an extreme case of being pushed to

improve English as a reaction to negative comments was narrated in Response Sample 10.

Response Sample 10
My English was quite poor before. I then went to study overseas. Once I overheard
people saying to our Chinese group of students that our English was terrible and so

were our grades. I didn’t want to be a loser and I started to practice. [Translation]
(Response No. 10)

Some other students have also expressed similar views to the ones described above. One
stated that the communication and contact with native speakers overseas have expanded his/her
horizon. For another, what used to be a school subject has now become a communication tool
after studying abroad. Because of this change in perspective, she has learned to observe how
native speakers communicate in daily lives, especially informal oral communications in order
to use this tool more accurately and effectively. Having an enlarged social circle of foreign
friends has also improved one participant’s confidence of communicating with others or even
brought business opportunities.

Evidently, students’ experience, either academic, cultural, or social, home or abroad,
together with change in learning and education context, change in learning goals and objectives,
change in orientations, change in attitudes, self-reflections, deeper appreciation and higher
command of the language, or even unfair and diminishing comments from others would seem

to trigger the change in beliefs and promote motivation, strategies, confidence, and some even
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spring into actions and verification of new beliefs. To a certain extent, these findings
corroborate results of previous studies which suggested that beliefs may constantly evolve and
develop in response to learning objectives and experience (Yang & Kim, 2011), study abroad
context (Amuzie & Winke, 2009; Tanaka & Ellis, 2003), significant others (Peng, 2011), or
manifest in actions/behaviors (Hosenfeld, 2003).

Even though changes in beliefs were evident in self-reports, there were still a substantial
percentage of students (68%) who also responded No to abrupt changes in their beliefs. The
existing beliefs and contributing factors varied, some coming from personal reflections and
some involving external factors. Firstly, self-reflections involved different aspects of consistent
beliefs in learning. Some admitted that they always considered English learning very important,
exciting, and enjoyable, to learn a language is to know its culture and better communicate with
its people. Strong self-confidence and perseverance were also thought to be the reason for the
sustainability of beliefs. One suggested that she chose to persevere thanks to the progress she
had made following her own approaches. Another believed that the earlier the starting age is
the easier becomes the learning. Learning English is just an alternative way of life is what one
student continued to think. Finally, one student even made an analogy between English
language learning and learning a musical instrument, a sport or a craft: practice is a prerequisite
of progress, i.e. if there’s enough practice, there will be improvement. The non-change cases
confirmed what Goldman (1986) suggested, “on the assumption that prior beliefs are largely
true, new prospective beliefs are examined for consistency with prior beliefs, since a necessary
condition of a belief being true is consistency with all other true beliefs” (p. 100).

In contrast, a different source of unchanged belief could come from significant others or
external sources. One participant reported that his/her mother had belief in his/her language
talent and had transmitted that belief to him/her from an early age. Additionally, the rewards of

getting high scores in English standard tests has reassured one student’s belief in autonomous
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reading and her personal objection to test preparation classes. Furthermore, another participant
reported that participation in extra-curricular competitions since childhood has given him/her
a sense of superiority and this positivity had probably been the driving force in his/her learning.

Regardless of change or non-change, as far as effective English language development and
language proficiency are concerned, other characteristics or factors such as attitude, love for
the culture, passion, interest, insights, effort, goal-orientation, perseverance, not being afraid
of making mistakes, finding one’s own way, patience, exposure, culture, real-life application,
more autonomous reading, less test preparation and utilitarianism were again emphasized as
the key factors in students’ additional comments.

In brief, the findings of change and non-change in learner beliefs and the various tangible
and intangible contributing factors reported have provide empirical support to the dynamic,
socially situated and contextually dependent conception of emergent and changing learner
beliefs (Amuzie & Winke, 2009; Barcelos, 2003, 2015; Kalaja & Barcelos, 2013; Li & Ruan,
2015; Peng, 2011; Tanaka, 2004; Yang & Kim 2011).

To summarize, from the two sections of data analysis addressing the two research questions
above, changes in learner beliefs were clearly identifiable in parts of the responses to pre-
determined statements from the BALLI questionnaire and even more salient and individualized
in responses to guided open questions. The results have suggested that the majority students
intuitively endorsed practice as essential. However, there was a difference between what lower
level groups and higher level groups believed to be the most important element in successful
foreign language learning. Lower level students tend to hold stronger beliefs in systematic
learning strategies and a variety of internal ‘good learner’ qualities while more experienced
learners appear to associate successful language learning and acquisition more with interaction
with external factors such as the environment and context, real-life application and

interpersonal communication strategies. Differentiated priorities in learners’ beliefs seem
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inevitable and natural as learners’ learning context and social environment change and as their
personal experience accumulates and expands. The change in learning context or being in
different stages of education seems to have altered learners’ belief systems mostly positively
and profoundly. New belief systems emerge from students’ development in academic
achievement, social interaction, and personal experience (positive or negative) and self-
reflection. The majority seem to mainly attribute contextual, social, experiential, and
environmental factors to the evolution and development of their beliefs. New opportunities and
challenges have given rise to the modification and calibration of their inner belief system. Even
the non-change could be traced back to past experience, existing well-established belief system
or even well-tested or preconceived ideology such as believing in one’s aptitude or the young
age factor (either affected by significant others like a parent or one’s own positive or successful
experience). The equilibrium of personal belief system is sustained via continuous adjustment

and readjustment in new context. Change goes with the flow.

4. Conclusion

The social and cultural backdrop of the current study is the unstoppable Chinese national
pursuit of overseas tertiary education. The research was an attempt to respond to linguistic
experts’ call for study in learner belief changes, specially “How do learner beliefs change and
develop (or transform)? What factors influence this change?” (Kalaja & Barcelos, 2013, p. 5).
A refreshed perspective to the understanding of the complex nature of learner belief dynamics
as an important individual difference factor using a combined methodology has been provided.
It is expected that the study has provided additional empirical evidence to support that learner
beliefs are indeed “contextual, dynamic and social” (Barcelos, 2003, p. 20), which are
conditioned by situations (Sakui & Gaies, 1999, p. 48) and context-related (Benson & Lor,

1999, p. 464). Learner beliefs, which were once associated negatively with being “limited,”
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“erroneous,” “naive,” or even “an impediment to successful language learning” (Horwitz, 1988,
p. 292), would need to be re-evaluated and most importantly understood in learners’ then-and-
there context since they are “situation specific and dynamic” (Ellis, 2014, p. 701). There should
not be right or wrong learner beliefs but beliefs that are contextually and socially dependent
and explainable and time-bound, which may be subject to change or evolution at a different
stage along the learning continuum.

