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Abstract

To the best of our knowledge, research about what may cause a low level of
English proficiency among people in the Valencian Community (henceforth VC) is
limited. In order to remedy the absence of literature on this matter, the aim of this paper
is twofold. On the one hand, to ascertain the presence of English in the VC currently.
On the other hand, to analyse what the causes provoking a low level of English
proficiency in the VC might be. In so doing, six primary education teachers were
selected to respond to some questions in a semi-structured interview and one of their
lessons were observed in order to triangulate the data previously collected. The results
obtained suggested that the presence of English in the VC is not evident in everyday
life, athough this foreign language seems to receive more attention in the educational
setting than it did in the past. In addition, some historical, cultural and sociolinguistic
aspects of the region, such as the absence of the necessity to use English as a means to
communicate or how foreign films are broadcast (dubbed and not in the origina
version) have been identified as possible causes of alow level of English proficiency in
the VC, together with some inefficient laws, materials and methods addressed to the
teaching of English. Thus, the present study sheds some light on some of the hindrances
preventing students in primary education from attaining a proficient level of English in

the VC.

Keywords: English, level of proficiency, communicative approach, Vaencian

Community.



1. Introduction

The present paper is a sociolinguistic study thatmenes the presence of
English in the VC together with the possible causesling to a low level of English
proficiency in this region. In so doing, the aimtbfs research is twofold: on the one
hand, to ascertain the presence of English in tGecurrently. On the other hand, to
analyse what the causes provoking a low level daflign proficiency in the VC might
be. In order to conduct this research, some lilegabn the presence and importance of
English in Spain and in the VC will be reviewed.bSequently, the level of English
proficiency in Spain and particularly in the VC Wie addressed. Then, two kinds of
factors affecting the acquisition of English wile lconsidered, namely internal and
external variables. The former category includesnesohistorical, cultural and
sociolinguistic factors, such as the broadcast wbbed films instead of original
versions and education. The second category da#tsindividual variables such as
students’ motivation and age and teachers’ beliefsiust be noted that, in order to
ascertain why the English level in the VC seem&ddow, the focus of the present
study is on primary education since it is considdtee period in education where the
English instruction becomes formalised and, in tuhe possible origin of some
methodological problems such as the transition feangs and games to training the

four skills and exams.



2. Theoretical framework

2.1. Presence of English in Spain

The world-wide process known as globalisation hemught together many
distant and remote places from around the glodaciathat probably would have not
been possible without the existence of a commomradlaof communication. In this
context, the role English plays is that of lingwanta (ELF). To offer a definition,
Seidlhofer (2001) describes ELF as “an additionalbguired language system that
serves as a means of communication between speatkéifferent first languages” (as

cited in Majanen, 2008, p. 4).

What is distinctive about English fulfilling thisuriction is that it does not
resemble any other language that has been in dasiposition previously. Authors
such as Chevillet (1994) acknowledged the positmetupied by English as
unprecedented, defining it not as an internatidaaguage, but as a world language.
Factors such as the specific purposes it servédseatdiverse cultural backgrounds of its
speakers have been suggested as an explanatiais gxpansion (Dewey, 2007). In
fact, the presence of English in many aspects pewaryday life is proof of that. It has
become the language of business and commerceg¢csaeun technology, the media and
communication (including the internet, televisifitms, radio and the press) and is also
growing in education (Berns et al., 2007). Accogdin the philosopher Wittgenstein,
“the limits of my language mean the limits of myndd (Wittgenstein, 2007, p. 88),
that is, my world ends wherever | cannot commueickiowever, English seems to be

breaking this barrier.

This pattern is generally repeated in all thosentwes tied together by the

network of globalisation, particularly the Europeames. The presence of English in
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this continent has been so strong that even Modiant®96 suggested the rise of a
unique version of English, namétlro-English (Lujan-Garcia, 2012). The arrival of
popular music from the United States in the 196@gther with the incorporation of the
UK to the Common Market in the 1970s are some efrtiost recent factors explaining

the growth of English in European lands (Bernd.e2807).

Spain is one of these countries in Europe wherepteeence of English has
increased in recent decades. Despite some autbkmewledging the scarce literature
investigating the Spanish context in this regardréRer, 2016; Reichelt, 2006), some
studies on means of communication and the linguiihdscape in Spain have
demonstrated that English is more present nowismdbuntry than ever before, to the
point of acknowledging “the anglicisation of leisin contemporary Spain” (Gonzalez-

Cruz, 2015, p. 350).

English is also highly present in the Spanish etioical setting. Spain obeys
the European agreement on teaching at least tveagfotanguages, which is known as
El objetivo de BarcelongBaidak, Balcon & Motiejunaite, 2017). This agresm
however, does not state which two foreign languagest be taught, although English
is one of these two languages in most cases (Qarak&6). Thus, Spaniards study

English, at least, during the years of obligatatyaation (i.e. from 6 to 16 years old).

Such a presence of the English language in Spantides with Spaniards’
opinions on the relevance of this language. Th&b isay, it is not only that English is
highly represented in the daily life in Spain, lalgo Spaniards regard it as important
and useful. According to the study Cambridge Mandonducted in 2017, Spaniards
consider English more important to get a job (8@k&n Germans (58%) and Danish

(47%) (Cambridge Monitor 4, 2017). Similarly, tlsame study revealed that English



seems more important for the development of a cgum Spain (73%) than in

Germany (57%) and in Denmark (68%) (Cambridge Mwrit 2017).

A radical change is found, however, when taking icdnsideration the actual
level of English proficiency of Spaniards. The mia&ional education company
Education First (EF), by means of the EF EnglisbfiBiency Index aims at ranking
countries in terms of the level of proficiency afuits who take the EF test. In this
ranking, Spain is number 32 out of the 88 countard/or regions from around the
world included in the research. This position isigidered “moderate proficiency”
(Education First, 2018, p. 8). Nevertheless, Spatupies position number 23 out of 32

in the ranking when the study is delimited to E@wap countries.

Considering, in addition, the data from th@entro de Investigaciones
Sociolégicas (Spanish for Centre for Sociological Researchg #ituation is not
different. Spaniards regard knowing foreign langsgas something extremely
important (64.2%), and the most studied of thes&nglish (77.9%), followed by
French (11%). Still, 59.8% of the interviewees I tsurvey stated their inability to
speak, write or read English (Centro de Investmaes Sociologicas, 2016).
Furthermore, in terms of how proficient in EnglSpaniards would declare themselves,
they are the European Union country with the lowlesel of English proficiency
(Cambridge Monitor 4, 2017). These are not onlyrdmults offered by some surveys,
but some academic articles (Lujan-Garcia, 2012;aksayr 2016; Gonzalez-Villaron,
2017) also give support to this fact: the leveEoiglish proficiency in Spain is among

the lowest in Europe.



2.2. Presence of English in the VC

Focusing now on the setting that is the contexhefpresent study, we need to
analyse the presence of English in the VC. In éingsa, Spanish is not the only official
language since Catalan (or Valencian, which iswdrae given to Catalan in this area) is
the co-official language in the territory. The wdfethese two languages in the VC has
been characterised by “asymmetric bilingualism” r(®lés, 2015, p. 11) since
Valencian is the minority language and Spanishadd regarded as having a higher
social prestige. The linguistic situation as regagganish and Valencian is reflected in
a study carried out by Lado (2011). That study sl@ath the Linguistic Landscape of
two cities in Valencia and reveals this historichvision between Valencian and
Spanish (which was reinforced during the Francdistatorial regime) and makes

evident the lack of consistency between institwlarorms and language practices.

With reference to English in this community, it tbe thought that, as part of
Spain, the trends observed in this country conngrthe presence of English are
repeated in the VC. However, there are differenbtgoof view in this regard. On the
one hand, Safont (2007) stated that “the preseheethird language in the community
is not self-evident, despite its role as a ling@néa both in Europe and in many other
parts of the world” (p. 110). On the other harihugh, some authors as for example
Cuenca (2008) acknowledge that English is much npresent in Spain than the
regional languages of this country. This is supgmbtiy the number of published books
in different languages: “and yet the quantity ofok® published in English (979)
outnumbering those published in Valencian (605)msed¢o be a surprise for the

publishing world” (my translation. - p. 35).



The manifestation of this foreign language in th@, ¥hough, as is the case in
Spain, seems to be increasingly present in theeadadfield. When it comes to
publishing in academic journals, the major languafydiffusion is English, a fact that
may compel scholars to use this language if thegt\laeir papers to reach a larger
audience (Lujan-Garcia, 2012). In education, Ehghss also become progressively
more present as it is the most common foreign lagguat schools in two different
ways: as a subjegier seand as a working language or medium of instrucfion
example in CLIL classrooms) in primary and secondeducation (Juan-Garau &

Pérez-Vidal, 2011).

Some studies have suggested that parents give mupertance to their
children learning English than to the community®ictal language, i.e. Valencian
(Safont, 2015). As regards tertiary education, itt@lementation of the Bologna
Process made English a necessary language for 8phecome part of the European
Higher Education Area, and in turn, for studentgitaduate. Some authors’ comments
make this evident. For example, Hernandez (20ladedtthat “the only relevant
language in the international higher education trigbw perhaps is the English

language” (p. 144).
2.3. English proficiency level in the VC

Despite the presence of English in education, me®pevel of proficiency in
the VC is among the lowest in Spain. Accordinghte EF English Proficiency Index
referred to above, the VC is, within Spain, thehl@tommunity (out of 17) in the
ranking, which is regarded as a moderate levelngfliEh proficiency (Education First,
2018). Considering now some data published @p$ervatori Valencia de la Cultura

some interviews conducted in 2017 revealed thatlieingvas the preferred foreign



language in the VC (42.4%), followed by French {24) and German (3.5%).
However, and in a similar trend to Spain, despitglish being the most present foreign
language, only 25.6% of interviewees stated they ttould speak it and only 31.4% of

them could write it (Observatori Valencia de la@Qtd, 2017).

The idea that inhabitants in the VC have a low ll@feroficiency in English
is not only supported by surveys, but some studiss make this fact evident. Ruiz-
Garrido (2007) acknowledges the low level of prefncy of some graduate students
from Jaume | University in Castell6 in this foreitanguage: “[w]e, as teachers and
researchers, have identified a continuing langugae in the English proficiency of
graduates entering the workforce” (p. 74). In addit Safont (2007) posits that “the
lack of competence and low proficiency level ofdgnts in English is not exclusive to
the Valencian Community but common to other areaSpain” (p. 110). The words of
the latter in her work on language use and attgudethe Valencian region constitute
the basis for two important ideas: (i) the Englisbficiency level in the VC is low; (ii)
this seems not to be an isolated situation hapgenithis community, but a generalised

trend in Spain.
2.4.External factors influencing English proficieneythe VC

Once a brief overview on the presence and use gligbnin Spain and in the
VC has been presented, it is relevant here to densome historical, cultural and
sociolinguistic factors in an attempt to shed sdigig on the possible causes explaining
the current linguistic situation in the VC as retgaEnglish. They are: the broadcast of
dubbed films instead of original, subtitled verspithe number of speakers of the

Spanish language, and education.



2.4.1. Dubbing vs. subtitles

One determining factor involved in the level of Esig proficiency has to do
with leisure and watching TV. First of all, two gqus of countries can be distinguished
according to translating methods when dealing wWith broadcasts, namely those
dubbing films and those using subtitles (Rupérezeldi, Aparicio-Fenoll, Banal-
Estafiol & Bris, 2019). Generally, those countridgere films and TV programmes are
broadcast in the original version (and thus swdat)thave demonstrated higher levels of
English proficiency, some of these countries bdtogtugal, Sweden, the Netherlands
and Denmark (Rupérez-Micola et al., 2019). On tiheohand, countries such as Spain,
Germany and Austria dub foreign TV programmes aimdsfinto their respective

official languages, thus depriving their citizerisaovaluable source of input in English.

In the case of the VC, this territory lost the medo broadcast in its own
language in 2013, and has only recently recovehemnt However, as regards the
presence of English on TV, the tendency is simdahat of the rest of Spain: flms and
TV series are dubbed into Spanish and, in somescage Valencian (but only on the
new regional TV channeh Pun). Still, no original versions in English are awdile.
Nevertheless, it must be said that even thoughviainge devices might allow for TV
programmes to be seen in the original language tene recorded in, the cultural
tradition of dubbing or subtitling is deeply rootedeach country. As a consequence,
those territories broadcasting original versiom$ilwith subtitles have made English a
language which has a utility outside the classrommactor that promotes its use and, in

turn, its acquisition.

Considering English as a useful tool within our daage repertoire (i.e.

internalising it) and not simply regarding it asanool subject may make the difference.



The former is not, however, the case in Spain skfraglish is still regarded as a foreign
language, whereas in other European countrieddatassis that of a second language
(Jessner, 2006). In the VC, the same problem (scarformal input in English) is also
present: “[u]nlike in northern European countries]| input in English outside formal
contexts (i.e. school or language centre) is exgéhgriow, not to mention opportunities
for using the language” (Safont, 2007, p. 110).sTikialso visible in the comments by
sociolinguist Flors-Mas in an interview to the efenic weekly newspapdfl Temps
where he highlighted that the key aspect when dgalith language acquisition lies in
understanding that a language cannot survive i only restricted to school (Tena,

2017).