The current study was an attempt to investigate learner belief changes from a multilayered
perspective using a mixed approach, specifically among different levels of Chinese students. It
featured those students who are studying in a pathway international curriculum locally while
continuously improving their language proficiency, readiness, and adaptation for overseas
tertiary education, and those who are or have been overseas university students who have had
long-term direct contact with the language, culture, society, target community, and environment.

Albeit not completely clear cut and multilayered, the findings of the study to the two
research questions (“Do learner beliefs change according to the learning context?” and “What
are the most salient changes in learner beliefs? What contributes to these changes?”’) suggested
that learner beliefs could strengthen or weaken in some occasions, and some changes seemed
to occur due to various factors. Firstly, the linear upward or downward trends indicated by
ascending or descending percentages suggested that a substantial level (68%) of beliefs
consistently strengthened or weakened, possibly as a response to the progressive change in the
nature of learning context. The analysis of the differences between neighboring group means
regarding specific items also suggested that changes may occur more frequently between
groups with significant differences in learning context such as EMI, curriculum design,
language exposure and usage.

In addition, the content analysis and follow-up responses provided valuable insights into

individual learners’ unique experiences, change in their beliefs, and relevant contributing
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factors. Different level groups seemed to prioritize different elements in successful foreign
language learning, which involved practice, learning strategies, learner qualities, language
environment, and communication strategies. Belief in the profound power of practice seemed
to have prevailed. Moreover, changes of beliefs in approaches to learning English, difficulty
level of English, attitudes towards the language and learning, expectations, motivation, drive,
learning strategies, communication strategies, instrumental and integrative orientations were
reported. Interestingly, besides learning context, other contributing factors also surfaced. The
changes seemed evolve not only from learners’ immediate learning and educational context,
but also personal and social context, self-reflection, accumulated experience of the language,
appreciation of culture and history, change in motives, or even comments from significant
others like a teacher or a parent. The belief in the utility of English could also change due to
the purpose of learning. What was once believed to be important or necessary is no longer true
now because the orientation and necessity have changed.

Several implications can be drawn from the preliminary findings of the current study,
which involve curriculum design, instructional practices, and context optimization. The first is
for policy makers and curriculum/assessment designers. According to the survey results, when
looking at the data holistically there were still a considerable percentage of participants who
considered grammar and vocabulary a major component of language learning even at an upper-
intermediate or advanced level. This may have been a deeply rooted belief in many Chinese
students’ mindset as a coping strategy to the current test-oriented education system. Although
students may succumb to the short-term necessity of memorizing a substantial quantity of
vocabulary lists or grammar rules in order to comprehend demanding academic texts or to pass
standardized tests, these cannot and will not be sustained in the long-term. Decontextualized
rote memorization of vocabulary and grammar rules serves little real communicative purposes

and will not meet the demands of deep understanding and critical thinking. It rarely guarantees
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appropriate application in real life situations. The acquisition of building blocks of a language
like vocabulary and grammar is only part of the learning. Such a short-term coping strategy
would not be necessary if under a more communication-oriented curriculum. Additionally, an
assessment system that favors learner autonomy, engagement, and creativity, that sparks real
interest, that promotes authentic and contextual use of the language should be encouraged and
integrated into the curriculum and assessment design. Moreover, in an increasingly globalized
and multilingual world with English being the lingua franca, the introduction of diverse
international cultures besides English cultures may need to be more explicitly integrated into
textbooks or learning materials so that students get a more inclusive exposure from a younger
age. An early exposure to diversity may foster open-mindedness towards languages and
cultures in the future.

The second implication is for pedagogical methodologies albeit with caution (Bernat &
Gvozdenko, 2005). As a student reflected, “English, like other languages, comes with a whole
culture package. It’s important for teachers and students to understand that” (See Appendix D,
Former Students, Item 41, Response No. 31). If students gradually come to realize that the true
purpose of learning a foreign language is not for passing exams but ultimately for personal
enrichment, communication, and real-life application, this revelation and realization probably
should be allowed and nurtured sooner rather than later. This revelation should also be
harnessed for backward curriculum design by setting fewer short-term pragmatic learning
outcomes. Communicative approaches and opportunities for students to interact would also
need to be better integrated in instructional practices to encourage meaningful and authentic
communications among English language learners from the start. On the other hand, students’
concerns about sounding like a native speaker should be understood and addressed, and
students should be better informed. Instead of fixating on achieving a perfect accent and trying

to leave a good first impression, probably learners should be more aware of other more
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profound aspects of the language, for example socio-cultural pragmatic competence and
communicative competence, among others. Allowing opportunities of dialogues and
negotiation with learners and designing awareness raising activities will be more beneficial
than a top-down approach of intervening or simply correcting their beliefs without considering
their origins and causes.

Third, there are implications for improving the learning context as a whole and adapting
to learners’ needs. Since learners may have different needs at different learning stages and their
beliefs are subject to change and development, a positive and supportive learning environment
will create more positive learning experience, build more confidence, nurture more positive
learner qualities, and stimulate long lasting intrinsic motivations in learners. On-going
communications and dialogues between teachers and learners are necessary to optimize both
internal and external factors, which will probably help learners achieve more fulfilling and
sustainable learning outcomes.

However, there are several limitations, challenges, and complications in the current
research. Caution should be taken when trying to overgeneralize or read into the results. First,
the setting is limited. The study was conducted locally in one particular educational setting
whose context may be unique. The features in its curriculum design and the whole learning
context may not be applicable in other contexts. Given the increasing popularity of similar
establishments of international programs like the AP program in China or other parts of the
world, caution is warranted when trying to generalize the findings or replicate the results of the
findings in similar settings.

Second, the instrument has its constraints. The study adopted the BALLI inventory
(Horwitz, 1988), which was not originally designed to evaluate learner belief changes.
Although its five pre-established categories provided a general understanding of the

participants’ views regarding a set of commonly held beliefs, the predetermined statements
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may not have captured or reflected the beliefs that truly matter to or have greater impact on this
group of participants. Interpretations of the changes mainly based on this inventory may not be
representative enough for the understanding of the complex nature and evolution of belief
dynamics that are socially and contextually interactive and responsive. In addition, due to the
limitation of a questionnaire, even the responses to specific open questions only provided a
snapshot and a dissection of the learners’ complex ecological belief system, which was not
sufficient to comprehend the bigger picture, how each individual has developed certain beliefs,
in other words, individual student’s truth other than the universal truth (Riley, 1997, p. 127).
One individual’s belief system already seems complex enough, let alone trying to unlock the
colossal puzzle of an immense universe.

Third, the selection and division of subjects was not totally controlled. Four different intact
groups were chosen basically based on their grade level instead of proficiency level or other
clear-cut variables primarily for logistic convenience. The data analysis in percentages and
group means was based on sample sizes that varied. Therefore, the results and interpretations
might have been different if the sample sizes were more consistent and proportional among
subgroups. However, since the questionnaire was completed voluntarily, the final subgroup
size turned out to be beyond control and it differed from group to group, which might have
affected data variability and validity. For example, the EAP group size was disproportionate
compared to the other groups and some quantitative data had to be excluded when analyzing
upward or downward trends. It would be interesting to probe into the primal state of some
emergent beliefs and gain a more holistic view on the different developmental stages of learner
belief evolution. The hypothetical differences between grade levels and age groups may not be
conclusive since many other factors like proficiency level or maturity obviously have a role to
play.

Finally, there were other intervening variables other than the predefined one. Although
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participants’ learning contexts were obviously different in general, other factors other than the
predetermined physical category that are not so visible or immediately evident may have also
contributed to their personal beliefs and may therefore have been overlooked. The independent
variable “learning context” was rather broadly categorized and vaguely defined. Since the
guided questions were somewhat open to interpretation, subjectively categorizing the
contributing factors or variables was problematic due to the uniqueness of each individual’s
experience. Some factors were only relevant to individual cases and not representative. There
was not a single overarching category that could possibly characterize the diversity of all
contributing factors.

In conclusion, further research in the same line of studying elusive and subtle changes in
learner beliefs could probably benefit from developing a learner belief inventory or system
more relevant to and up to date with the characteristics of a particular group of students given
the diversity of learner beliefs. As Ritkin (2000) pointed out, they are “as complex and varied
as the learners, the variety of languages they study, the levels at which they study, and, most
especially, the institutions in which they study” (p. 407). The diversity of the L2 learner
population will only add depth and width to the perspective of learner beliefs.

Since the issue of whether beliefs change is no longer such a crucial or controversial one
in the research field, the burning question of how it changes remains. Given the resources, time,
and effort, longitudinal studies in belief changes following the same group of students or
individual student case studies could be carried out over longer periods, to investigate their
individual belief changes in relation to more crystalized factors such as learner’s role, teacher’s
role, learner autonomy, with considerations of other well established individual difference
variables such as study abroad, learning strategies, motivation, language attitudes, willingness
to communicate, or behavior and performance, how they interplay with learner beliefs and

affect learning and language development. Alternative approaches such as a socio-cultural or
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ecological approach through autobiographies or journals, interviews, learner as researcher,
among others may be more appropriate and provide objective insider perspectives to the

dynamics and emergence of learner beliefs.
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Appendixes

Appendix A Learner Beliefs Questionnaire A

(Grade 10)
Source: Horwitz, E. K. (1988). The beliefs about language learning of beginning university

foreign language students. The Modern Language Journal, 72(3), 283-294.

Learner Beliefs

Thank you for taking time to participate and share your insights!

Please read the following statements and indicate to what extent you agree or disagree
with them by choosing the appropriate answer. For some statements, you will need to

choose a specific answer to indicate your opinion. A few questions at the end ask about
your language learning background.

It will only take a few minutes. Your honesty will be most appreciated!

1. It is easier for children than adults to learn a foreign language. F9ME) LELLAAFIEE
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
2. Some people are born with a special ability which helps them learn a foreign language. &
WAXRERSEMISHAEEN, BT IFEIINE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
3. Some languages are easier to learn than others. HEESHVEMIESER RS

1. Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
4. English is: 1 = Very difficult 2 = Difficult 3= Medium difficulty 4 = Easy 5 = Very

Easy Z4E:
1. FEME 2. 3 3. —fEE 4. B5 5 IFESRZ
5. English is structured in the same way as Chinese. JBLEM SN —FE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
6. | believe that | will ultimately learn to speak English very well. FB(EFHERZRECIERIE
SRR,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
7. It is important to speak a foreign language with an excellent accent. H—|JIMEOSt™E
SESW.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
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8. It is necessary to know the foreign culture in order to speak the foreign language. #H—"]
INE, BYETHEZESHNK,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
9. You should not say anything in the foreign language until you can say it correctly. {EREE
TEFRERIAZAT, ARZFORIXJINE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
10. It is easier for someone who already speaks a foreign language to learn another one. 248
SR—IIINENABZZ—ISEE 2.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
11. It is better to learn a foreign language in the foreign country. Z—[J9ME, EIZIMNE
EREFLLREF.

1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
12. If | heard someone speaking English, | would go up to them so that | could practice

speaking it. SNRFLITBIBEAERIE, HaELRIER, ATEEGIOIE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
13. It is okay to guess-if you do not know a word in English. WIRAEHE NRERE, B
2 OK HY,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree

14. If someone spent one hour a day learning a language, how long would it take him/her to
become fluent? 1 = less than a year, 2 = 1-2 years, 3 = 3-5 years, 4 = 5-10 years, 5 = you

can't learn a language in 1 hour a day. SIREABXE—NNTE—ES, EXS
KAJIEIREZ G AR ?
11N 2.12%F 335%F 45108 51K1NNEFERES—]ES
15. I have a foreign language aptitude. FEBFIMNERIKRE.

1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
16. Learning a foreign language is mostly a matter of learning many new vocabulary words.

F— NEETERFRESHRIA.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
17. It is important to repeat and practice often. EEHRELIZEEN.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
18. | feel self-conscious speaking English in front of other people. 7ERIAEBIRRIEFK T
BABTE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
19. If you are allowed to make mistakes in the beginning, it will be hard to get rid of them

later on. ANERFFIAFIFICENNE, LUSSHELAAIE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree

20. Learning a foreign language is mostly a matter of learning a lot of grammar rules. Z—

[ JINEEBERFRESEENN,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
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21. It is important to practice in the language class. F1RZHEBEMN,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree

22. Women are better than men at learning foreign languages. FAIMBL LY BHF15HF,

1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
23. If | speak English very well, I will have many opportunities to use it. ¥1RFEIFHER
7, BRBRENBIE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
24. It is easier to speak than understand a foreign language. IREVIRE—| IINEERSZ.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
25. Learning a foreign language is different from learning other school subjects. ZF4MEFIS
HARIR—HE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
26. Learning a foreign language is mostly a matter of translating from Chinese. ZF—|J/ME
FEENFIEFIILE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
27. If I learn to speak English very well it will help me get a good job. ZIRFKZEEHER
¥, XAETERERKOTIE
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
28. It is easier to read and write English than to speak and understand it. 5%, SEbinfl
BHS5.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
29. People who are good at math and science are not good at learning foreign languages. #§
ERFAZARTFINE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
30. Chinese think that it is important to speak a foreign language. FEAIAISE—] I
EREEN,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
31. 1 would like to learn English so that | can get to know its speakers better. FAESFTHER
HRER T EiFi 7 #ERIX TESHIA,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
32. People who speak more than one language well are very intelligent. S15tBIE—| NES
I AIFEHZRA,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
33. Chinese are good at learning foreign languages. FE AZFIMNERIE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
34. Everyone can learn to speak a foreign language. i AEBBEF 21— JIME.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
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35. Besides English, are you learning any other foreign language(s)? PR TZE, {RABTE

FHBIMEND?
1. Yes
2. No

If yes, please specify.