2.4.2. Number of Spanish speakers

This necessity of employing English outside thessiaom is also related to the
number of speakers each language has. In this,s&wselish and Finnish are languages
with a reduced international scope in that they @mg/ spoken in their respective
countries. Therefore, English becomes the langubge allows communication and
contact with outer territories. Still, Spanish, ahhis one of the most spoken languages
in the world (De la Rica & Gonzéalez-de San Rom&1,2), is one of the co-official
languages in the VC. As a consequence, peoplesivV#thencian region who can speak
Spanish might be able to communicate in this lagguaherever they go, with no
necessity to resort to English. As De la Rica amahZalez-de San Roman (2012)
suggest, the number of speakers of a mother tomgght urge them to become
proficient in a foreign language. Neverthelesss thhes not seem to be the case in the

VC.



2.4.3. Education

After a brief overview on some possible historicaciolinguistic and cultural
causes explaining the low English proficiency ia W¥C, it is necessary to review some
features of the educational setting in the Valameggion since we consider that context
to be the main source of acquisition of Englistthis community. To begin with, there
are two well-delimited areas within the VC in terpfsthe predominant language used
by their inhabitants: the Spanish-speaking areathadvalencian-speaking area. The
former would correspond to the western part ofdsmunity, in contact with Aragon,
Castile and Murcia, whereas the latter would maierence to the eastern part of the
Valencian region. It must be noted that some nontlageas in the community, despite

being in contact with Aragon, also use Valenciaag@hova, 2001).

This internal division in terms of language usesd®ined the creation of laws
regarding what language to use in education andtbawge it within each region. The
Llei d’'Us i Ensenyament del Valengiublished in 1983, stipulates that Valencian and
Spanish are mandatory subjects at all educatioeatld (except for university).
However, for students in Spanish-speaking regiovialencian is progressively
introduced. It is here where, in an attempt to Hoster bilingualism and adapt to the
specific linguistic characteristics of students éach of these two areas, different

linguistic programmes were created (Portolés, 2015)

On the one hand, in the PIPrégrama d’Incorporacié Progressiy&panish is
the main language for teaching and learning. Infitise years of mandatory education,
all subjects are taught in Spanish except forakencian languagsubject. However,
subjects taught in Valencian are progressivelyoohiced over the years. This model is

adequate for Spanish-speaking children.
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Moreover, the PIL Programa d’'Immersio Linguistidahas also been devised
for Spanish-speaking children. Still, Valencianaameans of instruction is introduced
earlier in this case by means of immersion, whelessons in Spanish start later (first

or second cycle of primary education).

On the other hand, the PEWrpgrama d’Educacio en Valengi#s principally
based on Valencian as the means of instructionew®danish is only employed in the
subjectSpanish languagerlherefore, this programme has been designed dternéian-

speaking children (Conselleria d’Educacio, Investig, Cultura i Esport, 2018).

Multilingual education was introduced in the Valamc region through the
PEBE Programa d’Educacio Bilingtie Enrigyjtin which English can be used as the
language of instruction from an early age. PEBE lmaicombined with any of the three
aforementioned bilingual programmes (Conselleriaddcacid, Investigacio, Cultura i

Esport, 1998).

As a measure to introduce foreign languages docthricula of primary and
secondary education and baccalaureate in the V@gceee on plurilingualism was
presented in 2012. This legal text was receivet glieat opposition by many sectors of
the society, as for examplescola Valencianga federation that aims at fostering
linguistic normalisation in the VC), which claiméuht such a law would be harmful for
the linguistic normalisation of the territory bynkiering the presence of Valencian in
education (Olivé & GOmez, 2016). It was also argtieat this intended law, despite
reducing the teaching hours in Valencian, would gaarantee good training in the

foreign language (Vila-Vaello, 2012).

More recently, in 2016, a new proposal entitRrdgrama Plurilingiie Dinamic

(Valencian forDynamic Multilingual Programmewould establish the two co-official
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languages of the territory together with Englishaisix-level system in an attempt to
reconcile Spanish, Valencian and English, includif@gasic I, Basic II, Intermediate I,

Intermediate 1l, Advanced | and Advanced Il (Almen2016). Its aim was to avoid
some languages being used more in the classroamothars. Therefore, the teaching
of these three languages should be combined soatteartain level was achieved,
Advancedbeing the equivalent level of B1 in English and i@Valencian (Almenar,

2016). It is therefore necessary to acknowledgegtkat influence policymakers exert

on how represented a language is in a territoryt@Wi& Stegu, 2011 in Safont, 2015).

2.4.3.1. The English lesson context

After a brief review on the Valencian context agamls education and language
policies, we consider necessary the examinati@owfe factors intervening in language
learning. As stated in Pica (2000), three cond#iare necessary for the acquisition of a
language to take place, namely “exposition to inguassibilities for output and
feedback” (Safont, 2007, p. 110). This is made @vidn some theories such as the
Interaction Hypothesis, which suggests that a stoorioreign language is acquired out
of interaction and negotiation of meaning with otheerlocutors (Long, 1996). Thus,
learners are given the opportunity to learn thgla@age from the output they produce as
well as from the input and feedback they receivimil8rly, Tragant et al. (2014)
suggest motivating learning environments, activati@pation, opportunities to
practice, feedback and opportunities for studemtsteract as necessary factors for a

lesson to be beneficial.

Nevertheless, the English lesson atmospheres apallyisdescribed as
inadequate due to a series of factors, such asuh#er of students per class (i.e.

crowded classrooms), time and resources limitatiand (in some occasions) the

12



insufficient preparation of English teachers (S&f@907; Ruiz-Garrido, 2007; Akbari,
2015). As an example, we can point to the decisidien byConselleria d’Educacié
according to which teachers using English as thekiwg language in class will not

have to accredit a C1 level of proficiency untiBQDe la Torre, 2017).

In addition, written skills have been said to usuabceive more attention in
class, to the detriment of listening and speakictivities. Some studies acknowledge
that 75% of the class hours are devoted to wridisks, leaving only 25% of the time to
the practice of oral skills (Rubio & Martinez, 2008 fact, students in some cases are
not taught how to communicate in English, but howpass their exams: “[tlhe mistake
is in [the] educational system itself as the tedsharget is to ‘prepare’ his students for
the examination and not to make them skilled in tise of the language they are

learning” (Subramanian, 1985 as cited in Akbaril20

Despite these being the ideal conditions for auagg lesson to be successful,
and in line with Flors-Mas’ remarks above, a larggiaannot survive if it is only used
at school, and the Second Language Socialisatieoryh(SLS) proves it. This theory
posits socialisation as a variable that also festiee acquisition of a second language
(Sanchez-Hernandez, 2017). Accordingly, students wke English habitually will
most probably acquire it more quickly and most @ffely than students who are

exposed to the target language only at school.

As an example, we can take the interview the onlaalan newspaper
VilaWeb conducted with a primary education teacher. Henawskedged that some of
his Maghrebi 5th grade students could learn Catalaelatively brief periods of time
(three to four months), while they (like most otlstndents) spent ten years studying

English and were unable to use it afterwards (Ofiv€6mez, 2016). The explanation

13



might be the fact that these foreign students exhrand used Catalan every day,
whereas they only studied —and at best, used- gngti the classroom. In a similar
vein, the VC (and as opposed to other regions irofi@) only offers the conditions
posited by Pica (2000) within the formal contexttleé classroom, thus reducing the
opportunities to learn English to the two or thineeirs per week devoted to English as a

subject.

2.4.3.2.Materials

The materials employed in the English classroom ageimportant as the
teachers’ competence since “about 99 per centawhtag is making the students feel
interested in the material” (Chomsky, 1988, p. 18Eyen though teachers use
textbooks as a guide to teach the subject cont&miglish lessons are in most cases
completely based on these activity books, a fattiat reinforces the aforementioned
emphasis of written tasks over oral ones. In tleese, some teachers have made
textbooks the main source of language input fomies in the lesson (O’Neill, 1982 in

Kirkg6z, 2009).

The type of activities included in textbooks iscal relevant aspect within
materials. Exercises requiring students to fillthe blanks will probably make them
learn grammatical rules, for example the third persingular —s that is to be added in
the present simple tense. Still, these out-of-cdrdetivities are simply preparing them
to pass the exam and not to become proficient uskrhe English language, as
mentioned above. In an interview to the newspdflePais the bilingualism expert
David Marsh posited that teachers tended to aglests irrelevant questions (e.g. what
would you do if you won the lottery?). Thus, ifiicial things are taught, the outcome

of the learning process might also be artificiabif€s, 2018).
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2.4.3.3. Sociocultural and socioeconomic status

The number of hours of exposure to a foreign lagguaesides those received
at school, may also be determined by a family’steson the basis of their education
or purchasing power, which have also been docurdetttehave an impact on how
children learn a foreign language. To begin withufidz (2008) states that “[the]
socioeconomic background may determine [...] the arhotiextracurricular exposure
learners can enjoy (in the form of extracurricuessons, technological devices in the
home, and studies abroad, mainly)” (p. 589). Thweeffamilies with limited economic
resources cannot provide their children with anaftgéchool context in which English

is used as a language to communicate.

Nevertheless, the sociocultural status of a farh#g been said to exert an
influence on second language learning which is egemater than that of the
socioeconomic level (Laurén, 1994 in Lasagabadi®®8). A possible explanation
could be that if a family do not value the learnino§ English because of their
background education, their purchasing power (éviéms high) will have no impact on
children since they will not receive more expostwethe foreign language. As a
consequence, the sociocultural and/or socioeconatatus of a family could be
considered as a factor influencing the type of atlan children receive which, in turn,

affects how they learn a foreign language.
2.5. Internal factors influencing English proficiencytime VC

It is not only external factors such as the makeranployed in the classroom
or the laws addressed at teaching languages thatamaeffect on the language learning
process. Instead, affective factors and other bbsathat change from student to
student have also been considered to exert areimdrion foreign language acquisition.
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In this section, and following Dewaele’s (2009) awktive compilation of individual

differences affecting foreign language learning, eleal with motivation, language
attitudes and students’ age as possible varialilesieg some influence on the learning
of English. Furthermore, we also include teachbediefs in this section (since beliefs
also change from individual to individual) as anportant component impacting

language lessons.

2.5.1. Students’ motivation

Attention to affective factors as related to langgiacquisition had usually
been left aside (Garrett & Young, 2009). Still,aars such as Van Lier (1996) argued
that the degree of motivation students experiencend the language learning process
was possibly one of the most important variabldsrd@ning success (Van Lier, 1996).
In this sense, the more motivated learners ardyétter the learning outcome might be.
Skehan (1989) suggested four sources of motivdtiostudents, namely the activities
they are presented with, their outcomes, intrimsativation and extrinsic motivation.
Therefore, teachers need to create the necesswmesh in students to learn the
language by means of appropriate materials andrdasy atmosphere. This needs to be
done not only at the beginning of the learning pssc(in order to provide the trigger to
make students start learning that new languagelbatthroughout the entire procedure

(to keep motivation high enough so as to persigtenanguage acquisition endeavour).

On the other hand, some other factors such as regideeliefs can also
influence their motivation. According to Skehan 29 their own beliefs on language
learning, personal goals and even their parentsience may shape how they perceive
this process and, in turn, may determine how mtetvdhey are in order to learn a

foreign language.
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2.5.2. Students’ age

The age factor also needs to be taken into acashah considering foreign
language learning. Some studies such as those cmadby Davies and Brember
(2001) and Cenoz (2001) suggested that youngendearshowed more positive
attitudes towards foreign languages. The possibésan behind this might be the
differences in how English lessons are taught ttdin and how they are taught to
teenagers, i.e. methodology (Cenoz, 2001). Engigtreschool is usually transmitted
by means of games, songs and arts and crafts. Howerce students start primary
education (which could be regarded as the point revhenglish instruction is
formalised) the materials and teaching methods bgesbme teachers may become less

appealing and stricter respectively.

Another possible explanation for younger learneodding more positive
attitudes towards foreign language could be thalusgn they experience the longer
they study a foreign language (Davies & BrembeQ12th Nightingale, 2012). This
idea is again related to the shift in methodologychildren change from preschool to
primary education. Other studies such as Onwuegb@&ailey and Daley (1999) found
a relationship between age and foreign languagéetmnihe result being a negative
correlation between these two variables (i.e. thenger the learners, the less anxiety
they felt in the foreign language classroom). Tikdb say, the pressure of facing exams
as compared to singing and telling stories makeshEinglish lesson a rather different

environment for younger learners than for oldersone
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2.5.3. Language attitudes

Attitudes towards a language may also influence hdesson unfolds (lanos,
Huguet, Janés & Lapresta, 2014). Thurstone (1928fined attitude as “affect for or
against a psychological object” (as cited in Garédd10, p. 19) and Eagly and Chaiken
(1993) considered attitude to be “a psychologieidency that is expressed by
evaluating a particular entity with some degreéwbur or disfavour” (as cited in lanos
et al.,, 2014, p. 332). Both these definitions idelithe idea that attitudes towards an
“object” can be either positive or negative. Insteense, when this object is a language,
the speaker can express a positive or a negatinedat towards it, even though it may

change (lanos et al., 2014).

As regards studies on language attitudes in the S&ont (2007) stated that
none of the studies conducted on this topic u@d72considered language attitudes
towards a foreign language in this community. Stigr work with higher education
students (i.e. Safont, 2007), which includes thei@pants’ attitudes towards Spanish,
Valencian and English, shows that Valencian (despiing one of the co-official
languages in the VC) received a higher percentdgentavourable attitudes than

English (the language participants had the lowsstllof proficiency in).

However, the highest percentage the foreign languageived made reference
to neutral attitudes, which could therefore meaat tenglish was neither useless nor
important for the participants in the study. In therds of Safont (2007): “the
importance attributed to a language by members givan speech community might
reflect their attitudes towards that language” 1p3). More recently, however, the

number of studies analysing the topic of langudgride towards a foreign language in
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the VC has increased (Lasagabaster & Safont, 20@8tingale, 2012, 2016; Portolés,

2011, 2015).