36. How long have you been learning English? {RFIEEZKAHE T ?
1.1-2years 2.3-5years 3. Over5 years

37. Have you studied in an English-speaking country? {FEERIEERFIIS?
1.Yes 2.No

38. How long did you study there? FEAREZITZA?

1.<1month 2.1-3months 3.4-9months 4.>9 months 5. NA
39. From your experience, what do you believe to be the most important thing in learning a

foreign language well? NREVEIERE, (FBEERTF— IIMNEREENZEHA?
40. Other comments Hifth
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Appendix B Learner Beliefs Questionnaire B

(Grade 11&12, EAP, Former students)

Source: Horwitz, E. K. (1988). The beliefs about language learning of beginning university
foreign language students. The Modern Language Journal, 72(3), 283-294.

Learner Beliefs

Instructions

Hello! This is Helen Cui, an English teacher from AP. First of all, I would like to thank you
for taking time to participate in this survey and share your insights with me!

Please read the following statements and indicate to what extent you agree or disagree with
them by choosing the appropriate answer (SA=strongly agree, A=agree, N=neither agree nor
disagree, D=disagree, SD=strongly disagree). For some statements, you will need to choose a
specific answer to indicate your opinion. A few questions at the end ask about your language
learning background and additional ideas. You are encouraged to provide more in-depth
comments to the open-ended questions!

It will only take about 10 minutes. You will have until next Monday (April 15th, 2019) to
finish it. Take your time! Your honesty and openness will be much appreciated! Thank you
very much for your participation and cooperation! Any questions please reach me via email
helencui@gdify.com. Thank you!

1. It is easier for children than adults to learn a foreign language. F9ME) LELLIAAFIESE
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
2. Some people are born with a special ability which helps them learn a foreign language. &
WAXRERSEMIGHAEEN, BT IFEIINE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
3. Some languages are easier to learn than others. EESESLVEMES B S,

1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
4. English is: 1 = Very difficult 2 = Difficult 3= Medium difficulty 4 = Easy 5 = Very

Easy ZOEWEN:
1. AFEME 2. M 3. —feME 4. 5 5 FESS
5. English is structured in the same way as Chinese. JB4EM S —FE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
6. | believe that | will ultimately learn to speak English very well. FB(EFERZREEIERIE
HBIERELF,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
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7. It is important to speak a foreign language with an excellent accent. H—[J/MNEOSZIRE
SEEM,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
8. It is necessary to know the foreign culture in order to speak the foreign language. #H—"]
YNB, BVETRBESHIXIL.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
9. You should not say anything in the foreign language until you can say it correctly. {EREE
HERRIRZAT, ANIZFFOGXIIINE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
10. It is easier for someone who already speaks a foreign language to learn another one. 24
SR— NERNABSZE—TI2EE 2,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
11. It is better to learn a foreign language in the foreign country. Z—[J9ME, EIZIMNE
EREFLLREF,

1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
12. If I heard someone speaking English, | would go up to them so that | could practice

speaking it. JNRFLITRIEAERIE, HaELRIER, ATEEGIOIE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
13. It is okay to guess-if you do not know a word in English. d1RAEHE NRERE, B
2 OK /.,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree

14. If someone spent one hour a day learning a language, how long would it take him/her to
become fluent? 1 = less than a year, 2 = 1-2 years, 3 = 3-5 years, 4 = 5-10 years, 5 = you

can't learn a language in 1 hour a day. SIRBEABEKE—NNTE—ES, BEXS
KAJIEIREZ G AR ?
L15FR 2128 3358 45108 51X1INMNEERES—IES
15. I have a foreign language aptitude. FEBFIMNERIKRE.

1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
16. Learning a foreign language is mostly a matter of learning many new vocabulary words.

F—VNEEBERFREZHRIA,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
17. It is important to repeat and practice often. EEFIREHIEEFEMN.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
18. | feel self-conscious speaking English in front of other people. 7E3I AEBNRINER &
BABTE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
19. If you are allowed to make mistakes in the beginning, it will be hard to get rid of them

later on. ANERFFIAFIFICENNE, LUSSHELAAIE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
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20. Learning a foreign language is mostly a matter of learning a lot of grammar rules. Z—
[ IINEEERFRSIEEMN,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
21. It is important to practice in the language class. FIRZHEBEMN,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
22. Whether someone is good at learning foreign languages is gender-based. yMEF1BIFA
P SHBIE%,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
23. If 1 speak English very well, I will have many opportunities to use it. ¥1RFKZEHER
¥, RRBRENEBIE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
24. It is easier to speak than understand a foreign language. UREVIBfRE— JINEERZ.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
25. Learning a foreign language is different from learning other school subjects. ZYMEFIS
HABRIA—HE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
26. Learning a foreign language is mostly a matter of translating from Chinese. ZF—|J/ME
FEENPIENFIIE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
27. If | learn to speak English very well it will help me get a good job. ANRIKEEEHSRE
¥, XSBMTERERKMTFIE,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
28. It is easier to read and write English than to speak and understand it. 5%, BEbinfl
LAY
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
29. People who are good at math and science are not good at learning foreign languages. #§
FRHTHI NS RIFINE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5.Strongly Disagree
30. Chinese think that it is important to speak a foreign language. FEIAIAASU—] JH
BREE.
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
31. I would like to learn English so that | can get to know its speakers better. FAEFTHER
HRER T EiFi 7RI TESHIA,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
32. People who speak more than one language well are very intelligent. SitBII—| ES
I AIFEHZRA,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree
33. Chinese are good at learning foreign languages. FE AFINERIE,
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1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree

34. Everyone can learn to speak a foreign language. FiE AEBREFSiR—IJIME,
1.Strongly Agree 2. Agree 3. Neither agree nor Disagree 4. Disagree 5. Strongly Disagree

35. Besides English, are you learning any other foreign language(s)? PR T iE, {RIABTE

FHBIMEND?
1. Yes
2. No

If yes, please specify.

36. How long have you been learning English? {REFZEZAIE T ?
1.1-2years 2.3-5years 3. Over5 years

37. Have you studied in an English-speaking country? {fEERIEERFIIS?
1.Yes 2.No

38. How long did you study there? FERREZI TEA?

1.<1month 2.1-3months 3.4-9months 4.>9 months 5. NA
39. From your experience, what do you believe to be the most important thing in

learning the English language well? M{RIUR W KE, (FIBEEFFHEEEE
HRtA?

40. Have your beliefs of English language learning dramatically changed over the years you
have studied it? If yes, what caused them to change? What did you believe in before and

what about now? If no, what keeps you believing in what you believed? 7E{REVZGES
SJEEF, MUSERIESHEIRANEZMHE? NREG, BHASERY? LE
{RIEEHA? ER? IRRE, BRHALLRERERBREXLEIR?

41. Please leave other comments, opinions, or thoughts here... EfthA8;%

42. Are you a current Gradell, Gradel12, EAP student, or a former student? {REEE 11 &
R, 12 F4%, EAP ZFHIRRFERE?

43. If you are a former student, do you work or study? ¥ERIREEELE, MEETIEEE

F3)?
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Appendix C Open ended responses to Iltem 39

From your experience, what do you believe to be the most important element(s) in learning

the English language well? MGHIZEIKE, GHHIEREZHZEREZFIFZFEITAL?

™

P

1
2
3
4
5
6
7
8
9

10

11
12

13

BREAFHFIEE N

BREFHCHT

HRiE

Willingness and logical thinking to understand its language structure
FIRENAETNEZNEE, BF L%

Whether you try your best to write is important.

Wik SR EEEN

practice

e EEBUREZINGS]

£

To have the strength to speak to other people and do more reading
ZW 2% £EF 5

BEWE, ZWEHE

Grade 10

0 9NN KW N

—_— = = = = = = \©
NN BN WD~ O

—
|

—_
O o0

NSRS
— O

N
\S]

practice and enjoy

g &=

speak

hnh BT IR T

Speak to natives
MR

practice

Concentrate

Do more practice improve your grammar and vocabulary
practice makes perfect

practice making mistakes is important, and don’t be shy
practice

practice

Interest

Z53), Bk, FHE
RIFIE

practice

ZEF

God bless us.
EBIMESFFRZAERIES

practice
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23
24

25

26

27
28

29
30

31
32

33

34
35
36
37
38
39
40
41
42

43
44
45
46
47
48
49
50
51

52
53

54
55

56
57
58

59
60
61
62

practice

I think that the most important thing in learning a foreign language is to speak and listen
to that language more and not be afraid of making mistakes.

I believe that the most important thing is to practice and to be not afraid of using the
language.

I recognize that the most significant condition of learning a foreign language well is to
understand the meanings of not only the grammar of written materials but also the real
communication with native speakers. Communicating fluently requires both
comprehension and expression that another person can comprehend.

I think the most important thing is to speak out.

BIFOW, 8RESRES, FZIMEERKRT (MRTUIE)

To be brave and fearless, don’t speak until you perfect it, you perfect it by speaking.
FREBRHXAMEBESXHUEX

Practice speaking and read more English books.

ZEP

Reading!

Learn its developing history and cultural background.

Learn abroad

Let using this language be a habit.

practice and making mistakes

practice more

be confident

persistence

It is very important to stay in the foreign language environment because it forces you into
speaking and learning the language.

Seize opportunities to speak and practice it.

Practice

#57

It is to practice and do not be afraid of making mistakes.

Practice

Keep practicing

%3

Practice more

RZ UEAREM

TESNIZKE

B KK iR ITE

practice

Being able to express the opinion by communication effectively and being able to
receive info from others and interact with them.

To be humble. Don’t make study become a burden for your own.

persistence

The most important is to learn the grammar. Then you should remember more words and
practice more.

5

Practice
keep practicing
persistence never give up
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63
64
65
66
67
68
69
70
71
72
73
74
75

76
77
78
79
80
81
82
&3
84
85
86

87
88
89
90
91
92

93
94
95
96
97
98

99

Speaking
Practice
brave enough to practice
Practice
More practice
enjoy it
Have enough vocabulary
Patient
ACEREE
vocabulary
speaking and listening
Keep practicing
R EMXMES R, NEREXTESHAZR
Be Confident
Practice
Have a proper-working brain.
Practice more, and never be afraid to make mistakes
L35
Reciting words and read more books
practice
practice
confidence n environment
Practice
FH—IPIMEFEAEMN RGN INMIR. EMNXITIESNEZEAT, M
REMMNFE, BERESUFRGHSFES,
& DC KiEXEE]
live in such a country
More practice.
condition
Practice and vocabulary
You have the environment to be overwhelmed by this language. This is the best way but
not necessary.
practice more and work hard
practice practice practice
ATIZES T
a good learning environment
vocabulary. You learn vocabulary before everything
Learners' own attitude towards it. Learners are more likely to practice and therefore
progress in this language if they are interested in it or find it important to them.
Explain your ideas in foreign language.

100 Read and practice and be in an appropriate environment.
101 READ AND SPEAK MORE

102 Practice more.

103 persistence practice and persistence

104 Work hard.

105 ZiEL %
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Grade 11&12

0O 1 NV B~ W N

—_ = = = \O
W N — O

—
N

—_
AN

17
18
19
20
21
22
23
24
25
26
27
28
29
30

31
32
33
34
35
36

37

38
39
40

41

practice and self-confidence, determination

REBEZREREN

115

Repeating line in movies, plays, following the tone of native speakers

Culture

E253 1

TEREIE ML T

1z A

Speaking

practice makes perfect

listening reading speaking practicing

Practice and courage that supports you to practice.

BHE

RE

Work hard and sleep enough.

—FiakEht, TUEREZZHE—EXEFLHN, TEEERSEREANRX
W RETUURFA, tRBREBCRNESD, B0 HERBIENRGE
E. BREARLEETEE, MEXENTRR—EFANGR, FRIEERAX
XK. BEREEAKEE

practice

=2}

Persistence

Practice, imitation, vocabulary, memorization, reading, logic, grammar rules and writing
An environment that can allow you to keep using it.

ZRR, ZNH

Practice

Persistence and confidence.

Be diligent.