Portolés (2015) offers in her work a summary of iest remarkable research
carried out on language attitudes in the VC. Sorhéhese studies conclude that
students at the university of Castell6 (the sameeusity of Safont’'s (2007) study)
displayed the most unfavourable attitudes towanagligh. Additionally, Masgoret and
Gardner (2003) concluded in their study that atBtl towards a second language
influenced the acquisition of that language, altifoin an indirect way. In other words,
our attitudes towards a language influence howvat#d we are to learn that language.
This, in turn, affects the level of acquisition. Asonsequence, we can say that these
neutral (Safont, 2007) and unfavourable (PortoBx5) language attitudes towards
English might also be a variable to bear in mincewlanalysing the possible causes

explaining the low level of English proficiencytine VC.

2.5.4. Teachers’ beliefs

Together with some of the factors involved in thegasition of a foreign
language mentioned above, the teachers’ performdunteg the lessons may determine
the degree of attention the students pay in class @ turn, their degree of
achievement, as pointed by David Marsh in an imerv(Torres, 2018). As a
consequence, knowing what the teachers’ beliefsraght become useful in order to
know how their lessons work: “because teachersefselre such a strong predictor of
what occurs in the classroom, researchers in td frgue that insight into teachers’
beliefs is necessary to understand and improveukyg teaching and students’

learning” (Borg, 2006 as cited in Haukas, 20163)p.
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The way how professors teach could be considesala in which they apply
to their lessons what they experienced during tbein schooling. This is known as
apprenticeship of observatiofLortie, 1975 as cited in Portolés & Marti, 2018).
Therefore, this could in part explain the persisgef traditional methodologies in
current lessons despite the existence of more conuative and innovative approaches
to teaching languages. This relationship betwediefbeand practice has been shown to
be restricted (Arocena, Cenoz & Gorter, 2015). Tikdib say, what teachers believe
about teaching and their actual teaching practiag not coincide. Sometimes factors
which are out of the teachers’ control as for instathe students’ behaviour may lead

professors to adopt practices which are differesmfthose they believed in.

However, there seems to be a possibility for chamgee, in the same way that
beliefs can influence practices, these actions aiay affect the teachers’ conceptions
or ideas (Basturkmen, 2012 in Arocena et al., 20%6jne authors, though, have stated
that these beliefs hardly ever experience a tramsftion (Borg, 2006 in Haukas, 2016).
In fact, the cultural context a teacher lives inpaist experiences could also have an
impact on teachers’ beliefs and prevent them frdranging. Still, as Arocena et al.
(2015) acknowledged: “the study of beliefs is basadreported information and this

has some methodological limitations” (p. 171).

In line with the ideas outlined above, the follogisections of the present
study attempt to explore the possible causes whEtiglish level of proficiency in the
VC is rather low by means of interviews to prima&agucation teachers of English and

observations of some of their lessons.

20



3. The study

3.1. Study rationale

The literature dealing with possible causes whyEhglish proficiency level
among people in Spain is low has been defined asxesdy some authors (Caraker,
2016; Reichelt, 2006). More specifically, and te thest of our knowledge, research
about what may cause a low level of English preficy among people in the VC is
also limited. Therefore, and since more researchh@matter is needed, the present
paper attempts to remedy the absence of literatuteat regard. In so doing, we look at
primary education because: (i) it is the settingekghpeople have the first formal and
mandatory contact with English in the VC; and ({ti)is the period when English
instruction is formalised and where possible profdeas regards methodology may

originate and influence the rest of the educati@tegss.

In addition, the participants selected for thigdgtare primary English teachers
because they have experienced the learning ofdregyn language as students and now
have to teach it. Therefore, they have experieticedsame process from two different
perspectives. Furthermore, the internal variabiexting language acquisition included
in this study (motivation, age, language attituti@ve been selected according to
whether they had an effect on learners as observdle lessons delivered by the
participants in this study. Considering all the \abonentioned, the aim of the present
study is twofold: on the one hand, to ascertain ghesence of English in the VC
currently; and, on the other hand, to analyse wimatcauses provoking a low level of
English proficiency in the VC might be. In so dojinvge aim to answer the following

two research questions:
RQ1: Is English more present in the VC currently thateeade ago?
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RQ2: What might be the possible causes explainingdiveHnglish proficiency level in

the VC?

3.2.Methodology

3.2.1.Sociolinguistic setting

Since a brief summary of the educational contexh&VC has been presented
above, we devote this section to a more concreterigiéion of the context of our study.
The sociolinguistic setting of the present studythe VC, which comprises the
provinces of Castelld, Valéncia and Alacant. Irs ttwkmmunity, Spanish and Valencian
are the co-official languages and English as aidardanguage is ubiquitous in
education. More specifically, the current study wasducted in three primary schools

in the city of Castelld, one of the main urban areathe aforementioned community.

The three educational centres were similar in nunobestudents and in the
language policies employed in their teaching pcasti However, the socioeconomic
and sociocultural status of the families whose dthih attended the three schools
involved in this study differed considerably. Schibaould be considered as receiving
medium/medium-high status students; School 2 receistudents who came from
medium status families; and finally School 3 wasintyaattended by children from

medium/medium-low status families.
3.2.2.Participants

The pool of participants consisted of 6 primary adion teachers of English
as a Foreign Language (EFL) in the VC. More spedlify, they belonged to 3 different
primary education schools in the city of Castellbat is to say, we selected 2 teachers

from each of the 3 schools. Based on their stuesge, two groups can be
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distinguished: (i)younger students i.e. participants teaching English to younger
students (preschool, 1st and 2nd grades); andol@ig¢r students i.e. participants

teaching English to the elder students (3rd, 4ihahd 6th grades).

In order to become English teachers, the parti¢gpan this study graduated
from university, although studying different degseAll of them had studied the degree
in primary education and took the civil servantraxaation in order to become English
teachers. Furthermore, two of them had additionatlydied the degree in English
Philology (these teachers belonged to School 2Sufbol 3). All the participants had
B2, C1 or C2 English level of proficiency accorditg their own comments in the
interviews. We identify the participants accordioegthe school they worked in as can

be seen in Table 1 below:

Table 1. Participants according to the school theworked in and their students’ age

SCHOOL YOUNGER LEARNERS OLDER LEARNERS
School 1 Teacher 1 Teacher 2
School 2 Teacher 3 Teacher 4
School 3 Teacher 5 Teacher 6

3.2.3.Instruments

In order to collect the data, this study followedualitative approach. On the
one hand, we conducted a semi-structured interineluding five questions about the
topic being dealt with (see Appendix A) that tod&ge either in Spanish or Valencian
(according to the interviewees’ preferences) sot tiey felt more comfortable

throughout the process. On the other hand, we @tserved one lesson per teacher
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following a series of criteria devised by the reskar (see Appendix B). These
observations allowed us to triangulate the dataainbt in the semi-structured

interviews and verify whether teachers’ opiniond aractices coincided.

Before starting the interviews with our participgntve showed them some
information about the English proficiency level 8pain and in the VC for them to

become familiarised with the topic of the interviésee Appendix C).

Before conducting the interviews with the particifg the questions were
piloted with two pre-service teachers who were wngl the Master's Degree for
Secondary Education, Vocational Training and Laggudleaching at Jaume |
University. The reason for having chosen them lat pihe interview questions was their
position midway between students and teacherseoktiglish language. After piloting
the questions, some of them were found not totedicturate information. Therefore,

these were reformulated in order to elaborate @rmoecise interview.

3.2.4.Data collection

In order to collect the required data, first thenssetructured interviews with
the participants were conducted. These were austiorded and the most relevant
sections were transcribed in order to facilita ¢rassification and subsequent analysis
of the data collected (for transcripts of the semmictured interviews, see Appendix E).
Secondly, one lesson delivered by each one ofdhehers was observed and some
annotations were made. For those participants tegd&nglish to the younger learners,
the observation took place in 1st grade lessonsreds for the teachers involved in the
older learners group, the lessons observed wesetbhb6th grade. The notes taken on

the teaching-learning aspects of the lessons obd@an be found in Appendix B.
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3.2.5.Data analysis

Before classifying the data, the recordings fromititerviews were listened to
and some notes were taken on the most relevanttasféen, the most relevant parts
were transcribed and coded according to the tdyag tealt with. Therefore, the groups
we created were: (i) English language presencé&enMC; (ii) causes of low English
proficiency in the VC; (iii) materials, methodolo@nd laws addressed to teaching
English; and (iv) student motivation in Englishdess. These four categories served, in
turn, to answer the two research questions poseithdopresent study. Therefore, the
data categorised within the first group (Englishgaage presence in the VC) were used
to answer Research Question 1, whereas resporasssfield in the second, third and
fourth groups answered Research Question 2. It beuabted that we gathered together
the second, third and fourth groups of answers usss;aalthough only the second one
asked directly about possible causes for a lowllefeEnglish proficiency, we

considered that the third and fourth groups wolidd alicit some related responses.

Once the relevant data from the interviews had keted according to the
topic, we classified them by school. That is to, day data classified within the first
group (English language presence in the VC) wetedetiree tables, one including the
most relevant comments by teachers in School lthandable displaying the most
relevant information conveyed by teachers in Sctibahd a third table summarising
the most relevant comments by teachers in Scho@h& classification process was
repeated for each one of the four groups mentiatede and as a result twelve tables
were compiled (see Appendix D). These tables akbwe to contrast information
across schools but also across teachers on the dfatfieir students’ age. As regards

observations, we reviewed the data collected amtf@sted them with the information
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gathered from the interviews with the participar®@bservations were only used to
triangulate those interviewees' responses classifie order to answer Research

Question 2 in the present study.

In the following section, the data collected by meaf the methods here
mentioned are presented and discussed followingrither of the research questions the

present paper attempts to answer.

4. Results and discussion

In this section, the data obtained from the semiestired interviews with the
participants is discussed together with the naakert during the observation of each
one of the lessons. First, the results which redgornthe Research Question 1 in this
study are discussed together with excerpts fromte¢laehers’ interviews. Then, data
collected to answer the Research Question 2 iprisent paper are discussed together
with the annotations from the observations. Someegts from both interviews and

observations are included so as to support thenrgton presented.

4.1. Results and discussion related to RQ1

The first research question asked whether Engéistuirently more present in
the VC than it was a decade ago. After analysirgy ghrticipants’ responses in the
interviews, three main ideas can summarise themngents in this respect. First of all,
the English language in the VC seems to be morgeptenowadays than it used to be a
decade ago. However, this only seems to be sceiedicational setting. Secondly, the
presence of English on the street is apparentlystime these days as it used to be a
decade ago (i.e. scarce and not remarkable). finki$ foreign language has a relevant
presence in regions of the VC which receive a grdhix of tourists.
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To begin with, all participants in the present stujreed on the idea that
English is more present nowadays in education thamas ten years ago. According to
the interviewed teachers, the reasons behind tlasge were the introduction of the
English language earlier at school, parents’ rgisswareness on the importance of
learning this foreign language and the appearahnew technologies, which facilitated
access to input in English. This is reflected ire tfollowing extracts from the

interviews:

Nowadays [English] is more present because paaetsnore aware of the fact
that English is important. Ten years ago, Englisksimited, at least in this
school, [...] to a maximum of one or two hours, bedig in 3rd grade of primary

education. It was not included in preschool or lovpgimary education(my

translation). (Teacher 4)

[English is more present] thanks to new technokagfe.] They [students] can
make use of TV in original version or get bookstter in the original language
through Amazon [...], something unbelievable someryesyo. [...] There is a

great social value awarded to English because {savegamt their children to learn

English(my translation). (Teacher 2)

Nevertheless, the presence of English on the sireebut of the educational
setting, is not different as compared to that deeade ago according to the informants
in the present study. As an explanation for thidenviewees suggested the lack of
necessity to use a foreign language in this comtyuim this sense, since English is not
considered to serve a communicative purpose, itegarded as unnecessary and,

consequently, it is not used:

| used to live in Alicante and in the Altea arearthwas a strong presence of

foreigners. [...] They hired people who spoke Engligb. [...] In other places |
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have been to this necessity [to speak English]weaso extreme because here we

use our language in our everyday [ifay translation). (Teacher 1)

Still, the English language is highly present i timguistic landscapes of
those areas in the VC which receive internatiomairism, as indicated by some

interviewees:

On the street...there has been no change. [...] lfggoto Benicassim when
they celebratd=IB [Festival Internacional Benicass]meverything is in
English. Then they remove it. Therefore, it [Enigliss not present on the

street (my translation). (Teacher 4)

Hence, as a response to the first research quedtitve present study, we can
conclude that, according to interviewees, the Sdunahas not apparently changed as
regards the presence of English in the VC sincer8gf2007) conducted her study,
more than a decade ago, in which she concludedtiigaipresence of this foreign
language was not self-evident in the aforementioc@@munity. Some interviewees
suggested that since this language was not negess@ommunicate in the VC, its
presence had not increased. However, English mag hacome more present in the
educational setting, as more teaching hours hage ineluded in curricula as a result of
English being introduced earlier. In addition,eems that parents give English a strong
social value. That is to say, parents want theilddn to learn English because they
consider it a relevant language. This strong so@ble parents endow English with is
in line with Safont’s (2015) research, accordingwhich some parents give more
importance to their children learning English ratltean the community’s official

language, i.e. Valencian.
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4.2. Results and discussion related to RQ2

4.2.1. Necessity of using English

The second research question of the present stskdawhat the possible
causes explaining the low English proficiency lewmethe VC might be. To begin with,
the most recurrent response given by interviewessthe role played by English in the
VC sociocultural setting. That is to say, thereadisneed to use English as a means to
communicate within the VC. Therefore, this foreiggmguage is limited to the

educational setting. The following interview exdagan example of this:

Out of the academic context, that is school or Ehgacademies, there is
little interaction in English. [...] | see there is deficit of real
communication experiences for children out of tlehosl setting(my

translation). (Teacher 2)

This coincides with Safont (2007) in that input Emglish out of school is
rather low in the VC and there are no real oppdaties to practice it in real life,
contrary to the situation in northern Europe. W, the contrary, English were given a
real usage, this situation would probably changeaA anecdote reflecting this, one of
the participants in the present study who had begching in an area of Alicante where

many foreigners live recounted the following:

There was a mum from a humble family who workedieg foreigners’ houses
and she communicated with them through me. [Theséhaawners] wrote on a
paper what they wanted her to do, the mum gawe iteé and | translated what it
was. The son gave the paper to his mum in thenaiber, the mum read it and
wrote what she wanted me to translate. Then, iretleming | transcribed it for the

family she worked for... and that is how... [she madewdth it]. [...] Therefore,
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that kid had a great stimulus to learn English heeahe was aware of how

necessary English was in his home to get g1jo¥ translation). (Teacher 1)

In addition, there seemed to be another factoretjoelated to this idea of
communicative necessity. Spanish is a co-offi@abluage (together with Valencian) in
the VC, and as it is one of the languages with rapstikers in the world, inhabitants in
this region might be able to speak Spanish in aewidnge of locations in the
international setting, with no need to resort toglish. One of the participants

highlighted this during the interview:

People feel comfortable because we know that wieerere go, we will be
able to make ourselves more or less understoo&pemnish], therefore...

interest [in learning English] is also lower (mgrslation). (Teacher 3)

Consequently, the great presence of Spanish imtlmnational scope seems to
serve, in some cases, that communicative purpasslygulfilled by English. This idea
is apparently in line with De la Rica and GonzalezSan Roman’s (2012) study, in
which they stated that the number of speakers mbther tongue might urge them to
become proficient in a foreign language. Howeueis seems not to be the case in the
VC due to the extended presence of Spanish speakeoad, be they native or non-

native.