23]

Practice, Vocabulary, Grammar, Reading, Listening, Speaking and writing

read books

builds your interests around this language that you are learning, for me is English talk
show and tv series

Patience

ZREGEH

Imitate

Speak out confidently

practice/memorize/read

By AE = %

4 F—/ 2 SRR

practice

to comprehend the structure & logic behind the language

The early the better, because this help young students to get a sense to the language.
Also, spend time on vocabulary.

Speak more, practice more.
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42
43
44
45
46
47
48
49
50
51
52
53
54

Y

going to school

sleep well play well

have interest and motivation
E2

Vocabulary.

study

T Y

Time

E¥

practice

To practice and to be brave to speak even you know you would make mistakes.

BEITTAOMEMAZR, FEFHILEZA.

Former Students

1

N AW N

20

21
22
23
24
25
26
27
28

29

Confidence, environment, practice and support
RIFHS), MEBHFHA—EES
just take it easy, play more basketball, practice more “crazy legs” and “shammgod”

5L H
Being brave enough to speak out. Communication with native speakers is also
appreciated.
Practice over and over again
HIMBTE
Practice
55
BRBREENEAEFARYE, FEILRHE SAZTR
785
More practice: reading, listening, speaking, writing etc.
EENEERREZ NS %
Study hard
Reading original texts to enhance understanding and “feel of the meaning”
diligence and perseverance
Practice and immersion in the environment
Repetition and practice
The willingness to incorporate the language into your mindset and an immersive
environment where you need to use the language in different contexts on a daily basis
The opportunity to talk with native speakers and the opportunity to express the thoughts
to them.
practice more
patient and practice
repeat and apply in everyday life
All sorts of practice
Vocab
further reading
Consistency
=2 FSMEERFILTEM B TREERS

Practice
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30
31

32
33
34
35
36
37

38

39
40
41

42

£ fih native speaker, FHITIET H

Not being afraid to speak it and to watch a lot of pop culture products in that language
like movies and TV series.

Environment

TIEIREE, JF BN ES native speaker Z B3T3 iE ., BCERH TSR
Being in an environment where people speak that language

Instruction

Practice; Environment

KB % s E XN

AFAEA

-Practice and review

NA

e A %5 =]

RER RERE IER
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Appendix D Open ended responses to Items 40-41

Questionnaire Version B

Item 40 Have your beliefs of English language learning dramatically changed over the years
you have studied it? If yes, what caused them to change? What did you believe in before
and what about now? If no, what keeps you believing in what you believed? 7 {9215
FILES, GRIZIEZITEEBLRANELL? WRE, EIFAFEHL 7 X
FITFRIEIEIT4 7 A WFRRE, ST AL A EAEFFRLEEE?

Item 41 Please leave other comments, opinions, or thoughts here... B #7685

EAP students

Item 40

1 WIABAGF A8 S 47 SEIB A9 B HF...

2 Before: Interest in English can help overcome all the difficulties.

Cause of change: learning the history of different languages gradually realizing the

similarities and considerable differences between the ways that Chinese (my mother

tongue) and English respectively work.

Now: focusing on understanding the differences and how I can see all the languages as a

whole.

I will be disgraced if I cannot learn English well enough

4 MWIBFHEFIEREE, —EHRHE.

5 —NRERRAXENER, Z—1MRESAAHILBELREZHFARNXLEES
pallakaf: g

6 H—EHINAFEI-INESEAT THRANNXAREFHEAR, BE &M
JEEIESE T X — =

7  When I was in third grade my English teacher told me that my English is the worst in my
class, this actually encourages me to practice my English so my English now has became
much better

3 HTURBRANKEBRHEGRE. . SINH—EE, EAR—FSILBHES
JFEELFARRENSTE, 2R N HFIMWALR. ZIFMFEE.

9 HAEHE, FUSREZE

(98]

Item 41

4  Language is the treasure of a civilization. I expect myself to gain a better understanding
of the unique ability to use symbols and sounds to share inner feelings of the human
civilization.

7 REF

12 HILFARFEFZIOSMNEMESXUNEEZT 2FS—TVINEEENREZ—
ng

13 EMNZ THERFS
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Grade 11&12 students

Item 40

1

2

N O\ L AW

10
11

12

13

14
15

16
17

18
19

20

21

2

\S)

I used to hate it, but I loved the show the Big Bang Theory so much and it totally
changes everything

RIFF R # BT REW N, REEHEMNTRBETAMESE—HN EREMT
REXNFURTGERSE, TRIABFZXNLEHE ENARE, HEMFXTHARE
Frrig 5|

its a tool now

I hold neither passion nor aversion to English. It's just a subject I have to handle with.
HOW—E#HPUERREETERITAKRKEIA, A DUEERF
MFENE—MES, FE-ERETFERIRE, TRISENEERTNESNER
Mm%y, BEEAEITRME

ARBRESHEX

In primary and junior high school, I once believed that English would definitely be
improved in a short time if one memorized certain patterns in the language. This was
indeed possible, but English was more than this. The form of teaching in HFI made me
changed my belief. English was more likely to be improved over a long period of time of
study and reading.

I started to learn English at a pretty young age, so I think English is easy to learn after all.
MBI AFE R ENEEN, RETHENNE —ERELRIRNS AT #BEHF
0% BEHZEETER native speaker FF M B

My mother's good at English and she always told me (when I was young) that I have that
gift too.

Reading books has been saving me lots of time from participating English standard test
preparation classes while rewarding me promising scores.

RIS G NS

To better learn about foreign cultures, better communicate with people from different
parts of the world, and better adapt to foreign life.

FIEREEWN

English in China and the US is taught in completely different ways. I thought I did not
need to learn what grammar was, but when I went to China, everything about English
was about GRAMMAR.

AERIEEFS, HAEBFRUSAF

Honestly, I need English to get into top universities and reach out to more job
opportunities.

ZERR, UBAFTEANRZETUENEZR, WERIDABRZER T UFHR
HFRAGH, IR SAT ERFEA TN, UEIFRIEZA T XBIUEZAN
TR

I just enjoy learning different languages and the excitement of communicating with
foreigners with their language, and I can learn more about different cultures through
learning languages.

EIA 7 REMTER, AHEH. AAERANTEXIESNBNIKFEIE
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Item 41

18
19
25

29

45
54

be patient

Everyone can have his or her own way of learning a foreign language.

I regard learning foreign language a way of enlarging visions and insights rather than
utilitarianism.

we should not have too many test preparation classes, but teachers should increase
reading expectations on students.

Learning foreign languages is difficulty, but interesting.

RIEFHFEARANEM, BFEIES
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Former Students

Item 40

1

(O8]

10

11
12
13

14

15

16

17
18

19
20

Before I studied abroad, I focused a lot in grammar studying and neglected the cultural
aspect of English. It wasn't until I came to America and had lots of opportunity to speak
the language and meet the natives that I developed a deeper understanding of the
importance of culture, including how people view time, the gender power dynamic,
social and political issues and history, as well as pop culture and the slangs people use in
different region.

BOAATIEFIM—U/Rar, —IUEE), SHE-MF 22—, BRBHIES
—ER=FEHL.

My strong self-confidence

I got more motivated to learn English after reading John Locke's essay about the social
contract. As I realized that the mainstream of nowadays social science and philosophy
stems from the West, which widely utilizes English as the media for communication and
expression, I was resolved to English well to get to know the outside world better.
—HIRRRNRXKEREEREF INERLEFIRIE, ZEkBTHECHA
KRB DR T T, T FAEE LA native speaker, like this is my native
language, B PIEECEERREN, EXARZERE BCREXRFIAE
MEE, BIdE REWEZNESEIESNMENPNEP—<.

MBI B RAHFHAER, FREAUELBREINEAERE T, ol get FIAE
WA, PRI AR e SRt IABT B8R 1

MBI B EMRIEKERAE, WRERNE, RMEHEANTBERBER HER
HEBAPARERLIACHUR, AREHFENEX—R

BEES B—EFREFT

I have a dream of studying in the US when I was I child, so I thought I should learn
English well to achieve that goal

METFIEEATHN EREEESY WEIFNERMAEESERMN—FFFEANR
RMNFIBEMNREL RN FEANKGE AT AEARE FFiaFHFIR5%k

N

The new opportunities it brings to me after [ become more fluent

I used to think that learning to speak English is about vocabs and learning to use them in
various ways. Then I realized that, no, the daily vocab of an average adult is about 5
thousand words, and learning how to use these most-used words is more important than
delving into more obscure vocabulary, which should be determined by your area of
specialization and based on need. Also, the accuracy in using newly learned vocabulary
1s more important than anything else.

I can have more opportunities to read more information since I know more than one
language. I strongly agree that learning English can broad my view and pave my future
development.

I made a lot of friends from USA England and some other countries. At the same time, |
also do some business with these friends.

learning languages is very useful. I used to learn languages for exams, however, now I
learn languages, for myself.

vocab is important

MINSINETRLL SR SMBHEIEIL R TG R LR

FIESMER native speaker 3T HIFELIR IR £ AR

It's just an alternative lifestyle.
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21

22
23

24

MBHEFREE—TERIA T EEF . BEEFRIEFRERETRNIE,
AT EER, ARRMEFEBXM TR METETYE native speaker A H % 40
A]357 . LHE informal IHE 05

BREMRMZINEREA, FMIIELLSEERED

I was not very interested in learning English and considered it as a tedious mandatory
course in school. After I went to ..., however, [ was somehow forced to

speak/read/write English everyday. I gradually got used to it and found it was not as
difficult as I thought; I also built up some confidence during the high school years.

MaT SE-TEBIRE BXR FAFOEZEHE WE F27, TUFEIHN
SMET

Item 41

1

10
15

20
21
23
31

33

39

I would recommend people who are learning English to watch movies and tv shows from

English speaking countries and try to speak English as much as they can in class.
Another very helpful idea is for students to be exposed to wide spread of vocabularies.
Learning the root of English, i.e. prefix, and suffix... so students can get the general
connotation of some words even if they don't fully know what they mean. I recommend
assigning projects about researching cultural differences through media, literary or news.
Or projects researching about linguistics history of English. This help them to understand
the language better with the cultural context and help them communicate better with
native speakers!

HIFEEXRR

AEBILE, NTTRERS ZBEBRARMNEN

HWLERREE, BREALEATL apply LRATHHEETE

The more exposure you have to a language (no matter what form), the better your
language proficiency

I want to learn more languages than only English.

in order to study in a foreign university, therefore, a lot of people begin to learn English
watching TV dramas in foreign languages is very effective to learn that language. I can't
feel my Japanese skills are enhanced dramatically through watching Japanese TV dramas
English, like other languages, comes with a whole culture package. It's important for
both teachers and students to understand that.

FRE G REVNEBAEZFTENR, NTHELEETHNIEEANTENER. Lt
nFEL SAT, BRI EHI AT How is it going &2 RN ER I B

In my case, language learning mainly depends on interest; as long as | have some fun
learning/using a language, I can become more and more devoted.
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Appendix E Follow-up questions and responses via personal communications

Former students

1. Respondent No. 13

Follow-up question: Could you please explain your opinion further for Items 12, 16, 20, 31,
and 40 in the questionnaire? (May 3, 2019, via Wechat APP)

Responses (May 5, 2019, via email):

Q12 If I heard someone speaking English, I would go up to them so that I could practice
speaking it. IARIKITEIBAERKIE, BSELAE, ATHEEIOIE.

A: Disagree. TP NRBAXNFRE, BOAZIFATHOEBEMEFERNR, FAHELE
Ay, BOMBEXMHELE IR A (BIFRERITIRWNIE), £IHEFFXI—TES LR
BEVEREB, BANEM FHEREEE.

Q16 Learning a foreign language is mostly a matter of learning many new vocabulary words.
FoIVMEEREFREMESE.

A: Neither agree nor disagree. —[1YMEREIARBREFAFRF S, EEFEREEE
“BER. BENEX, AFESNTEMREFIFREISERRRATLHREN, REL
MIE—# REINERAFMEZEVNHIEAGHEES TREFIFRENT X
BHEMER (BIIEE) EE. (HAHETHEZINESFIEEFRRIRX,
AIHERATEHEEAR “FE).

Q20 Learning a foreign language is mostly a matter of learning a lot of grammar rules. Z—
TIMEEERFRZIBE AN,

A: Agree. R QI6,KLELRBERIBEMUNEREM. BEF LR “BHE" W AR MR
AR MIERENINIEESEN, MINRFIESERANEETTBRIUAXTIES AEHEN
ABARXINES . AHAR—HIEERN, BRAZRERE,

Q31 I would like to learn English so that I can get to know its speakers better. F#8 FIIEH]
BMEATEFHTRIE X TBEHA.