On the other hand, and according to participanthenpresent study, dubbing
TV series and films into Spanish or Valencian cob&l regarded as another factor
contributing to the low English proficiency in tME, since these audiovisual resources
could be valuable sources of input in English thatare deprived of. In fact, students

who attend English academies as an extracurriadtwvity or those who watch TV or
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listen to music in English were reported by papiécits in the present study to show

higher proficiency levels of English:

| know there are some countries in which cinemdilors are not translated, or
advertisements of some English or American brandse.not translated either.
And here we translate everything. [...] That is vienportant because | know some
children who only watch TV in English and they capeak English(my
translation). (Teacher 5)

There are children who have been going to Englisddemies for many
years, and if you ask them, they can answer iniEimgBut a child who has
never been in an academy will not reply in Englighy translation).
(Teacher 4)

Several ideas can be distinguished from the twemxs above. First, it seems
that, according to some of our participants, duplmglish-language TV series into
Spanish deprives people in the VC of a valuablecsoof input in English. This is in
line with Rupérez-Micola et al. (2019), accordirgwhich countries using subtitles
instead of translating films demonstrated higherle of English proficiency. This
directly relates to a second idea mentioned inetterpts above: for those students for
whom English has a utility outside school (e.g.clatg TV in English or going to
academies) the status of the English language elsarfigpm school subject to
communication tool, as stated by Flors-Mas in darinew (Tena, 2017) when arguing

that a language cannot survive if it is only stddie used at school.

Up to this point as regards Research Question yave been able to see that,
according to our participants, the main aspect gmply provoking a low level of

English proficiency might be the lack of opportugstto use English outside the school
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setting or, in other words, the lack of necessityse English as a communication tool
in the VC. The elevated number of Spanish spea&syand the world and the TV
dubbing tradition instilled in the VC have been gested as possible explanations for

this lack of necessity to learn English in the oegi

4.2.2. Methods, laws and materials addressed to teacmgtish

Within Research Question 2, we also asked ourgiaatits about the English
lesson and curricula. Several comments arose snrégard during the interviews, and
two main factors affecting the quality of teachimgre highlighted by the majority of
the interviewees, namely the number of student<lass and the hours included in the

curricula devoted to teaching English:

Children need more opportunities out of school se uhe foreign language.
Otherwise, the impact we can have on them is verigdd [...] but in classrooms
with 25-28 students... working on oral skills is vefificult. [...] If students are

not divided into two classrooms, with two teachéhngre will be no opportunities

for them to practice oral skiligny translation). (Teacher 2)

Children learn English during the two and a haltltoee hours devoted to English
at school and they do not receive more input inliBhg]...] Therefore, it is a
language limited to three hours per week, twelvarfigper month. A language

cannot be learned in twelve hours per mdntly translation). (Teacher 4)

Even though English seems to be more present inpthmeary education
curricula in the VC than it used to be, as seemesponses to Research Question 1
above, there are apparently not enough instru¢toans in English considering that the
acquisition/learning of this language is restrictedhe school setting. In addition, the

elevated number of students per classroom hinderde@velopment and training of oral
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skills since the teacher cannot devote sufficienetto monitor the oral production of
each student. To this problem, the deficit in humesources (i.e. only one teacher per
25-28 students) has to be added. These ideas &reiwith Safont (2007) and Ruiz-
Garrido (2007), according to which the number afdsnts per class and time and

resources limitations lead to inadequate learnimgrenments.

When asked about methodologies, materials and &gsessed to teaching
English in the VC, an interviewee emphasised tlmifiicient preparation of some

English teachers:

I think the training we receive when we are preAserteachers [...] when | was
studying to become a teacher... | am supposedly parein English but | only
had four subjects in English. [...] With my classnsag university... | couldn’t
hold a conversation in English with them. Then... s our preparation as

English teachers? We have to get by out of the ausity (my translation).
(Teacher 3)

This factor is supported by Akbari (2015) but iscalisible in some of the
measures adopted in the VC. According to De lad (017),Conselleria d’Educacio
stated that teachers using English as the worlanguage in their lessons would not
have to accredit a C1 level of proficiency untiB0O Consequently, during the interim

period, English teachers might not have the appatgEnglish level in order to teach.

Still on the subject of laws, according to someiviewees education in Spain
(and so in the VC) is extremely politicised, sitae's tend to change when the parties

in the government do, a factor that does not sedoning stability:
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The problem we have in Spain is that we dependotitigs. Then, every four years
politicians legislate differently and laws are ched one after the other. This does
not bring stability to the system. Therefore, libet laws regulating education
should not be as politicised as they are becausdike going back and forth once

and agair(my translation). (Teacher 2)

More specifically, those laws that will supposeghpmote trilingualism in the
VC do not seem effective since the programmes tblay to instil are optional.
Therefore, only children who want to attend thesegmmmes (or, more specifically,
those students who do better in English) receiveengput in the foreign language.

This could eventually cause a serious imbalan@zlucation:

About the laws... they do and undo and there is nathmagreement. There are
many trilingual projects in the VC... | used to wdrk a school in which this

[trilingual programme] was implemented but in thede. | don't think these are

effective because only those children who wanteokterilingual were part of this.

That is, only those children who were good in Estgjoined this programme, and
those who were not that good... left it. Then, it viilke natural selectioffmy

translation). (Teacher 3)

Regarding the materials and methodologies employesh teaching English, a
wide range of opinions were collected during thiemviews with the teachers. In the
first place, the majority of interviewees agreedtloa idea that other resources besides
textbooks were more employed in the English lesbese days than they were in the
past. Nevertheless, textbooks were still used istnod the lessons. The reason was

given by one of the interviewees:

The richness of materials available on the intemméte case of foreign languages,
[...] the amount of blogs... | mean [...] people sharaimMihey have. So, it is easy

to take advantage of these resources. [...] Howelvgou ask me ‘*how can you
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teach English without a textbook?' | see it asidift. [...] You can't find
vocabulary, grammar and everything unified on titernet unless it is a didactic
unit, which after all is like a textbook but on tliternet (my translation).
(Teacher 2)

Consequently, it seems easier and faster for teattdollow already prepared
materials than creating some by themselves. In &dkcthe participants in the present
study except for one (Teacher 1) used textbookisain lessons, although some teachers
used them more frequently than others and combimsd with internet resources such

as worksheets, which broadened the textbook aesvitut kept the same typology.

Only two teachers were observed to introduce morengunicative activities.
Teacher 1 made students in the 1st year of priradungation work on lapbooks (i.e. a
big cardboard folder that serves as the base tte @dissorts of crafts and activities
about a particular topic in a visual way) insteddusing textbooks. These students
created their own materials as regards vocabuladyggammar by means of flashcards
at the same time as they watched videos relatdaese topics. Then, these cards were
used to play and learn the vocabulary interactivéhis can be seen in the notes taken
during Teacher 1's lesson observation in Table Iavbéfor the complete table of the

lesson observations, see Appendix B):

Table 2. Extract from observation of Teacher 1's lgson

Materials employed: no textbook, a folder for each student
where they keep their arts and crafts. Flashcandseavelopes

About the made by themselves in order to create a final ptofa
lesson/materials | lapbook). Audiovisual materials to reinforce prooiation and

learn vocabulary.

Predominant skills: listening skills (the teacher speaking|to

them in English and internet videos).
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Teacher 2 implemented activities such as random @ckindness, in which
students had to do some kindness acts (e.g. hughsmiy, donate money or read a
book to somebody) and then explain why they didntland what they felt. Also, she
implemented an activity in which students had totewvtetters in English to other

students in the European Union. She explainedtiligy of this activity as follows:

| want to implement eTwinning because, even thougtwill carry this out within
the school setting, it will allow students to havéwinning with other schools in
the European Union and practice English [...] witlidren from around Europe.

Then, this activity gives them a dimension of tyatir of real language ugeny

translation). (Teacher 2)

Therefore, in the cases of Teacher 1 and Teach#ned, responses in the
interviews as regards materials to teach Englishcated with our observations in one
of their lessons. The rest of the participantd fgresent study also stated that they had
introduced more communicative exercises in thasdas. However, although they used
some audiovisual aids such as videos, we coulthghe observations that the activities
carried out in class were those in the textbooke Tbllowing excerpts from the
interviews and from the observations demonstrade ttheir comments do not coincide

with their practice:

In first and second grades | use the textbook. |[Buge it as one of many other
materials. | mean, | don’t use the textbook and'sh& It's a material that helps

me in most of the cases to reinforce some condmpts$ also extend on my own

(my translation). (Teacher 5)
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Nowadays materials are more adapted to what steidegd. Now textbooks are
more communicative [...] and new technologies areenpyesent in the classroom
[...] or textbooks also provide the link to their owebpage including exercises to

practice mor€my translation). (Teacher 6)

Table 3. Extract from observation of Teacher 5’s Isson

Materials employed: audiovisual (songs and videos). Also the

textbook to do activities.

About the Predominant skills: listening and speaking (repetition abave

lesson/materials all). A bit of written production (parts of the bpdn a picture).

Table 4. Extract from observation of Teacher 6's Isson

Materials employed: textbook and a song from the electronic

version of the textbook.
About the

Predominant skills: oral skills (check activities and the teacher

lesson/materials , ,
asks about irregular verbs orally. However, not pegaduction.

Only read the activities). Written activities to ébene at home.

From Table 3 presented above, we can see that deé&chsed audiovisual
materials such as songs and videos, but thesesiwvepty repeated by the students. That
is to say, even though more emphasis was givendmwasual materials, the activities
the students eventually worked on were those indkthook (naming the parts of the

body), which did not seem to promote communicasiotong them.

Also, from the interview excerpt by Teacher 6 ahove can observe that there
seems to be a misconception between more commiveaicaaterials and the use of new

technologies. That is, playing a song about theerred$ a robot is made of might not be
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a more communicative activity if students are thexjuired to do textbook exercises in
which they have to complete sentences with maget@ticon. This coincides with

David Marsh’s comments in an interview in whichdrgued that if students are asked
artificial things (e.g. what would you do if you wahe lottery?) the outcome is

superficial learning (Torres, 2018).

Teacher 4, on the other hand, overtly stated teatldssons mainly followed
the traditional method, even though she was awhmther methodologies employing

new technologies:

The traditional method is the one employed, alttotitere are some others I've
heard of but | haven't paid much attention to thasem just passing through in
this school. [...] If we could make children use #bl.. | could probably see the

difference. Otherwise | can’t know(iny translation). (Teacher 4)

Table 5. Extract from observation of Teacher 4's lgson

Materials employed: textbook and worksheets from the

About the internet about the same topic being dealt witthenkiook.

lesson/materials . . — . ——
Predominant skills: writing, in the activities the teacher asks

the students to do (fill in the gaps, completeséetence).

As can be noticed from Table 5 above, Teacher €da®r lessons on the
traditional method and the textbook, arguing thates new technologies could not be
used in the school, her methodology when teachimgjigh could not be changed either.
In addition, she seemed to demonstrate a discaogagttitude towards teaching
English. This was apparently transmitted to stuslest will be seen later in the present

paper.
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The majority of the participants in the presentdgtualso conveyed the
importance of working on oral skills in the Englisson. In fact, the observations
conducted revealed that this seemed to be implesdantthe different classrooms, an
idea that would contradict Rubio and Martinez’s0&0study, in which written skills
were said to receive more attention in class thrahskills. More specifically, we could
say that students received more oral input sintarge amount of videos and songs
were played in the lessons, although they did reah the speaking skills (i.e. students
were not required to produce any oral languagéhbynselves). Also, these audiovisual
materials were used as a complement to the aesviticluded in the textbook (e.g. a
song about the materials a robot was made of tgpnent a written activity about
materials). Therefore, it seems true that oralskive increased their presence in some
English lessons, but only receptive ones (listeni8geaking activities were still scarce,
with the exception of the tasks prepared by Teadhand Teacher 2 (i.e. flashcards,

eTwinning and random acts of kindness).