A:Disagree. ITEBEN/EBEANRAFTLA etc REIAFNB, FEZFAFXR (K
B ANEZEHERXPE) MEARFEELE,

Q40 Have your beliefs of English language learning Yes, dramatically changed over the years
you have studied it? If yes, what caused them to change? What did you believe in before and
what about now? If no, what keeps you believing in what you believed? ZE{RMITRIEZ S 4

ER, RNEIBEEIFESHEIRANTHLE? 1F, 2 4ASEH? MErfrBEMTA?
MAER? WMRZE, BT AILIRERELZRFXLEESIE?

A: Yes. RNMEUFBHIAE LEFRSTMERE ERZE. AERFIENRIERIT
EMEER—HBEMIEINRE, BB ERERFEERTELT I ICENRAAE.
FERBERXRBRERZREE—IMIRTIE, (BEAXEMRAREN, XA —MEA
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7), MIAEMKAMSEAE. #2017, BHNTLTENMEDER, REXH
PMHTENZFESCNTBEARS(LEERE (BE) HEMEENNEILERE
AMANFER), MENHRASREBLZEIFSHOAEL, BRXBEAREKR, K
MR ERERECEVNAIRE. AREREE, REREE: A2ii—Ma%
XER, BRI, ERRB—EXAMNEBCHE T, AHERES.. (RELEFT2E
FRERBUASHE, AT EIEE, MIN0IER, BEEmRiERE NANREMR,
ROUBNEREZEAMT, EXTERREREESFIANEEHBEAXNEE).

2. Respondent No. 24

Follow-up question: Could you please explain your opinion further for Items 8, 12, 13, 15, 16,
19, 21, 29, 31, and 40 in the questionnaire? (May 3, 2019, via Wechat APP)

Responses (May 4, 2019, via Wechat APP):

Q8 It is necessary to know the foreign culture in order to speak the foreign language. H—17]
SME, BRETZIE S,

A: Disagree. BB BRBEE FEMS TXUNEE, BT BXESHXUFEFEES
XIVEEMNBEEMSF, NFMPRORERELRIE, AT MR, AT UITELX
B EERRAKE . TRNEARAXUESAKRT B, Nt xBHIEERET B
MBS, TRZIES XU, IMEARSRE—TE, 7 HIZEXMEAR
—EXRIES BT ALY, MRNBAKRNIEADEELT #.

Q12 If T heard someone speaking English, I would go up to them so that I could practice
speaking it. JNRILITEHAEWRIE, REELFIE, ATHEEINDE,

A: Disagree. XMITHREMNREZHBXITTERRARNEIL. .. N FIENHREEX AWM
W, ERBEMN—DEEPREXEFZTX, @FHRBEIDXOE. Wb B T HE
MRXENE. . — M E. FrEERbAis ARFNIMEER. BEW, EREEX
MNIR, ARFRAEZELRA.

Q13 It is okay to guess-if you do not know a word in English. S0RNEFENIIERT, B
& OK iy,

A:Disagree. X OK! EfJIEE AR OK! ZHBNNEREEHERRFREITUN, B
kFEEFBNNEDRZZIRE X E—MIRE S SRR IR (ELRERAPAFET
BREARMN) . —MREEASEMARERRETARR, FSTEREEBEBMNAEHE
100%FHE. BHHERAESRSECEX T (BEXAZEXEREX), RZE
ETE, PXMEEMESRERNRRSAISET, 2BEFEANNERBERZILEMAY
iR, ARBRESEFXNMESAHD, FREBIAENEIEREAER, EEELER
F (BEA—EBERNFH, tUEREFH, XENERNERTESEAR —R).

Q15 I have a foreign language aptitude. FxHFIMEHN KK,
A: Disagree. W FHRiEFIMER—HAFEZ LUK ZIONER, ENEEEEN,
BEEgIEEE, FEEEERNELEN. BERIENEAEZENERRE, XMNEE
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#iZ.

Q16 Learning a foreign language is mostly a matter of learning many new vocabulary words.
F—IVMEFTERFR ZHEAE.

A: Agree. X—RARFRIBNMNERXE BHE RN, JRERFLBENNESTE
EFRKBFRELESRT (HRAARUARAERELFBEHRBT). BREY, AEH
ZE, AHEFNARERMETARR, HEFERATEBNEREHBRELECHER,
MNTEAMBLHERANER. ARFTEIERREZERTRFENIEL, EXNE
i EREEEANN (Fhw, SEh, [[HEmXL), feERRT. BRTHRSFER
BIRFH.

Q19 If you are allowed to make mistakes in the beginning, it will be hard to get rid of them
later on. #NRFIEAVFILERTE, MWESMEIUME.

A: Agree, AL S FFIBMRBERET AR, 08 7 HAEEHHNLL, NE
BHE—RERONES, BFS AN ECSHENHEINE. LSFA THE IR FH.
RE—TFH—BHT, BRAZHATH, Bi—DRET BXDRGRR. BHEE
SHFERYT, THEFEE—A, OBELE—HUKNE. S 05 URNIEHEE
HEAN.

Q21 It is important to practice in the language class. FIRZAEEEEM,

A: Neither agree nor disagree. &4 FIRAIRE] LRGN, FHEAGEEATAE
H. TERMAR EREBA—T, RA, BROATIREE, REF—EEELLE
(REXREE, B! TRELEEREEMN!

Q29 People who are good at math and science are not good at learning foreign languages. %%
ERUFIAIMEFE ARG

A: Agree. XNRBHEWHINER ... HBEKEBIRNATREN R IGERIMENIEA,
TiwEE BN —L, JERFAFTERZIES ViR EME— context, B RIKA
FIRIFEIFEITE context UK E T XHEAEFEFTENEBEEXEN.

Q31 I would like to learn English so that I can get to know its speakers better. F38 FITIEH
BHEA T EF#h 7 RIRIX | 1IBS A,

A:Disagree. BKEMUE, THEAT L% NYJLEAEMEXLE, BRFFXFEFEN... T
BEIBHFHIRER, LTENTEBEEXI,

Q40 Have your beliefs of English language learning dramatically changed over the years you
have studied it? If yes, what caused them to change? What did you believe in before and what
about now? If no, what keeps you believing in what you believed? ZE{REYTIBEFZIEEF,
RONFELIECHIRANEAL2MRE, BHASEE?URIRBETA? TEWR?
WMREE, 2 AILIRERELR ZRFXLEETIE?

A:Yes. PAEE-TTEBNRY FRFNFHEFH REFRT, JRUFEHHSH
BT . R Q3 By, —FRiBEME—TAMER, SELZBENIRE, BRAEED
B¥, FIAAAEF, AT DRBEIHERFMER T EIE, EXNFRREX
— I PIMEN TR ZEMNIERIE AL 2 AREH, FthEFZAESMNE.