At this point in the present paper, a continuumiadae established based on
the appropriateness of materials and methodologlamd by our participants in order
for students to learn English. As mentioned abdvea (2000) states that three
conditions are necessary for the acquisition ofamgliage to take place, namely
“exposition to input, possibilities for output afeedback” (as cited in Safont, 2007, p.
110). Bearing this in mind when considering the hmds and materials employed by
our participants, and focusing on those that prechotnteraction and real
communication, students only had the opportunityptoduce real communicative
output with the materials and methods implementgdTbacher 2 and Teacher 1

(School 1).
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At the opposite end of the continuum we could firhcher 4, who completely
based her lessons on the textbook activities ghddede oral skills. Teacher 3, Teacher
5 and Teacher 6 would be within these two extremsiesge they tried to introduce more
audiovisual input in an attempt to improve theudsnts’ oral skills but their activities
were still based on the textbook and no opportuni&g left for students to practice
speaking skills or interactive activities (i.e. amomicative output). It must be said that

feedback was provided by all teachers.

From the interviews, we notice that teachers sedambéd aware of the fact that
there are more communicative approaches to tea@mddearning a foreign language
and they considered them more effective than thdittonal methods. Still, in the
observations we could see that these new methadismaterials seemed difficult to
implement in the classroom. The reason why thisigcmight be a combination of two
factors: (i) new, communicative materials desigrmdthe teacher and adapted to
students might be more time consuming for the teatian simply using a textbook.
Also, time restrictions and institutional obligatgin order to stick to a syllabus may
urge teachers to choose the easy and fast patbimupdly prepare students to pass the
exam, rather than teaching English in order to comipate, an idea highlighted in
Akbari (2015); (ii) the so-calledpprenticeship of observatidihortie, 1975) may have
also come into play, teachers thus applying torthleaching what they experienced
during their own schooling (i.e. they were influeddy the tradition in which they had
been educated). As a consequence, it was impddantiserve the participants’ lessons
because then we were able to notice their genwetief§ about teaching English, thus

realising that what for them might be communicativay still be rather traditional.

All in all, and having seen that from 6 participgrdnly 2 were able to

implement original, interactive activities in thedtish classroom reducing the central
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role of the textbook, it could be said that theisieas taken by teachers on what
materials and methods to use in the classroom dwadd an impact on the knowledge
acquired by learners. More specifically, and reiciftg the idea that David Marsh
suggested in an interview el Pais if students are taught superficial concepts, the
outcome is artificial learning (Torres, 2018). Tiatvhy, if they are not taught English
communicatively, they cannot be expected to compatei in English afterwards.
Consequently, the low level of English proficienaoythe VC could be more linked to
the idea that people in this community know Englighg. some grammar and

vocabulary) but they cannot communicate using it.

4.2.3. Students’ motivation and linguistic attitude in t&Eaglish

lesson

Furthermore, how interested students are in whay #re learning is also
something to be considered. As previously mentipfedabut 99 per cent of teaching is
making students feel interested in the materialiq@sky, 1988, p. 181). That is why
we asked the participants in this study about hastivated their students were in the
English classroom. The answers we obtained rangewh fvery positive to quite

discouraging:

The vast majority are motivated, [their behavioisrijgood. [...]. Students

participate, interact... I'm very happy (my transbaj. (Teacher 2)
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Table 6. Extract from observation of Teacher 2's Isson

English level: able to communicate in English and understand
what they are being told. Also, they can write anposition
about the topic being dealt with (Easter). One estideven
wrote a rhyming poem. Good pronunciation (-ed egslirand
About the students | their compositions are coherent. They work in gsouwgnd

interact among themselves.

Participation/motivation/attitude towards English: highly
participative and positive attitude towards theglaage. Also
really good behaviour. If they do not know a waittky either|

ask the teacher or use dictionaries.

30 per cent of the students are motivated, 70 eet af them are not. Generally,
they aren’t motivated... English is like the relaxidgss for them. [...] [Students
think] ‘[t]he teacher will play a song, | will beld a story...” They don'’t take it
seriously(my translation). (Teacher 4)

Table 7. Extract from observation of Teacher 4's Isson

English level: cannot communicate in English with the teacher,
sometimes difficulties to understand her explametioin
English. A student is given different activitieschase he had
About the students | never studied English before.

Participation/motivation/attitude towards English: except
for the students sitting in the first row of theag$, no attention
paid to the teacher, no interest and negativeud#ittowards
English (“but explain it in Spanish”).

The two excerpts from the interviews and from thesesvations presented
above belong to Teacher 2 and Teacher 4 respectietording to Teacher 2, students

are highly motivated and participative in the Eslgllesson. However, Teacher 4 stated
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that only 30 per cent of the students were mottvatehe English lessons, arguing that
they did not take the English class seriously. Atkeir attitude towards English could
be regarded as negative due to reluctance to spdakglish and to listen to the teacher
if she spoke in English. Apparently, there seemiet@ relationship between students’
motivation and attitude towards English and theclteas’ practices in the classroom
(i.e. the more communicative the teaching methioel ntore motivated students seem to

be).

In the two tables above representing excerpts ftbm observations we
conducted for this study, we have also included metes on the English level of
students as they were being observed. Theggish levelsections in the tables show
that the level of those learners in Teacher 2'sclaas significantly (and apparently)
higher than that of Teacher 4’s students. Theseltseseem to be in line with Van
Lier's (1996) idea that motivation is one of theshmfluential variables in determining
language learning success. Furthermore, thesetgesiso seem to be in line with
Skehan (1989). According to this study, one of ther sources of motivation for
students is the type of activities they are requteedo, and apparently from the results
obtained in the present study, the more communiathe activities, the more

appealing for students and, in turn, a higher le¥ehotivation.

As regards language attitude, it also seemed teelete positively with the
students’ use of English in the class. Studenendihg Teacher 2's lessons showed a
more positive attitude towards English than Teaeherstudents. Accordingly, and in
line with Masgoret and Gardner (2003), those sttedevho apparently had a more
positive attitude towards English demonstrated aenpooficient use of English in the

observed lesson.
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4.2.4. Socioeconomic and sociocultural status

Another relevant aspect mentioned by two partidpaturing the interviews
was the effect that the socioeconomic and/or sotha@l status of families had on the
students’ English proficiency level. Interestingbne of the teachers who commented
on this belonged to School 1 (in which studentseefnom high-status families) but had
been teaching in schools attended by low-statuslietenmOn the other hand, the other
teacher who mentioned this taught in School 3 ¢tle attended by the most low-status
families). That is to say, both these teachers weoentact or had been in contact with

students coming from low-status backgrounds:

There are families who probably cannot afford... sochddren go to private
English academies besides the hours of Englishhtaatyschool. Then, that is
something important too. If the socioeconomic stagunot really high... obviously

these families cannot afford it eith@ny translation). (Teacher 6)

At this school... families are so good, and that &a influence too because these
families give English a great value, and so stulatisorb it from home. Then,
when they come to school they know it [Englishj&uable, that this subject is
important. [...] However, | was teaching in anothehol [...] in a marginal area
and | spent most of the time dealing with coexisteim the classroom. They don’t
allow you to teach. [...] The family variable has extremely big influence. And

not only that, the social context of the famili¢lse socioeconomic statusny

translation). (Teacher 2)

Both these teachers, as can be observed from tees/iew excerpts above,
seem to coincide on the idea that the socioecon@mét sociocultural status of the
families influences the out-of-school opportunitfes children to learn English and

children’s linguistic attitudes towards the foreitanguage respectively. These ideas
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coincide with Mufioz (2008) and Laurén (1994), fdrom a family’s position on the
basis of their educational background and/or puicigapower play a decisive role in

how children approach the acquisition of a fordaymguage.

In this case, it is also relevant that we consither environments in which
Teacher 2 and Teacher 6 taught and had taughth®norte hand, both these teachers
dealt with older learners (3rd, 4th, 5th and 6tladgs), thus it seems that the
socioeconomic and sociocultural variables play aemaecisive role on students in
higher grades of primary education. On the othendhaas regards the school
environment, we could see that the older learnessdn observed in School 1
demonstrated that students appreciated the Engksion and were able to understand
the teacher speaking in English. However, when robsg the older learners lesson in
School 3 (the one attended by lower-status fanjities difference was not remarkable
as compared to School 1. Still, what caught owandittn was the observation that took
place in the older learners lesson at School 2 igmedtatus families), where students
were apparently unable to understand the teachenwspeaking English. In this case,
the source of misunderstandings was probably thehtx’s methodology, as has been

discussed above in this paper.

4.2.5. Students’ age

So far, the teacher’s choice in terms of methodpkgems to have an impact
on older learners’ use of English. In younger leesn though, this distinction
concerning motivation and attitudes towards Englighnot seem dissimilar. Probably
because the methodology employed in the class wasignificantly different across
the three different younger learners lessons obsgefmainly based on playing videos,

songs and reviewing vocabulary).

45



Nevertheless, it must be noted that as regardsoageof the participants in the
present study highlighted a problem in methodolaggl the change from preschool to

primary education:

When they [students] are so young, they see itl[Emgas a game, it's fun... but
then when they are in primary education, methodoldmanges because there are
marks, they have to be assessed. [...] At prescliadikie ‘let’'s play’, but when
they are in lower primary, where there is somethimgt doesn’t work properly

(which is the change in methodology), they seesit‘lahave to do it (my

translation). (Teacher 1)

This abrupt change in methodology from preschodl laaver primary to the
rest of primary education could be considered oh&ée reasons why students lose
motivation when learning English. In line with thidea are studies such as Cenoz
(2001), who suggested that younger learners showioge positive attitudes towards
foreign languages could be due to the methodologgl@yed in each grade. Still, it
must be noted that some participants in our studg auggested that since older
learners could see the utility of English whenelishg to music or when watching TV
series, they would be, in some cases, more motiviaten younger learners, who once
the English class becomes formalised (i.e. changimgys and games for textbooks and

exams) may lose interest in the lessons:

Maybe older students are more motivated because gbe the utility of
English for songs, TV series... [...] that is very mrating for them. When
they are younger...it's like... ‘OK, | have to study (my translation).
(Teacher 1)
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As a summary on these last sections, we couldlssty according to the data
gathered from the interviews and observations, iieerials, methods and laws
addressed to teaching English seem to be relatélgdetéearning outcome of students
and, in turn, to their English proficiency leveln@e one hand, the laws regulating
education apparently change too often, thus brqhgstability to teachers and students
and affecting the learning outcome. In additiorgsth regulations only seem to be
paying lip service since some of them instil opéiloimilingual programmes. This allows
students (or parents) to choose if they want teivecmore input in English or not at
school, a factor that may eventually lead to evesrendisparate levels of English
among students (very proficient English learnersl drasic users of the foreign

language).

In consideration of the methods and materials eyguldy our participants, we
noticed that teachers were aware of more commuwécaipproaches to teaching a
foreign language, but these were not implementetheir classrooms as we could see
during the observations conducted. Instead, theegdoced audiovisual materials such
as videos and songs yet the activities studentkedoon were those from the textbook.
As a consequence, learners trained listening bttspeaking skills. Teacher 1 and
Teacher 2 were the exception since they used mugeactive activities in their lessons,

such as writing letters to other European studentseating lapbooks.

When observed, the participation, motivation ané 0$ English of those
students exposed to more communicative and inteeaehvironments (i.e. School 1)
seemed more positive and proficient than that oflestits whose context was more
traditional and textbook-based. Also, the socioecoic and sociocultural status of the
families they came from was observed to play asieeirole on the predisposition
students showed to learning English. We could fbezeconclude from these results
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that inefficient educational laws together with wmaditional approach based on
unrealistic activities might be two possible cauges/oking a low English proficiency

level in the VC.

5. Conclusion

The aim of the present paper was twofold: on the loand, to ascertain the
presence of English in the VC currently. On theeotihand, to analyse what the causes
provoking a low level of English proficiency in théC might be. According to the
responses provided by the participants in this ystiodjether with the observations
conducted, and regarding the first purpose, wecmatlude that English is not more
present in the everyday context of the VC theses dagn a decade ago. The reason
behind this could be that English does not serveommunicative purpose in this
community. However, this foreign language has iasegl its presence in education,

where it is taught earlier than in the past.

As regards the second purpose of the present stuglyGould suggest some
possible causes of the low level of English prefy in the VC: the lack of
communicative purpose that English serves in tlegion; the inappropriate laws,
materials and methods addressed to teaching Englisiwded classrooms and reduced
time devoted to instruction; and the effects a#sién have on students’ attitude and
motivation to learn the foreign language. If we sider these separately, first, there is
no need to use English in the VC to communicatabse Valencian and Spanish fulfil
this function. In addition, the politicization oflecation in Spain and in the VC means
that the laws regulating educational matters chatoge often, a factor that brings
instability and, in some cases, uncertainty. Funtoee, some of the laws aimed at

promoting trilingualism in the VC seem ineffectigance students can choose whether
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they become part of these programmes or not. Coesdg, this would only improve

the English level of some students in the region.

In the matter of the methods and materials emplaydte English lesson by
our participants, new technologies seemed to beenpoesent in the majority of
classrooms, which promoted the use of audiovisugternals and, in turn, more oral
input. Still, the lessons were mainly based ontéxtbook, the activities of which did
not encourage interaction among students. Howavéno cases in which the activities
implemented were more communicative, students’ vaotn and use of English

seemed higher and more proficient than in the athserved contexts.

Therefore, we can conclude that the situation B WMC as regards English
proficiency seems to be a circle: since this lagguaé not used as a means to
communicate, English is only employed in the edoocal setting, where some
drawbacks such as an elevated number of studemtsclass or the insufficient
preparation of some English teachers hinder thaisitign of this language. Also, since
the majority of teachers seem to follow a rathadititonal approach in their lessons and,
consequently, do not teach their students how ¢otlis language in real life, learners
may know some vocabulary and grammar rules, buthwt to communicate in
English. Still, no matter how much they practicghe formal context of the classroom,
once they face the out-of-school setting, they fiildl no real opportunities to practice
this foreign language. Therefore, if English is nséd in the VC, it is not present in this
context, and so, we have no opportunity to pragtisehis, in turn, will not contribute

to increasing its presence, which leads us agaaréaluced use of this language.

The present study presents, however, some limigtisuch as the reduced

number of participants or the fact that only thpeienary schools in the city of Castelld
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were considered. In addition, only English teachapmions were taken into account in
order to analyse the possible causes why the Englisficiency in the VC is low.
Nevertheless, we believe this research study reas shled some light on some of the
hindrances preventing students in primary educdtmm attaining a proficient level of
English, for which rather scarce literature seemgxist. As a suggestion for further
research, considering students’ opinions and viéwp@n how English is taught would
allow to create a triangulation of perspectivegitir@rmore, analysing other levels such
as secondary and tertiary education would provilbamgitudinal perspective that would
probably facilitate the identification of more fac$ affecting English acquisition in the

VC.
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Appendix A: Semi-structured interview questions

1. How do you perceive the presence of English in\I&? Is it more present
nowadays than it was a decade ago?

2. Given the great necessity to learn English, whatydur opinion, could be the
reason(s) for such low levels of competence inMGe

3. Can the history and culture of a country influefosv proficient we are in a
language?

4. What is your opinion on the materials/methods/lasiected towards the
teaching of English at school in the VC?

5. Are students motivated to learn English? Do theyeha positive attitude

towards the English language?
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Appendix B : Notes on lessons observations

Observation of Teacher 1's lesson

Grade: 1st

Teacher 1 (School 1)

About the teacher

English level. in line with her comments during the interview

(B2).

Use ofEnglish in class good morning greeting (they repeat the

same “hello, how are you?” sentence in every Ehdksson);

commands (although sometimes the teacher needspeatf

these orders in Valencian). No Spanish used bietheher.

About the

lesson/materials

English hours per week 2 hours per week.

Materials employed: no textbook, a folder for each student

where they keep their arts and crafts. Flashcandseavelopes

made by themselves in order to create a final ptofa
lapbook). Audiovisual materials to reinforce proomtion and

learn vocabulary

Predominant skills: listening skills (the teacher speaking

them in English and internet videos).

Exams: no exams. The teacher evaluates the students’ ing

class.

About the students

English level. basic (Al, pre-elementary).

Participation/motivation/attitude towards English: high

level of motivation and participation, relaxed aspbere and

good behaviour. They said they liked the Englistssl

Language used in the classroor Spanish and Valencia
among themselves, sometimes a word or two to teher (e.g
T: do you want the scissors? S: yes, please. Thaok They

understand teacher's commands and keywords abaei

vocabulary dealt with in the unit.

Socioeconomic/socioctural level of the families: medium to
high.
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Observation of Teacher 2's lesson

Grade: 6th

Teacher 2 (School 1)

About the teacher

English level: in line with her comments during the interview

(C2).

Use of English in clas: she only speaks in English and on

allows English to be used when students address her

About the

lesson/materials

English hours per week 3 hours

y

Materials employed. handouts and PPT from SlideShare. They

work on cultural topics (Easter in Anglo-Saxon coi@s). In
other sessions, they do not only work on the tedtbor
handouts, but projects (e.g. random acts of kinglnesd
remember these projects: a student wrote on thekineard

“you are nice” and told the teacher “an act of kiess”).

Predominant skills: speaking the most worked on, a

writing.

Exams: 4 skills are evaluated, but speaking not in thenfof

exam. Instead, she evaluates this skill by meansoraf

activities in the classroom (too many studentslassto devote

time to each one of them in an oral exam).

About the students

English level: able to communicate in English and underst|
what they are being told. Also they can write a position
about the topic being dealt with (Easter). One estideven
wrote a rhyming poem. Good pronunciation (-ed egslirand
their compositions are coherent. They work in gsownd

interact among themselves.

SO

=4

and

Participation/motivation/attitude towards English: highly
participative and positive attitude towards theglage. Alsg
very good behaviour. If they do not know a wordgtteither

ask the teacher or use dictionaries.

Language wused in the classroor English when
communicating with the teacher, Spanish/Valenciamoray

themselves.

Socioeconomic/sociocultural leve medium-high.
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Observation of Teacher 3's lesson

Grade: 1st

Teacher 3 (School 2)

About the teacher

English level: C1, studying for C2. She uses basic English
to the students’ English level. Still, good proniation and
expressions, so probably the same level as declarethe

interview.

Use of English in class she only speaks in English (on

Valencian when students do not understand an ggtivi

About the

lesson/materials

English hours per week 2 h (3h from 3rd grade onwards).

Materials employed: flashcards and electronic textbook.

due

y

Predominant skills: listening and speaking (they repeat what

the teacher says or they say out loud the namkeoblbject on
the flashcards). Students in 1st grade do not know to write
or read (the law does not force them to do so)y @wards the

end of 1st grade they are required to do so.

Exams: only oral exams. The rest of marks are awardether
basis of their work in class.

About the students

English level: very basic (vocabulary of each unit in the

textbook). The teacher plays a video about how pepmade

but they only understand a few words.

Participation/motivation/attitude towards English:
motivated, participate in the activities and pesitiattitude

towards the language. Still, quite chatty.

Language tsed in the classroom:Spanish and Valencian

among themselves. English only used when they tesdy a
word related to the vocabulary they are studying. (eoots, hat

jumper...).

Socioeconomic/soccultural level: medium.
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Observation of Teacher 4's lesson

Grade: 6th

Teacher 4 (School 2)

About the teacher

English level: in line with her comments during the interview

(B2 level).

Use of English in clas: she speaks in English during the class.

She only uses Valencian when she needs to reprintaa

students or when explaining a concept that is revstiidents.

About the

lesson/materials

English hours per week 3 hours.

Materials employed: textbook and worksheets from t
internet about the same topic being dealt witthhenldook.

Predominant skills: writing (not compositions but th

activities the teacher asks the students to do).

Exams: evaluating the 4 skills (speaking is not trainedlass).

About the students

English level: cannot communicate in English with the teack
sometimes difficulties to understand her explametioin
English. A student is given different activitieschase he ha

never studied English before.

d

ner,

Participation/motivation/attitude towards English: except
for the students sitting in the first row of thas$, no attentio
payed to the teacher, no interest and negativiei@titowards

English (“but explain it in Spanish”).

-

Language used in the classroor only 2 students could ug
English to address the teacher. Among themselv8gamish.

1

Socioecnomic/sociccultural level: medium.
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Observation of Teacher 5's lesson

Grade: 1st

Teacher 5 (School 3)

About the teacher

English level: B2 (coincides with interview and use in class,

although it is used at a very basic level).

Use of English ir class she only uses English in class (giy
very basic directions). When she has to reprimaedstudents

she changes to Valencian.

About the

lesson/materials

English hours per week 2h (preschool, 1st and 2nd grades)

es

Materials employed: audiovisual (songs and videos). Also the

textbook to do activities.

Predominant skills: listening and speaking (repetition) abag

all. A bit of written production (parts of the bodwy a picture).

Exams: yes, even oral exams (speaking).

About the students

English level: very basic, only repeat some words related tg

topic.

Participation/motivation/attitude towards English: highly
motivated and participative (sing along with thadeer and dg

all the movements the songs tell them to do).

Language used in the classroon Spanish/Valencian. Englis
only when repeating some vocabulary related touthiein the

textbook.

Socioeconomic/soccultural level: medium-low. Some

children are the teachers of the centre’s children.
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Observation of Teacher 6's lesson

Grade: 6th

Teacher 6 (School 3)

About the teacher

English level: in the interview she said C2 level. Probably tr

but she does not need that level in class.

Use of English in class she only speaks in English (unle

students have any difficulties).

About the

lesson/materials

English hours per week 3 hours.

ue,

SS

Materials employed: textbook and a song from the electronic

version of the textbook.

Predominant skills: oral skills (check activities and the teacher

asks about irregular verbs orally. However, not peaduction.

Only read the activities). Written activities to ébene at home.

Exams: 4 skills (BUT instead of oral exams, activitiesclass.
No time).

About the students

English level: they understand what the teacher says in En
and can write some comments in English on their.dwmoral

production in English.

Participation/motivation/attitude towards English: good
atmosphere in class, participative in the actigitsked by thg
teacher. No signs of motivation or positive/negatattitude

towards English (neutral).

Language used in the classroor only punctual words aske

by the teacher are said in English. They mainly$sanish.

Socioeconomic/soccultural level: medium-low.

66

glish

1%



Appendix C: Background information for interviewees

Sweden 70.72
Netherlands 70.31
Norway 68.38
Denmark 67.34
Luxembourg 66.33
Finland 65.86
Slovenia 64.84
Germany 63.74
Belgium 63.52
Austriz 63.13
Poland 62.45

Switzerland
Romania
Croatia

Serbia

Portugal

Czech Republic
Hungary
Greece
Slovakia

Bulgaria

Lithuania

#32

of 88 countries/regions

Source: EF English Proficiency Index

61.77 co— Spain 55.85
60.31 co— Italy 55.77
60.16 eo— France 5b.49
60.04 e Belarus 53.53
60.02 e Russia 52.96
57.99 e Ukraine 52.86
59.51 eo——— Georgia 52.28
58.49 eo—— Albania 51.49
58.11 e——— Turkey 47.17
57.95 e Azerbaijan £5.85
57.81 e
Moderate proficiency
EF EPI score 55.85
Position in Europe #23/32
Navarre 53817 eo—————
Madrid 37.94 oo———
Basgue Country 57.88 e—————
Asturias 5777 eo—
Aragon 57.32 e——
Castile-La Mancha 56,65 eo——
Catalonia 56,61 - e—
Cantabria 56,53 - e—————
Castile and Ledn 56,30 eo——
Galicia 56.44 o
Valencian Community 35,27  e——
Andalusia 95.09 e———
Murcia 54,18 en—
Canary lslands 54,13 e—————
Balearic Islands 53.71 eo—
La Rioja 31.87 ——
Extremadura 51.29 co——
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Appendix D: Interviewees’ responses classified into tables

GROUP 1 (English language presence in the V.C.HSOL1

English more present nowadays, mainly in touristites.
Teacher 1 However, in other regions within our community, Eslgis not
necessary and consequently, it is not used.

English more present thanks to new technologieglign is
Teacher 2 available to anybody on TV, books, etc. howevet, afuschool
or academies, English is not used. Despite soalaewve give tg
it, there are no real opportunities to practice IBhgout of a
formal context.

GROUP 1, SCHOOL 2

Yes, more present than it used to be, at leastucation.
Teacher 3

Yes, English more present these days because panave
Teacher 4 become aware of its importance. Now English is haugt
preschool (in the past, untii3rade English was not included
the curricula). On the street, English is not mpresent than it
used to be. Touristic places have some signs itidbn@1B) but
after summer they remove these.

n

GROUP 1, SCHOOL 3

Yes, English more present than in the past becausetaught
Teacher 5 earlier at school. Also, English language is maeeasible (morg¢
resources to access English input). On the stEegflish remains
the same, not really present.

\1%4

Yes, more present nowadays. More hours at schealaroted tg
Teacher 6 teaching English. However, English is not more @n¢n the
street, it remains the same.

CONCLUSIONS

* English language in the Valencian Community is nfnesent nowadays in the
educational setting (more English lessons at s¢hool

* English is as present on the street these dayisused to be a decade ago (i.e.
not remarkable, scarce).
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* Remarkable presence in regions receiving tourld8 Benicassim).

GROUP 2 (causes of low English proficiency in th@)YSCHOOL 1

Teacher 1 No need to learn a foreign languagederaio communicate, at
least younger students. ANECDOTE.
Despite a greater emphasis on English in the audajicchildren
Teacher 2 do not have experiences in which they use the dor&anguage

out of the school context, their learning experesns very
limited. Children need more opportunities to use foreign
language outside school. Also, oral skills cannet dracticed
because there are many students per class.

GROUP 2, SCHOOL 2

Teacher 3

Poor training of English teachers at universitadéast when she
studied primary education specialised in Englisherg they only
had 4 subjects in English). Low interest in leagni foreign
language because wherever we go, we are sure peolble
understand us speaking Spanish. Also, out of scth@pé is no
habit in using English, is something isolated toosd.

D

Teacher 4

Out of school, there is no immersion in the Englaiguage. 12
hours per month in order to learn a foreign languasgy not
enough at all. Children attending an English acadeam have &
conversation in English with the teacher, not othee. But out
of educational setting, no contact with Englishglaage.

=

GROUP 2, SCHOOL 3

Teacher 5

Even though English is more present than it usdektat school
we need more hours of English at school (2-3h/wteelearn a
language during mandatory education is not enougigo,
English is not reinforced. We translate everythimg Spanish on
TV. | know children who watch cartoons only in Esgl and
they can speak English.

Teacher 6

Despite an increment in the number of hours oftieacEnglish
at school in comparison to the past, 3h/week isemmtugh to
learn a language. If they reinforced this watching series in
English and songs... this would help. Socioeconomi |a
sociocultural statuses of families also have atgrepact (some
children can afford an English academy, some otbarsot).
Many students per class (25 in some cases), makdfficult
practicing oral skills. One of her students doed atiend
academy but she watches TV series in English agyl (tleacher
and student) can speak in English.
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CONCLUSIONS:

The number of hours to teach English at schoolotsemough (2-3 hours per
week).

Crowded classrooms with 25 students in which okdlsscannot be practiced
properly.

English is only used at school (and only a few boper week). The lack of
necessity to use English out of school makes af simple subject taught at
school. A proof is that children who watch TV ostén to music in English or
attend an academy to reinforce English can speélottthe rest of children.

We are also sure that Spanish is widely underst&wodnd the world, so we do
not need English in the international scope in otdeommunicate.

Translating everything on TV deprives us of a ahale source of input in the
target language.

Socioeconomic and sociocultural variables alsocatiew English is learned.

GROUP 3 (materials, methods, laws addressed tbitep&nglish in the VC)
SCHOOL 1

Teacher 1 More courses available to English teachers in ordeenew the

More hours should be devoted to teaching Englistscaiool.

knowledge they acquired a long time ago. Therepdeaty of
materials on the internet to get rid of textbod&st this implies 3
lot of work for teachers. She does not use textbaok™ and 2
grades. There is something wrong in the change fseeschool
to primary education as regards methodology. Drashiange
from games and songs to marks and textbooks in sages.

Teacher 2 to the Spanish system. Laws regulating educati@pian should

Laws change every 4 years in Spain. This does inetsjability

not be so attached to politics. She tries to implenactivities in
group like random acts of kindness or ETWINNING that
students find a use for English outside the clasarand learn
this language more effectively.
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GROUP 3, SCHOOL 2

Some English teachers are not prepared to teaclhsEng/hen
Teacher 3 she finished her degree, she was unable to spegllskmith her
classmates. She uses textbooks in 1st and 2ndsgrade

Some laws seem to be willing to promote multiliniggra but in
fact it does not work because it is not implemergéfdctively
(only those children who wanted to belong to théngualism
programme joined it, i.e. selecting students). Mose of oral
skills.

Strong presence of textbook in some cases (instthisol). Laws
Teacher 4 are in some cases confusing. fhdFade the subject sciences was
about to be taught in English. However, studentso wid not
have the English level to follow content lessonsairforeign
language, had the right to do their exams in Spafikis makes
no sense. More teachers needed if more hours @ sutnjects in
English were to be taught.

GROUP 3, SCHOOL 3

There are plenty of good materials in order to helanglish. She
Teacher 5 uses textbooks in 1st and 2nd grades too.
More hours to teach English are needed. More useab&kills.

She puts more emphasis on communication and orié sk
Teacher 6 class and working on written skills at home. Matksyiare
nowadays more adapted to students and to prompting
communication (not only grammar, vocabulary...).

CONCLUSIONS:

* More hours should be devoted to teaching Engliskcabols (2-3 hours per
week is not enough).

» Consequently, more teachers are needed.

e Laws regulating education in Spain should not batsached to politics (this
brings instability).

* About the laws which try to promote multilingualisrmplementing them seems
ineffective (not enough resources, some are eéganid so only children who
want to attend them receive more input in Englighs-s like selecting students
and not educating them equally).

e Traditional method is still used in some schookaching English based on
textbook, grammar and vocabulary). However, moghefteachers value more
oral than written skills.

« However, there are plenty of materials on the mggradapted to children and
more communicative.

* Inadequate preparation of some teachers of theidbnghnguage (the old
primary education degree with specialisation in I[EBhgonly included a few
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subjects in English. Therefore, students did net feepared to teach English
because they were unable to use it themselves).

GROUP 4 (students’ motivation in the English le9se8HOOL 1

Younger students sometimes do not want to go toEimglish
Teacher 1 lesson. However, since the methodology is attrac(isongs
games, stories) in the end they enjoy the lessinis.is different
with older learners because they might have thewvadain to
learn English in order to understand songs in BhgliSome
students simply accept the fact that they haveéudysEnglish.

Students very motivated and good behaviour. Pesisittitude
towards the English language. Socioeconomic anth®altural
Teacher 2 status of the family plays an important role onldren (if they
learn at home that English is important, they takeeriously at
school). She tells from previous experiences thHamshe was a
teacher at a school in a marginal neighbourhoodspkat more
time dealing with students’ bad behaviour than heag English.
In some cases, school failure is rooted in primselool, but
teachers cannot diminish it because families dacar.

GROUP 4, SCHOOL 2

Younger students seem more motivated than oldes ¢iney
Teacher 3 show rejection towards the subject in some cagd§)English is
so difficult. | don’t get a word”.

More than half of students do not feel motivatetern English
Teacher 4 English lessons are considered a relaxing sessiomhich we
read a story, listen to songs and so it is notrageriously.
Students do not regard the English language to bebgect as
important as Maths or Sciences.

GROUP 4, SCHOOL 3

Yes, students like English and they are motivatetdar lessons.

Teacher 5 Mainly because of the methodology (games and songs)

Generally, students are motivated to learn EngliSimce this
Teacher 6 language is more accessible by means of TV sendssangs
maybe if students have a favourite singer who singsnglish,
they are motivated to learn the language.
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CONCLUSIONS:

* Younger learners seem to be more motivated to l&arglish than older
learners, probably due to the methodology emplayeshrlier grades (songs and
games).

« The English language subject is not consideredrgooitant subject like Maths
by some students. Instead, it is regarded as “@eduin which we can relax”. It
is not taken seriously.

* Older learners are motivated if they have a reasarse English (e.g. watching
TV series or listening to singers who sing in Esigji

» Socioeconomic and sociocultural status of the fiasiiis greatly important and
has an effect on children’s attitudes towards Hrggliage. If parents instil in
their children that learning English is importathigse children value English at
school.
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Appendix E: Transcripts of the semi-structured interviews

TEACHER 1

- ¢ Como percibes la presencia del inglés en la £&&a mas presente hoy en dia que

hace una década?

- Claro que esta mucho mas presente. Y esta mganpeeen unas regiones que en otras.
Por ejemplo en las ciudades grandes eh... quizaslpturismo y tal la gente se
preocupa mas en aprenderla. Pero si nos vamosaa dehinterior y a pueblos, yo que
estuve en Alicante y en la zona de Altea dondeahablionias muy grandes de gente
extranjera que tenian sus propios restaurantegreps supermercados y se movian
entre ellos contrataban para trabajar a gente gu®msunicara y hablara en inglés. Y
entonces claro, la gente tenia mucho interés eander inglés porque conseguian muy
buenos trabajos. Como anécdota, tenia una mamaaldamilia humilde, que esta
mama limpiaba en casas de extranjeros y se conanamn ellos a través de mi. Se lo
escribia en una hoja, la mama me lo decia a mle yo traducia lo que era, el nifio a
mediodia se lo llevaba, la madre lo leia, me e&ctdque tenia que contestar y yo por
la tarde se lo transcribia a la familia para lajakajaba y asi... Era la Unica madre que
me pedia ayuda. El resto sabia sacarse bien... $t@fiea del fuego por asi decirlo.
Entonces ese nifio estaba muy estimulado a aprémglés porque veia la falta que
hacia en su casa saber inglés para trabajar. & sitios en los que he estado esa falta

no ha sido tan grande porque aqui se vive de muiggbtma en nuestro dia a dia.

[..]

- Algunos nifios no quieren venir a clase de ingl@sgjue tienen que tener una atencion
extra hacia algo que les trae totalmente sin coid&liando son mas mayores eso

cambia, pero siendo tan pequefiitos no. Lo ven aeamjpiego, es divertido pero claro,
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pasan a primaria, la metodologia cambia porque n@gs, hay que evaluar, no
podemos estar todo el dia cantando y bailando..tgneas muchos pierden el interés

en aprender.

- ¢,Cudl es tu opinién sobre los materiales, métodeges dirigidos a ensefar inglés en

primaria en la Comunidad Valenciana?

[...]

- ¢Y la manera de empezar... con los de primero dwmapa? ¢Empiezas con

vocabulario o empiezas con gramatica?

- Empezamos septiembre igual que en 5 afos, cantanoailando. Las primeras
sesiones son canciones que ya conocen, juegos aueenpcen... y ya la segunda

semana ya cambio. Y empezamos siempre con vocabular

[...]

- ¢ Crees que lo estudiantes estan motivados adadeaaprender inglés?

- Quizas los mas mayores si, porque le ven ladatlipor canciones, series... por
videojuegos. Cosas que ellos ven que estan ersingkso a ellos les motiva mucho.
Cuando son tan pequeiiitos... pues vale. En infasittioeno “vamos a jugar” y cuando
llegan al primer ciclo, que ahi hay algo que nocioma, que es el cambio de

metodologia... simplemente es... tengo que dar inglés.

- ¢ Actitud mas bien positiva o negativa?

- A mi me gustaria decir que positiva, porque haststos que les cuesta mucho... al

final les acaba gustando.
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TEACHER 2

- ¢ Como percibes la presencia del inglés en la Z&&a mas presente hoy en dia que

hace una década?

- Lo esta gracias a las nuevas tecnologias. Hoyniidgs como cualquier familia
estandar tienen acceso a mucha informacién que yiesentada en diferentes lenguas.
La opcion de poder tener acceso a la lengua egtegrgn este caso al inglés, la tienen.
Otra cosa es que se haga uso de la televisionrsi@neriginal, o de comprarles libros
en el idioma original a través de Amazon o de auialgotra compafiia de venta online.
Cosa que antes era impensable. Entonces en esgdgosantiue hay mas posibilidades

gue no sé si realidades.

- 'Y por ejemplo ya fuera del contexto educativa, lpccalle... ¢ dirias que hay mas...?

- En los niveles de primaria no tanto. Los nifiokereactian con nifios que son

valencianohablantes o castellanohablantes. Fuéentt®no mas académico del aula o
de las academias de inglés, poca interaccion hapghées. Si que hay un gran valor

social y de importancia que le dan los padres aapiaiiios aprendan inglés. Pero yo
veo un déficit en las experiencias reales de corcagiin que los nifios tienen fuera de
lo que es el ambito escolar. Si veo que conformeassubiendo en el sistema eh... si
hay mas oportunidades y los adolescentes y uniggos buscan programas europeos y
vias en las que ya poder hacer un intercambio gmpécticar realmente el inglés. Yo

en la escuela si tengo pensado para este trinfesteg un eTwining que aunque sea
dentro del ambito escolar si permitira a los alusntemer hermanamientos con centros
escolares de la Union Europea y practicar el ingéso con sus iguales de clase sino
con nifios en el resto de Europa. Con lo cual yaldesna dimension de realidad o de

uso linguistico real.
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- De utilidad.

-Si de utilidad de la lengua.

[...]

-¢,Cual o cuales son las causas de que tengamagelitan bajo de inglés en la CV?

- A mi me entristece oir que sean tan bajos podssee luego la incorporaciéon en el
curriculum a través de la metodologia CLIL y masakpdesde infantil, 3 afios hasta los
12 afios que se da la expresiéon oral y se trabagos en teoria no debieran ser los
resultados. No obstante, interpreto de los misnoes lgp que he comentado antes, fuera
de lo que es el entorno escolar, el niflo no tiexerencias de uso de la lengua
extranjera, con lo cual se queda muy limitado. iBbmecesita fuera de aqui tener mas
oportunidades para utilizar la lengua extranjenao Ses muy limitado el impacto que tu
puedas llegar a tener, a pesar de que los nifesndgr mucho y ... pero claro... en
clases de ratio de 25-28, trabajar la oralidad... masy complicado. Entonces,
dependiendo del tipo de prueba que se haga tamb@mprension los nifios tienen
mucha, produccion escrita te la pueden hacer mery, lpero produccion oral hoy por
hoy para mi es el déficit de la escuela. O se hdesdobles y hay mas personal, mas

recurso humano, o dificilmente van a tener opodiaghes de practicar mucho.

[...]

- Materiales hay. La riqueza de material que hayinéernet en el caso de lenguas
extranjeras, la generosidad que ha habido compddienateriales CLIL para que el

profesorado los utilice, la cantidad de blogs ga. h quiero decir, cada vez mas hay
comunidades de practica que son redes horizontpleda gente comparte lo que tiene.

Con lo cual, es relativamente facil el poder apchee todos esos recursos. Si bien es
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cierto que en el caso del inglés, puntualmenteplmesies aprovechar, pero si me dices
cOmo impartir tu clase sin un libro de texto... yovko... eh.... una cuestion bastante
compleja. Tu puntualmente o regularmente, con éguencia que quieras puedes
romper esa dindmica y que el libro de texto seaeounrso, pero no puedes encontrar
hoy por hoy el vocabulario, la gramatica y todoesibnado en internet sin que no sea
una unidad al uso que al fin y al cabo es comoilno Ide texto pero colgado en

internet. Con lo cual, que tU puedas puntualmeatejar un tema como el dia del agua
o temas medioambientales... 0 yo por ejemplo que@tiabajar el altruismo, valores,

etc. Puntualmente ta sacas videos, el slideshargedes hacer muchas cosas. Incluso
para evaluar Kahoot... tienes un monton de cosasedfiaeilitan las tareas. Pero yo alun

no he encontrado un método que no sea el ecléeticoger de aqui y de alla.

[..]

- En referencia a los estudiantes, ¢crees que embéimados a la hora de aprender

inglés?

- Muchisimo, la gran mayoria si.

- El comportamiento en clase, ¢ es adecuado?

- Es bueno. También en esta escuela... las famitiasnsuy buenas. Y eso influye
mucho... y las familias le dan mucho valor a la lengutranjera, con lo cual eso lo
absorben desde casa. Si desde casa absorben ge @wswalor, cuando vienen aqui
tienen claro que eso es un valor, que esa asignasuimportante. Entonces en el caso
de este contexto en concreto, porque he estadotres p te daria una respuesta
totalmente distinta, en este el alumnado esta mdivParticipa, interactla... yo estoy

muy contenta.
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- Una actitud positiva.

- Positiva. Pero estuve en otra escuela, no dinbrlbre, en un barrio mas marginal y
te pasas la vida gestionando la convivencia. Ngdaniten hacer el trabajo de

ensefianza. Tienes que ensefiar limites, no otras.d®sro este contexto es fantastico.

-Entonces dependeria mas bien de como vienen de.cas

- Influye una barbaridad la variable familiar. Y ya familiar, el contexto social de las

familias, el nivel socioecondmico.

[..]

- ¢Cual es tu opinion sobre materiales, leyes maoét dirigidos a la ensefianza del

inglés en la escuela de primaria en la Comuniddenéana?

- Metodologia es formacion constante del profesmrad informacion esta. Te puedes
formar a través de los CEFIRE, puedes hacer amtaftion... ser autodidacta como
profesional. Quiero decir, las vias actuales pamej profesorado a nivel metodoldgico
evolucione estan al alcance de cualquiera. Lasleykan dado con las competencias
clave, pero el problema que tenemos en el estgudiekses que depende de la politica.
Entonces cada cuatro afios se legisla de manerardéey se modifica una ley detras de
otra, y eso no da estabilidad al sistema. Entorloegue es las leyes que regulan la
educaciéon no deberian estar tan politizadas conastém. Porque es ir adelante y atras,

adelante y atras.
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TEACHER 3

[..]

- Creus que la historia i els habits culturals dtarritori poden influir en com de bé

parlem una llengua?

- Home, jo suposo que si. | la manera també delamfiem, sobre tot, i perqué com lo
que diem sempre de pel-licules i tot aix0, elsiglbt. doblar les pel-licules i tot ago
no mos beneficie. Entonces, ells tenen més exgoaidd que és la llengua anglesa i

natros... poca i mal.

- També a lo millo el fet que I'espanyol és undetellenglies més parlaes del mon, li

lleve un poc de protagonisme a I'anglés.

- Claro, la gent esta més acomodada perque saberallguon anéssem més o menos

mos entendran, entonces... l'interés és menor també

[.]

- Quines diries tu que son les causes de que timgurenivell tan baix?

- La metodologia no sé hasta quin punt és adequiEdprés també penso jo que la
formacio que tenim els mestres com a tal... ndssgue eixiu ara mateixa pero quan jo
estudiava, que tampoc fa tants anys... jo sOc ediséz en anglés pero vaig estudiar

guatre assignatures en anglés, entonces...

- Tu quina carrera vas fer?

- Magisteri especialitat en llengua estrangerag.perealment... especialista en que? Si
no te busques la vida... Jo per exemple en lessremmpanyes de carrera... no podiem

mantindré una conversacio. Entonces, comencanahger quina és la base que tenim
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natros com a mestres d’anlglés? Jo penso quensi te busques la vida i després fora
de la universitat que és on se supose que tu esta®rtint-te en una especialista de
algo... seguises sense ser-ho. Entonces, comegueyaahi... ja €s un poc una espiral. Si
natros com a professorat no estem tant formatspameo que deuriem estar... després

els resultats...
- | sobre les lleis?

- Sobre les lleis, que fan i desfan i ahi no hita& molt d’acuerdo. Ara... no sé... hi ha
molts projectes trilinglies aci a la Comunitat Vaiana... jo he estat treballan a un cole
on es feia pero al final... no sé hasta quin pantreals perqué on jo vaig fer el trilingte
era només per a una part, els xiquets que volietribegiles. Es a dir ahi estaven els
xiquets que podien... los roins anaven eixint ddihgiie. Entonces ere molt de

seleccionar... seleccié natural de les espécies.
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TEACHER 4

- Com perceps la preséncia de I'angles a la CVsfdenes que esta més present avui en

dia que fa una decada ?

- Si. Hui en dia esta més present perque hi hacoréiencia per part dels pares de que
'angles és important. Fa deu anys, I'anglés e#dwa, per lo menos a esta escola, a
una hora, no era ni siquiera dos hores, una o dosshmaxim, a partir de tercer de

primaria. No estava inclos en infantil ni estavelds en primer cicle. Per tant se li esta
donant més importancia ara que abans, i hi ha oEscigncia per part dels pares de la

importancia de I'angles.

- Pel carrer consideres que esta més visible eyl

- Pel carrer... ahi no hi ha canvi... no he nagt@anvi. Supose que si vas a zones on es
parla, com Benidorm i aix0... estara més preseri pqui... practicament a la Santa
Clara crec que hi ha un bar que fica en anglésthtcio, siné no. Si vas a Benicassim
durant la temporada del FIB, esta tot en angléespréds ho lleven. Conque present al

carrer no esta.

[...]
- Vale. | quines son les causes que fan que tinguenivell tan baix d’inglés?

- Supose que no hi ha cap tipo d'immersio desgecbescola. Vale? El xiquet apren
les dos hores i mitja d’angles que li toquen aédaho rep res més en angles. Ni crec
que a casa molts vulguin vore... A lo millor podrasre els dibujos... el temps que
vulga vore el xiquet els dibujos ... pero despnésngestan tota la familia, no se veu la

tele en angles, no se parla en angles, no hi henrasglés. Per tant, és una llengua que
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esta delimitada a tres hores i mitja setmanals taedbores mensuals. Dotze hores

mensuals una llengua no s’aprén.

[.]

- Tu a classe notes els xiquets que van a acadequa tenen reforg fora de classe?

- Si, si.

- Van millor?

- Molt millor. O per exemple hi ha xiquets que, glse van a académia molts anys, a
I'hora de preguntar-los te poden contestar en an§lero un xiquet que no haja xafat

una académia no te contestara en angles.

- Dificil que mantinguen una conversa?

- Dificilissim.

[.]

- Sobre materials, métodes, lleis dirigides a Egnymment de l'anglées a la Comunitat

Valenciana, que opines?

- Pues és el sistema tradicional el que hi ha,rargpae hi ha altres metodes, que jo he
sentit parlar pero tampoc m’he preocupat... pejguestic aci de paso... pero hi ha més
metodes nous que treballen en tablets, ordinaddfstonces, si aix0 se poguera

impartir aci, voria la diferencia, pero sing, n@aber-ho... pero els mestres en els que

he estat parlant estan contents en aixo.

- | sobre les lleis?
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- Només sé gque cada any mos fiquen en més jaleasiohareu més hores, ara donareu
coneixement del medi en anglés... después no apriNo sabem mai... Ara havia de
ser a partir de cinque i sisé coneixement del needangles. Pero buscate la vida,
perqué de les hores d’eixa assignatura una eragt@sai I'altra no. La sessio en anglés
es limitava a conéixer quatre paraules de vocabpé&gue no podies explicar ni els
animals ni el pas d'un estat solid a liquid en @snglfu podies intentar explicar-ho en
anglés pero despres ells tenien dret a fer 'exaamecastella. Per tant... no veiem molt

de sentit.

[.]

- Respecte als estudiants, consideres que estavatsal tenen una actitud positiva de

cara a I'aprenentatge de I'angleés?

- 30 que si, 70 que no. En general no solen egtéivas... a vore, I'anglés és el relax.
Acabe de fer matematiques i vaig a anglés, medicana canc¢o, una historieta... es

como... “la maria”... que era antes.
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TEACHER 5

- Com perceps la presencia de I'anglés a la CVieDgue esta més present avui en dia

que fa una década?

- Si, a vore, jo crec més present perque els x@qu@mnencen abans a estudiar I'anglés
en l'escola a banda de que a casa tenen la lleaggl@sa molt més accessible que
abans. Entonces jo crec que la metodologia i laenaad’ensenyar la llengua també ha
canviat. Abans era nomeés gramatica i a nivell eseria mos centrem molt més en el
oral. De fet, fins a primer o0 segon no s’introdigs de la llengua escrita. | en primer i

segon molt poquet.

- I a nivell de carrer... el inglés diries que astds present?

- No. Practicament igual.

[...]

- Quines consideraries que son les causes derguesth un nivell tan baix?

- Jo pense que és a nivell social. Osigue, queenefrca I'angles. En les escoles
deuria haver més hores d’angles. Aixo si. Peronadajo sé que hi ha paisos que el
cine no el tradueixen, no es tradueix la publictidlgunes marques angleses o

americanes... i aci es tradueix tot.
- Es a dir, que I'anglés es redueix a les horeslagse.

-Clar, no hi ha cap altre contacte. Les pel-licalegleses no se tradueixen als altres
paisos... i aci se tradueix tot. | aixd és moltangnt. Conec a xiquets que veuen la tele
nomeés en anglés i saben parlar anglées. Estic segunae aixo és un dels factors més

importants.
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[.]

- Sobre els materials, lleis i metodes dirigits resemyar I'anglés a l'escola a la

Comunitat Valenciana, qué opines?

- Jo crec que els materials que hi ha pensats sétradequats i positius i... ja depen de

la metodologia que tinga cada mestre en questid.Raterials hi ha molts i molt bons.
- Tu gastes textbook?

- A primer i segon si. En infantil no. Pero el gasbm un material més, no és llibre i ja
esta. Es un material que m’ajuda moltes vegade$oecar coses perd jo amplie també

... ja te dic, és un material més.
- | intenteu reforcar més la part oral que I'esctit
- Si, sempre. Sobre tot en els primers cursosakiagpal, per a mi és la més important.

- | el canvi d'infantil a primaria, com el feu? 8ete molt el canvi? Se convertis en un

contexto meés formal? O seguiu en cangons...

- No, en angles seguisen en cancons, jocs i tafu&lpassa és que tenen el llibre, que és
la Unica diferéncia i els temes els faig d’acorcdbagixe llibre, pero ja tens la guia més

marcada.

- | d’alguna manera els fiques notes als alumnes?

- Si, en primer i segon fem examens amb les ghabiditats del llenguatge.
- Oral també?

- Si.
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TEACHER 6
[...]
- Per tant, el nivell sociocultural també serigagtor a tindre en compte?

- Home, per supost. Moltissim, pa mi si. Es impurt nivell que tenen perqué hi ha
pares, families que si no es poden permetre a llormiHi ha xiquets que apart de
I'anglés que estudien en el cole van a academieadas. Entonces aixo també fa molt.
Si el nivell socioecondomic no és molt alt pos.taedar que tampoc es poden permetre
aixo.

- Osigue, sociocultural i socioeconomic?

- Tot. Sociocultural i socioeconomic. | desprésiéndepen del cole... pos si tens un
alumnat immigrant que te pot vindre a principi desco a final, en cinqué o en sise... tu

has de donar cabuda a tothom. Entonces, és dificil.
- Claro, sobre tot per lo que has dit del nUmeeaduhhnes en classe.

- Si el nimero d’alumnes és lo que te dic. Es quentuna classe pots tindre a xiquets
gue van molt bé en angles i a xiquets que van Rad.si tu has de fer una mitja, a lo

millor aixo te ix al 5, els que van per damunts glie van per baix.
- Hi ha molta diferéncia...

- Clar.

[.]

- 1 qué penses sobre materials i lleis dirigieaenyar I'anglées?
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- Home eh... jo veig que avui en dia estan molt adeptats a o que necessiten els
xiquets. Ara els llibres s6n molt més comunicatjue fa uns quants anys... que homés
se’ls ensenyave a estudiar vocabulari i no setemyave a comunicar-se. Ara... avui en
dia estan molt més presents les noves tecnologiesfg uns anys... i les noves

tecnologies estan més a l'aula i a casa. Per.tabaans no teniem en un llibre un CD-

ROM, i ara els xiquets ho tenen i ja no un CD-R@¥l,que encara aixina te donen la
pagina web on tu entres directament, a la pagirfmdeeéllibre i tens moltes coses per a
practicar online... o... els xiquets ja tenen imdé¢ren mobils, en tablets... i és molt més
facil pos aixo connectar-te a YouTube on pots escaha cangd o una serie... i apart ja

te dic... els materials de com eren abans a corarsdn ara s6n molt més comunicatius.

- | personalment a classe... tu seguises un ltlleréext o adaptes materials tu pel teu

compte... una mescla...?

- Les dos coses. Jo tinc el llibre de text peroéa també treballe en material extra per
lo que te dic, perque hi ha alumnes que no arrddemvell que té el llibre i dius...
adapte el material. | hi ha xiquets que a lo millan més adelantats i podrien tindre un

material més avancat de lo que és el propi llibre.

[.]

- | referent als alumnes, penses que estan motaétora d’'aprendre inglés? Tenen

una actitud positiva per lo menos de cara a lgilaf?

- Jo crec que si. En general, si. Hi ha a quirthdég I'angles i hi ha a qui no li agradara,
com les matematiques. Li agrada més a uns que altues. Pero jo crec que per lo que
hem dit abans. Si avui en dia hi ha una presénajarm’angles, d’escoltar cancons en
anglés, de vore la tele... Xiguets que ara per pierls agrade molt escoltar als seus

cantants favorits en angles, jo crec que és madtighdir... Bueno, si jo puc aprendre
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angles... per a mi sera més facil. Als que els macascoltar masica pues sense voler
ahi, la seua agudesa auditiva pos... va molt mibespres si que tinc una alumna per
exemple que si que veu séries en anglés i esta. xioa se nota. Sense tindre una ajuda
gue no siga el cole, que no va a cap academia,spEmpapa de séries en anglés. | tot

aixo influeix.
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